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Abstract 
This report investigates the current state of the Norfolk dialect and the changes and challenges it 
is currently facing, with regards to change and internal and external pressures. In order to obtain 
an elaborate view into these affairs, the report takes a theoretical stand in a sociological, dialecti-
cal and geographical approach. The data collected for the project consists of interviews with 
three primary school teachers and the headmaster of the school in the rural village of Brundall, 
and an interview with the chairman, Ted Peachment, of the local dialect preservation organisa-
tion Friends of Norfolk Dialect. Additionally, a series of rapid anonymous surveys were con-
ducted in the streets of the county capital of Norwich and the streets of Brundall, respectively. 
The project illuminates how the Norfolk dialect is still present in the speech of mostly the elderly 
segment of the native population, but seems to be disregarded in the everyday speech of the ma-
jority of the younger speakers. The report arrives at a conclusion, that the changes the dialect is 
currently undergoing, are detrimental to such a degree that it has become endangered - especially 
on the phonetic/accent level where many of the local mergers seem to have been omitted already. 
 
 
Page 4 of 134 
 
Introduction 
The nature of this report is to extract data concerning the dialect of Norfolk, England. More spe-
cifically, the focus of this report is to account for the changes that the Norfolk dialect is currently 
undergoing and why. In order to account for these changes, two of the project members, Michael 
and Jeppe, travelled to England in order to record, in person, the views, attitudes and indexical 
findings that would enable the group to extrapolate from the current condition of the dialect and 
thereby postulate on what can be expected for its future.  
 
It has been suspected, as we will elaborate on later in this report, that the dialect specific to the 
Norfolk county is becoming, or already is, endangered. This, amongst other representational 
elements, has lead to the forming of an organisation called Friends of Norfolk Dialect (hereafter: 
FOND), which was established in 1999. The purpose of FOND is to preserve the Norfolk dialect 
and raise awareness of its cultural heritage and social positioning amongst Norfolk’s residents. 
The establishment of such an outfit, although many similar organisations have been developed 
for various other dialects, prompted curiosity as to what results and methods the organisation is 
observing and employing, and to also address the question and conclude upon if the dialect is 
becoming, or is indeed endangered, based upon our findings.   
 
To ensure that the Norfolk county does indeed possess (or has possessed) a dialect distinct to its 
residential speakers, we define the term as indicative of a vocabulary and a mode of grammar 
and pronunciation that is distinct to speakers residing in a specific area. In this case, the Norfolk 
county has a distinctive vocabulary documented in several lexicons and possesses several gram-
matical variants specific to its regional speakers.  
 
The methodological approach in this report is to interview three teachers and (partially) a head-
master of a primary school in the Norwich district, namely Brundall - a small rural village along-
side the river Yare situated approximately 12 kilometres east of Norwich, the county’s ‘capital’. 
The group has also interviewed Ted Peachment, the chairman of FOND, in Swanton Morley, his 
home village.   
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In order to distance ourselves from the qualitative interview process and the basing of our find-
ings solely upon individual biographies, the group also instigated a number of rapid anonymous 
surveys (hereafter: RAS) to be conducted both in Norwich and Brundall. These surveys enabled 
the group to produce results based on collected quantitative data, and allow for phonetic variable 
investigation, which could either support or contradict the views of our interviewees and aid in 
analysing the general condition of the dialect amongst Norfolk residents. 
 
The time period, in which the fundament of this report will primarily be based, is from the mid-
twentieth century and onward, as this is when the demand for mobilisation increased, techno-
logical agricultural shifts took place and education, notably universities, started to become more 
accessible to the rural public. These changes will be elaborated upon in the History chapter. 
 The main theoretical ideas included in this project concern social and aesthetic judgments, 
as presented by Professor Peter Trudgill and theories concerning spatiality and diffusion as pre-
sented by Professor David Britain. Lastly, the ideas of Paul Kerswill will be utilised to elaborate 
on the terms diffusion and levelling which are pertinent to dedialectisation.  
 
Problem formulation 
The purpose of the project is to investigate the difficult situation that the speakers of the Norfolk 
dialect, according to Professor Peter Trudgill et al., find themselves in, as their distinctive dialect 
features often appear to be socially scrutinized and considered ‘inferior’ by the promoters of 
Southern Standard British English (hereafter: SSBE). The struggle to maintain a dialect variety 
requires strong local solidarity in the face of constant pressure from the SSBE language hegem-
ony. One example includes the access to certain educations, notably higher education, where a 
certain standard of English is required in order to perform well in the job market. Additionally, 
the chances of having access to and prospering in certain occupations is increased by acquiring a 
more formalised and socially prestigious accent or dialect.  
The increase of and improvements to domestic infrastructure and international access 
(Norwich airport, for example) have also contributed to the pressures of maintaining a variety in 
their dialect. These social factors may have altered the perceptions younger speakers have of the 
dialect, and thus a change in lifestyle may have occurred, or may be occurring, since the begin-
ning of the latter half of the twentieth century.  
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Research Questions 
● How might changes in the historic, linguistic and sociological factors in Norfolk have 
caused the creation of the organisation FOND? 
 
● How do local residents respond to any possible changes undergoing the Norfolk dialect 
and why might dialect nostalgia be evident in the light of these changes? 
 
Dimensions 
This project is rooted in the dimensions of Text & Sign and History & Culture. Firstly, as the 
project originates from the discipline of sociolinguistics and includes research within the field of 
dialectology, we find it natural to cover the linguistic aspects inherent within the dimension of 
Text & Sign. Additionally, the group utilises both qualitative and quantitative research strategies, 
which will be elaborated upon in the methodology chapter. 
In order to incorporate the History and Culture dimension, research has been conducted 
on the history of the Norfolk area as to ascertain how, why and to what degree the Norfolk dia-
lect has changed, and is changing from a largely uninhabited and agriculturally intensive area to 
one evolving into an industrialised, easily mobile and educated society. We have in addition 
found books on the history of both Norwich and Norfolk from a local second-hand bookstore, 
situated in the city centre of Norwich. The diachronic nature of language change over time also 
supplements, to a large degree, the incorporation of the dimension.  
 
Motivation 
The group’s motivation for investigating this specific topic stems from a mutual interest in lin-
guistics, as well as a profound curiosity in endangered languages and dialects. We are motivated 
to investigate what initiatives the FOND organisation have implemented and are currently carry-
ing out in Norfolk - as well as what the outcome of these efforts have been. As a group fond of 
sociolinguistics we are curious about the development of dedialectalisation and were therefore 
keen to investigate this matter further.  
 
Delimitations  
Since the beginning of our problem formulation, the focus of this report has been very specific. 
There are, however, certain criterias we have chosen to disclude as the material needed to make 
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them pertinent to the objectives of this report would have required more time and resources. The 
criteria which we have chosen not to pursue are the following: 
 
Language and social class 
When conducting research on sociolinguistics in relation to the project, we came across studies 
on language and social class. We do not go into depth with these aspects in the report, though it 
is briefly referred to when analysing the gathered data.  
This study would have included an examination of the distinction of language use be-
tween the lower, middle and upper classes in society, in order to find out how, and why these 
differences came into being. Social circumstances would have been explored, such as level of 
education, occupation and residential location as well as an investigation into whether the differ-
ent social classes possess different pronunciations. We chose not to explore this aspect, as it 
would have required other and more extensive ways of collecting data and we had had to delimit 
our research in order to reach a satisfactory investigation based on our objectives and the limited 
time span in which to complete the project. 
 
Language and gender roles  
This idea also originated from our sociolinguistic research, and would have consisted of a study 
on the speech of men and women and how it might differ. We discussed differences in terms of 
social networks and how they attribute to sex differentiation - the people you spend time with 
often affect the way you speak - for instance, women being at home and men in the public 
sphere. But, as our focus has primarily been on the Norfolk dialect and its development irrespec-
tive of gender roles, and the literature dates back to 1983, we decided not to centre our research 
around the social differences of men and women. We do however consider it a very interesting 
problematic, and due to the data collected in the RAS, we do briefly mention it in the analysis of 
the surveys.  
 
The effect of language on the underachievement of working class children 
It is suspected that one component of children’s underachievement in schools, involves the use 
of regional dialects in reading and writing. There has been, and will likely continue to be, a po-
litical discussion on the teaching (or even tolerance) of regional dialects in, specifically, primary 
schools and their use in regards to SSBE. Presumably, SSBE is the preferred medium with which 
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to teach and communicate in educational and professional environments, depending on the na-
ture and context of the work involved. The freedom with which to afford young English speakers 
in the practice of their own regional dialects remains a contended issue by both authoritative lin-
guists and politicians alike. Our group chose not to undergo an investigation of the effect of lan-
guage on the achievement, or underachievement, of pupils based on social class for reasons pre-
sented in the first delimitation. Additionally, we believe it would be difficult and unlikely to col-
lect a suitable and useful amount of data within the time frame we had to work with. 
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History  
Introduction 
The Norfolk dialect has been subject to an array of changes, the most significant of which have 
occurred during the last century. This chapter will account for these changes by addressing fac-
tors which may have had an effect on the development of the dialect and the reasons why these 
changes are pertinent to the project. A historical account of the linguistic landscape shall be as-
sessed in order to distinguish to what extent the English language, and the dialect distinct to that 
geographical area, has evolved. 
Two notable landscape changes, namely the land reclamation which took place in the 
mid-seventeenth century, and the introduction of the railway system, brought about a consider-
able influx of visitors to the area, many bearing other forms of speech, which may have contrib-
uted to the current condition of the Norfolk dialect.    
 
Linguistic change 
The Norfolk county has additionally been subject to an array of linguistic changes - a thousand 
years ago, the language spoken in Norfolk was the Celtic ancestor of Welsh, Brytonic or British, 
and several places in Norfolk still have names that stem from the time when Welsh was the main 
language of the area. The English language that eventually replaced Welsh in Norfolk, is closely 
historically connected to German, Dutch and Frisian, which all descend from West Germanic 
(Trudgill, The Norfolk Dialect, 2003, p. 18).   
 
English started to evolve and break away from the West Germanic languages, when members of 
the tribal groupings known as the Angles, Saxons, Jutes and Frisians started to overwinter and 
later on permanently settle down in Britain. The permanent settlement lead to the break-up of the 
West Germanic dialects, and they turned into separate languages, which later became the founda-
tion of the English language. As East Anglia was just across the North Sea, it was one of the first 
places the West Germanic speakers settled, making this area one of the earliest, if not the first, 
English-speaking area, which in turn makes it quite possible that the English language was 
‘born’ in Norfolk (Trudgill, The Norfolk Dialect, 2003, p. 21).   
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For about 400 years, the Anglian origin English of Norfolk slowly developed with very little 
influence from the outside, at least until the Vikings, who were mostly Danes, made their arrival 
in 865 AD: “The Great Viking Army of 865 successfully invaded much of East Anglia and this 
area became officially part of the Danelaw, the area of England which was signed over to the 
Danes by King Alfred (...)” (Trudgill, The Norfolk Dialect, 2003, p. 25). Even though Norfolk 
rather quickly was reunited with England, Danish continued to be spoken for at least 200 years, 
before its speakers gradually begun speaking English (Trudgill, The Norfolk Dialect, 2003, p. 
25).  
 
The dialects of Britain are today divided into two large geographical groups: The Northern ones 
(exempli gratia Scotland, the English South East, Cumbria and both North and East Yorkshire) 
and the Southern ones (exempli gratia Lancashire, South and West Yorkshire and the Midlands) 
(Trudgill, The Norfolk Dialect, 2003, p. 30).  
The southern dialects, Norfolk being one of them, are also separated into two groups: the 
western and the eastern. The eastern of the southern dialects are again divided into two main 
areas, namely the Central Eastland and East Anglia (Trudgill, The Norfolk Dialect, 2003, p. 30). 
East Anglia covers Northeastern Essex, Suffolk and Norfolk - Norfolk being the most northern 
of all the southern dialects (Trudgill, The Norfolk Dialect, 2003, p. 31).  
 
After the Normans conquest in 1066, Norwich was most likely a very multilingual place,  as 
there were speakers of English, Danish, Norman French, Flemish as well as Bretton. The Jews 
who arrived with the Normans mostly spoke French and they used Hebrew “as their liturgical 
language and language of scholarship and literature” (Trudgill, The Norfolk Dialect, 2003, p. 
26).   
 
In 1565, the mayor and aldermen of Norwich invited 30 ‘Dutchmen’ and their families to Nor-
wich, in the hope of modernising the local textile industry - a few years later, due to religious 
persecution, a large group of Dutch, Flemish and Walloon (French speakers) refugees arrived in 
Norwich, probably because of the now settled group of Dutchmen already living there. These 
events have most likely been the cause of the biggest influence on the Norfolk dialect from other 
languages. By 1579, 37% of the population of Norwich, which at that time was around 16.236, 
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was native speakers of either Dutch or French, and Norwich remained a trilingual city for around 
200 years (Trudgill, The Norfolk Dialect, 2003, p. 27).  
 After the heavy Dutch influence, the Norfolk dialect remained sheltered from outside in-
fluence, mainly because of its remote position and poor transportation connections, at least until 
the Second World War, where the London dialect began its massive spread outwards, which 
situated the Norfolk dialect in a much weaker and more endangered position (Trudgill, The 
Norfolk Dialect, 2003, p. 29). 
 
Change in landscape 
Some of the population of Norfolk speak the Central East dialects which are most typical in 
Cambridge and Northampton - this has to do with the Fens
1
 being mainly uninhabited until the 
drainage. After the Fens was drained, some people from the west, south and east started to relo-
cate and move to the Norfolk area, which is also one of the reasons why the Norfolk dialect is 
not completely uniform - there are noticeable differences between the northeast, northwest, 
southwest and southeast of the area (Trudgill, The Norfolk Dialect, 2003, p. 33). Prior to the 
mid-seventeenth century, the Fens, in consonance with most of north-west East Anglia, was con-
sidered to be a rather derelict and almost uninhabitable place. This was primarily due to a large 
proportion of the landscape comprising of natural lowland marshes which accounted for poor 
commutable routes and isolated communities.  
David Britain, in his article for ‘The Handbook of Language Variation and Change’ 
(Britain, 2002), briefly describes the conditions of the pre-seventeenth century Fens area: “The 
overall livelihood of many small Fenland communities was directly related to the success of ef-
forts to hold the water back” (Britain, 2002, p. 605). During the Stuart period in England (1603 
AD to 1714 AD
2) “The only place where there was any concerted effort at land improvement 
(…) was in the Fens, where in 1630 a group of investors (...) employed the famous Dutch engi-
neer Cornelius Vermuyden to produce a scheme for the drainage of 190,000 acres” (Martins, 
1984, p. 52). As a result of this large-scale drainage, also known as land reclamation, more fer-
                                               
1
 The Fens, also known as the Fenland(s), is a naturally marshy region in eastern England. Most of the 
fens were drained several centuries ago, resulting in a flat, damp, low-lying agricultural region. 
(http://en.wikipedia.org/wiki/The_Fens) 
2
 
http://www.royal.gov.uk/HistoryoftheMonarchy/KingsandQueensoftheUnitedKingdom/TheStuarts/TheSt
uarts.aspx  
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tile farmland was available for Britain's agricultural sector and the general populace, and by the 
late 18th century more grain was exported from Norfolk than anywhere else in England (Martins, 
1984, p. 53).  
 
During the 20th century, more changes occurred in the Norwich area (Meeres, 1998, p. 178), due 
to flooding of the area in 1912, which drew attention to the poor quality of many houses. The 
Daily Citizen wrote: “Norwich has literally hundreds of little, narrow, sunless courts, resembling 
nothing more than a series of rabbit runs, and the dampness which the water left as legacy has 
never disappeared” - one out of three houses were estimated to be below “the standard laid 
down by the Local Government Board”, and one out of five houses were even deemed to be “un-
fit for human habitation” (Meeres, 1998, p. 180).  
 
Like many other places, the Norwich area was affected by the Second World War, inter alia be-
cause of the bombings of the area - they did however expedite the removal of the so-called 
‘slum’, which was one of the first steps in a new vision of Norwich after the war, called ‘The 
Norwich Plan’, and was published in 1945. Many of the goals from the plan were never actually 
fulfilled, as money eventually ran out. Still 6.500 new council houses were built between 1945 
and 1955 (Meeres, 1998, p. 190). Thusly, a combination of new housing estates and land on 
which to build them, accounted for an increase in population and improved travel routes to other 
parts of the country. In light of these changes, a greater populace and interest to migrate into the 
Norfolk area would be responsible for dialect contact and thusly likely to instigate an era of dia-
lect change.  
 
Introduction of the railway system 
In addition to an increase in farmland and housing estates, the latter half of the eighteenth cen-
tury saw the modern construction of railway travel and transport
3. ‘A History of Norfolk’ 
(Martins, 1984) provides a succinct account of the railway system introduced in Norfolk and the 
effects thereof: 
 
                                               
3
 http://en.wikipedia.org/wiki/Timeline_of_railway_history  
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“The first Norfolk railway was opened in 1844 between Norwich and Yarmouth. (…) The railway 
brought many changes. Travel not only became much faster, but also cheaper, for goods and 
passengers. For the first time small villages along the main routes had direct access to London, 
as well as Norwich. (…) After the opening of the railway, fatstock could reach London within a 
day (...). This was a boom for livestock farmers, although a blow for some local fatstock mar-
kets” (Martins, 1984, p. 95). 
 
Many towns suffered from loss of inland traffic due to railway competition (Martins, 1984, p. 
97) and thus their populations and visitation numbers decreased. However, “The principal effect 
of railways on Norfolk was the beginning of mass tourism” (Martins, 1984, p. 95), hotels re-
placed coaching inns, and “a new national market” (Martins, 1984, p. 97) was introduced: the 
fishing industries on Norfolk’s coastal regions such as Great Yarmouth and Kings Lynn pros-
pered from the reduction of time needed to traverse the expanses separating Norfolk from the 
Midlands and southern England. Large quantities of goods could be transported long distances 
over a relatively short period of time. This was indeed advantageous for perishable goods, and 
Norfolk saw an increase in income due to large-scale exports.  
The machinery, and the large storage facilities needed to house them, and the scale of 
trade were also improved and increased in size. “The manufacture of agricultural machinery 
became a major Norwich industry (…) by far the largest employers, however, were the boot and 
shoe manufacturers” (Martins, 1984, p. 98).  
 
All in all, the coming of the railways introduced several advantageous outcomes for the indus-
tries of not just the Norfolk area, but the whole infrastructure of Great Britain and beyond. The 
sudden increase in tourism and the housing needed to facilitate these travellers, generated a new 
incentive for town redevelopment, increased housing, hotels and improved farming methods. 
This revitalised Norfolk’s inhabitants, some more reluctantly than others, though these changes 
would have attracted many visitors to Norfolk’s main attractions, and with that, linguistic change 
was bound to pursue.  
 
“By the end of the century, Norfolk had changed greatly since the beginning of the Georgian era. 
From being an industrial and highly populated area with products being made in a large number 
of prosperous towns and villages, it had become an agricultural county with a stagnating rural 
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population and industry concentrated in Norwich, Yarmouth and a few market towns. It was no 
longer famous for its wool, but for its tourist attractions” (Martins, 1984, p. 101).   
 
Project relevance 
The purpose of this chapter is to introduce the reader to a minimal spectrum of information re-
garding Norfolk’s history. A fitting notion might be that in order to understand the present, one 
must study its past. The information presented in this chapter accounts for changes which may 
have had an effect primarily upon the Norfolk dialect within the last four centuries. Land recla-
mation was pertinent as it provided many opportunities to travel and create a space to be inhab-
ited by incomers throughout the country. The result of which has attracted visitors who possess 
dialects specific to their own county of origin, and it is our conjecture that these migrators may 
have contributed to the ‘dilution’ of the Norfolk dialect as it stands currently through dialect con-
tact.  
 
Correspondingly, the introduction of the British railway system provided a quicker and cheaper 
infrastructure which industrialised the major cities of the Norfolk county, and in turn transformed 
the area in that tourism was a major source of income. Naturally, regarding tourism, the Norfolk 
dialect would become more exposed to counties exterior from East Anglia, moreover, different 
dialects could now diffuse across Norfolk’s borders, altering and adapting the dialect to what it is 
today.     
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Theory  
Language is constantly varying according to speakers, places, styles and social heritage, and this 
carries with it the potential for language change. What we may come across when analysing our 
data is language planning: this action refers to the efforts of deliberately affecting the status, 
structure or acquisition of languages (Mesthrie, 2011, p. 357). The Norfolk dialect appears to be 
a case of ongoing linguistic change, and this is one of the aspects we will reflect on based on the 
empirically gathered data in Norfolk. This chapter will present the theories that will serve as the 
theoretical framework of our project - it includes various ideas compiled by Professor Peter 
Trudgill, following which, theories presented by Professor David Britain will be introduced. 
Lastly, we have included a smaller selection of aspects regarding dedialectialisation presented by 
Professor Paul Kerswill. 
 
What is a dialect? 
There is a distinction between dialect and accent, and according to Professor Trudgill: “The term 
dialect refers, strictly speaking, to differences between kinds of language which are differences 
of vocabulary and grammar as well as pronunciation” and “the term accent, on the other hand, 
refers solely to differences of pronunciation, and it is often important to distinguish clearly be-
tween the two” (Trudgill, Sociolinguistics, An Introduction, 1976, p. 17). We are investigating 
the Norfolk dialect (with emphasis on accent in its phonological nature, more so than grammar), 
and in order for us to gain an impression as to what values it represents to its speakers, we have 
conducted surveys with randomly chosen people on the streets of Norfolk, and carried out inter-
views with three school teachers and the headmaster of Brundall Primary School as well as the 
chairman of FOND. 
 
What is language according to sociolinguistic thinking? 
Linguistics is a descriptive science rather than a prescriptive science and “(...) the vast majority 
of linguists are agreed that notions of ‘correctness’ have no part to play in objective discussions 
of language, at least as it is used by native speakers (...)” (Trudgill, On dialect: Social and 
geographical perspectives, 1983, p. 201). In ‘Social Connotations of Linguistic Varieties’ Profes-
sor Peter Trudgill, and co-author Howard Giles, argue that the judgement between ‘right’ and 
‘wrong’ language use are not linguistic judgements, but rather social judgements and questions 
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of dialect differences. They maintain that “Social class features (…) remain the principal source 
for ‘correctness judgements” (Trudgill, On dialect: Social and geographical perspectives, 1983, 
p. 205).  
 When analysing and discussing the empirically gathered data, we will look for examples of 
these types of judgments - both concerning how people speaking the Norfolk dialect experience 
being perceived by outsiders and also how they regard themselves and the other speakers of the 
dialect.   
 
In correlation with Trudgill et al, many experiments conducted on the basis of non-SSBE speak-
ers report that SSBE is more aesthetically valuable in comparison to their own dialects. Peter 
Trudgill dismisses this idea in terms of regional dialects being subjected to cultural pressures and 
he maintains that all languages have different varieties of attractiveness (Trudgill, On dialect: 
Social and geographical perspectives, 1983, p. 221). In order to demonstrate that these aesthetic 
judgments were socially and not linguistically conditioned, Trudgill composed a list of native 
speakers of English within and outside of the United Kingdom to make aesthetic judgements on 
different regional varieties of English, namely, American, Canadian, Scottish, Irish and English 
listeners. The results posed that there was “very little correlation indeed between the results from 
the different areas.” (Trudgill, On dialect: Social and geographical perspectives, 1983, p. 223) 
thus supporting Trudgill's point that dialect discrimination is unscientific - that the devaluation of 
local dialect happens on social grounds which are not linguistically/scientifically based.  
 In both the analysis and the discussion chapter, we will examine how the interviewees ex-
perience the attitude towards the dialect and how they reflect upon it. We are particularly inter-
ested in exploring their reactions and thoughts regarding the changes in the dialect, and to what 
degree they promote or discourage the use of the dialect.    
 
From the various definitions of the term sociolinguistics, we have only chosen to include two 
interpretations which we find relevant to our project (Trudgill, On dialect: Social and 
geographical perspectives, 1983, pp. 1-8): 
 
1. The purely linguistic focus, which takes its departure in, among others, how language is 
used, and how it is distributed through, for instance, official institutional bodies. 
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2. The social scientific focus shared with the linguistic take. This focuses on how societies 
use language and what consequences this has. 
 
Our investigation is a sociolinguistic study in which we employ a mix of these two interpreta-
tions - in our ethnographic fieldwork, the analysis of phonological discoveries is a purely linguis-
tic one, and we also draw on social data by asking various people, as well as an official institu-
tional body, namely Brundall Primary School.  
 
Language, an indication of social class? 
According to Peter Trudgill, “social change can produce a corresponding linguistic change” 
(Trudgill, Sociolinguistics, An Introduction, 1976, p. 28). Language serves a social function in 
establishing and maintaining relationships with others (Trudgill, Sociolinguistics, An 
Introduction, 1976, p. 13), and the way in which we as individuals communicate can provide 
clues as to who we are and what our social backgrounds are (Trudgill, Sociolinguistics, An 
Introduction, 1976, p. 14).  
Language and class are indeed closely linked, and they are a substantial part of the socio-
linguistic field (Mesthrie, 2011, p. 160). We will not include an investigation of language in rela-
tion to social class, but we have however chosen to include a short introduction to this specific 
area due to its relevance to the field. Furthermore, in the analysis chapter, we will reflect on the 
information gathered in the interview transcriptions about the subjects’ respective pasts and per-
sonal heritage as we might discover interesting aspects in relation to their views on the Norfolk 
dialect. 
 
According to chapter 2 in the book ‘The Cambridge Handbook of Sociolinguistics’ (Mesthrie, 
2011), the vocabulary one acquires is heavily influenced by social circumstances, such as the 
level of education, occupation and residential location (Mesthrie, 2011, p. 21). The different so-
cial classes may have different pronunciation and varying ways of speaking, as they come from 
different parts of society (Trudgill, Sociolinguistics, An Introduction, 1976, p. 44). The most 
common and highest degree of regional differentiations are found in the lower working class 
speakers, and variation is less evident in upper middle-class speakers. Students of higher educa-
tion tend to have a more standard way of speaking English “Increasing geographical mobility, 
education, centralization and urbanization are undoubtedly factors in this decline (the dying out 
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of conservative rural dialects), as (…) Britain has very few areas that are remote or difficult to 
access” (Trudgill, On dialect: Social and geographical perspectives, 1983, p. 191). It has also 
been suggested that language may play an important role in the underachievement of working 
class children, one component being dialect (Trudgill, On dialect: Social and geographical 
perspectives, 1983, pp. 192-193) - this is however an investigation we have chosen not to con-
duct due to the reasons provided in the delimitations section. 
 
The loss/maintenance of dialect forms - Why is this happening? 
Linguistic innovations are more likely to be adopted to the national vocabulary if being coined in 
urban districts, more so than in native rural areas. This is often due to political or economical 
initiatives, which are more common in said areas (Mesthrie, 2011, p. 23). The adoption of lan-
guage specifics is also class relevant, which Peter Trudgill’s study ‘On dialect’, from 1983, indi-
cates, and it furthermore shows local patterns of linguistic prestige and loyalty among class lines 
(Trudgill, On dialect: Social and geographical perspectives, 1983, p. 181). According to Trudgill, 
the individual's language is very much dependent on, and affected by, the people with whom one 
interacts the most - meaning mainly friends, family and colleagues (Trudgill, Sociolinguistics, 
An Introduction, 1976, p. 81). He furthermore argues that even non-native speakers might sound 
like natives if they have resided in the same geographical place, and that their language thereby 
becomes a result of learned behaviour. Also, in consonance with linguistic assimilation (Trudgill, 
On dialect: Social and geographical perspectives, 1983), phonological sound changes may occur 
as a result of nearby linguistic influence initiated and recognised through long term migration.   
 In chapter 12 of the ‘The Cambridge Handbook of Sociolinguistics’ (Mesthrie, 2011),  ru-
ral dialects are described as dialects that differ from those heard in the cities of the same area 
(Mesthrie, 2011, p. 207), and this claim is one of the aspects of our research. Physical environ-
ments can influence the way people interact, and place-identity can depend on phonological de-
tails, as this is dependent on enregistration, which is how the hearable or visible linguistic forms 
get related to dialects and thereby certain regions and cities (Britain, 2002). We find it interesting 
to examine this aspect of language, and especially the data from our teachers’ interview, is likely 
to provide clues about the individual’s language and how that might be affected by one’s social 
circle. As the teachers are middle-aged and primary school educators, they might find themselves 
divided between their parents’ generation’s way of speaking and the way they need to speak in 
front of their pupils, thusly learned language behaviour may subsequently be evident.     
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Regarding geographical places, regions are not necessarily defined as actual geographical places, 
but far more as a location in time and space consisting of humans (Mesthrie, 2011, p. 187). Out 
of the three different concepts of regions, traditional, voluntary
4
 and perceptual regions
5
, the 
Norfolk county is considered as a traditional region, as it is a place consistent with the character-
istics of: “self-contained, endogamous, stable and of long durations” (Mesthrie, 2011, p. 188). 
Peter Trudgill argues that “it seems to be the case that the greater geographical distance 
between two dialects, the more dissimilar they are linguistically” (Trudgill, Sociolinguistics, An 
Introduction, 1976, p. 35), and he maintains that language systems are more likely to change at a 
faster pace when exposed to external contact with other varieties of language; “(...) geographi-
cally peripheral areas tend to be less innovating” (Trudgill, On dialect: Social and geographical 
perspectives, 1983, p. 103) and “Increased geographical mobility, and increased world popula-
tion, have probably lead to an increase in contact situations, and thus, perhaps, to an increase in 
non-natural changes and relatively more analytic linguistic structures” (Trudgill, On dialect: 
Social and geographical perspectives, 1983, p. 107). We find the geographical aspect of language 
development both interesting and relevant, as it may reveal more about linguistic change in the 
scope of space and it is something we hope to learn more about via our research in the Norfolk 
area.   
 
Space and spatial diffusion 
According to David Britain “(...) space makes a difference (…)” (Britain, 2002, p. 603), which is 
relevant to include in our investigation as within the last 100 years, Norfolk has advanced from 
being one colossal rural marshland, to become a fairly heavily inhabited and industrialised area 
with strong linguistic ties to its geographical area. 
 
In an article, chapter 24, Britain wrote in “The Handbook of Language Variation and Change” 
(Britain, 2002) he uses three definitions of space: a) “Euclidean space - the objective, geometric 
socially divorced space of mathematics and physics”, b) “Social space - the space shaped by 
social organisation and human agency, by the human manipulation of the landscape, by the con-
textualization of face-to-face interaction, by the creation of a built environment, and by the rela-
                                               
4
 Voluntary regions is a self-selected environment, like a military home or something of its sort  
5
 Perceptual regions are thought up as regions, such as the Danish ‘whiskey-bælte’, which is being de-
fined more so by the actions of, many of, its inhabitants than by its geographical location  
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tionship of these to the way the state spatially organises and controls at a political level” and c) 
“Perceived space - how civil society perceives its immediate and not so immediate environments 
- important given the way people’s environmental perceptions and attitudes construct and are 
constructed by everyday practice” (Britain, 2002, pp. 603-604). These three together create spa-
tiality which is a key human geographic dimension (Britain, 2002, p. 604), where none of the 
three can exist independently of each other. David Britain, following Allan Pred’s geographical 
ideas, argues that “spatiality is not fixed and concrete but (...), always in a state of “becoming” 
(Britain, 2002, p. 604). 
 Furthermore, he is discontented with the neglect social linguists display of space as a factor 
that contributes to dialect change (Britain, 2002, p. 608). He states that “Physical, social, and 
perceptual factors (mountains, marshes, motorways, lack of roads or public transport, employ-
ment blackspots, shopping malls, xenophobia, or external negative perceptions of place) can all 
minimize or maximise that distance (the diffusion of a feature produced in X to Y, W, Z etc) in the 
eyes (and mouths) of speakers, and, thereby, the actual effect place X will have on others (…).” 
David Britain also contends, while using Peter Trudgill’s work as a basis, that: “It is widely ac-
knowledged now that most linguistic innovations (...) are transmitted through face-to-face inter-
action (Britain, 2002, p. 608), and not through exposure on TV” (Britain, 2002, p. 609).  
 
According to David Britain, “(...) the diffusion of innovations leads to contact between dialects” 
(Britain, 2002, p. 618). Generally, as is presented in his article, three things happen in the face of 
foreign dialect introduction: a) “the eradication of traditional local forms (levelling)”, b) “a ne-
gotiation of the distinct linguistic features during the koineization process at a local level” and c) 
“the rejection, reaction against or slowing down due to local social, spatial, linguistic, attitudi-
nal and other factors” (Britain, 2002, p. 618). It is these attitudinal and xenophobic reactions to 
the theoretical ideas concerning dialect levelling and migration which may constitute for the es-
tablishment of dialect preservation organisations, such as FOND, and partially account for the 
nature of dialect nostalgia. 
He also comments on the nature of community which can either allow or gather to dis-
miss the admission of innovations based on solidarity and local community practices: “Network 
strength - a measure of the time, emotional intensity, intimacy, function, and reciprocity of rela-
tionships… restricts or encourages the adoption of innovations from outside” (Britain, 2002, pp. 
611-612). “... routines, like strong social networks, often lead to system preservation… [norm 
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enforcement]” (Britain, 2002, p. 612). The FOND organisation is representative of a consolida-
tion of network ties with a common objective to preserve the Norfolk dialect. David Britain also 
notes that the more things begin to change physically within certain spheres of society, counter-
measures may result in favour of previous localised forms and routines, creating some new form 
of resistance to linguistic change: “...migration, labour indentation, colonisation, suburbaniza-
tion, gentrification, New Town formation, land reclamation, and so on… cause breaks both in 
social networks and socialized routines…” leading to a “gradual development of stronger social 
ties [“ontological security”]...” and “(re)establishment and subsequent social enforcement of a 
more focused koineized linguistic system…” (Britain, 2002, p. 616). This may be the case in Nor-
folk, as the land has undergone reclamation and the linguistic as well as natural landscape is un-
der pressure from migrants, corporations and organisations possessing their own linguistic varie-
ties and values.  
 
A shift of focus towards language use amongst young people is encouraged by David Britain, 
who argues that it is within younger generations that language innovations are created and dif-
fused to other age groups and spheres of society “Very often our explanations of the spread of 
change rely on the ease of mobility, social structures, networks, gender and ethnic relations, and 
so forth of the (often middle-class) adult population, rather than the differently constrained spa-
tialities of the young among whom innovations are generated, socialized, and diffused” (Britain, 
2002, p. 618). Not only that, but a change in method in recording language use amongst young 
people is forwarded by Britain, to record the youth’s in their natural social contexts in order to 
account for any innovations that may be existent or developing amongst them “...space is not 
(just) about maps and the archiving of data analyses, not about space as a causal effect… it is 
the role of physical, social, and perceptual space in “time-deep clusters of network biogra-
phies,” places” (Britain, 2002, p. 619). “Much more interdisciplinary research is needed at the 
local level of face-to-face interaction (...), and of language use in what Giddens called “lo-
cales”, as well as at the regional level of innovation diffusion” (Britain, 2002, pp. 619-620). This 
theory may be viable when evaluating the use of the Norfolk dialect within a school context, 
specifically a primary school, where regional dialect use may be confronted by and in conflict 
with the preferred language hegemony (SSBE, for example) as defined by the educational sector. 
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In relation to the study of innovation diffusion, Britain covers some of the main socio-
geographical approaches. He argues that “The diffusion of innovations across space is sometimes 
divided into two types: relocation diffusion, where the innovations are carried by individuals or 
groups migrating to new locations (...) and expansion diffusion where the innovations are passed 
on through day-to-day contact between those who have acquired the innovation and those who 
have not” (Britain, 2002, p. 622). However, a hierarchical effect is a more common finding, 
where innovations move down an urban hierarchy of large city to city, and to large town, to 
town, village and country: “The usual explanation for this finding is that whilst distance plays 
some role, interaction between urban centers in modern societies is likely to be greater, and 
therefore a more frequent and effective conduit for accommodation and transmission of innova-
tions,  than between urban and rural.” However, “Sometimes, and possibly for reasons of iden-
tity-marking and the rejection of incoming forms and the values they represent, innovations dif-
fuse against the urban hierarchy” (Britain, 2002, p. 626). 
The question of exactly why languages change, as opposed to how, is an occurring anom-
aly among sociolinguists (Trudgill, On dialect: Social and geographical perspectives, 1983). It is 
our conjecture, however, that the diachronic study of the Norfolk dialect in conjunction with 
synchronic dialect contact, will provide some insight into the forming of the dialect as it is pres-
ently voiced. Britain poses that natural, social and perceived space all contribute to a spatiality 
which inherits a role as a factor conducive to linguistic change.  
 
Dialectology and dedialectalization 
“Many dialectologists especially concentrate their studies and research on small villages, incor-
porating social and geographical information, as they were concerned to record many dialect 
features which were dying out before they were lost forever. Also, there was a feeling that hidden 
somewhere in the speech of older, maybe uneducated people, were the 'real' or 'pure' dialects 
which were steadily being corrupted by the standard variety” (Trudgill, Sociolinguistics, An 
Introduction, 1976, p. 37). 
 
Dialectology, being an integrated part of sociolinguistics, focuses heavily on the question of 
class definition. Dialectological theory, as we apply it, is deeply anchored in the sociological 
aspects of class/anthropology, and the sociolinguistic aspects of linguistics. As a linguist, one 
will argue that dialectology will “help illuminate the structure of our society and identify social 
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divisions of points of conflict and convergence” (Mesthrie, 2011, p. 160). On the other hand, the 
sociological view seeks to investigate how the question of “class power” influences people’s 
linguistic adoptions, and their spread. 
 
Paul Kerswill is our primary source in investigating dialect spread and dedialectialisation.  He 
divides dialect features into two frames: the primary dialect features, which are “susceptible to 
change or loss”6 (Kerswill, "Salience" as an explanatory factor in language change: evidence 
from dialect levelling in urban England, 2002, p. 82) and secondary features, which are and 
“relatively resistant”7 (Kerswill, "Salience" as an explanatory factor in language change: 
evidence from dialect levelling in urban England, 2002, p. 82) to change. To Kerswill, the whole 
essence of dedialectialisation lies within the framework of dialect-interplay - when dialects of the 
same linguistic structural network come in contact changes are likely to occur, he argues. Dedia-
lectialisation can arguably be seen as a term that brings into play the linguistically internal and 
psychological aspects of sociolinguistics, in order to find an answer to why and how dialect 
changes occur. 
 
An important theory in the spread of dialectology, is one concerning diffusion and levelling. 
These two terms cover two different ways in which dialects and linguistic innovations spread 
from their place of origin throughout their native country. Paul Kerswill categorises the two 
theories as such: diffusion is a description of how a norm of the language in mention spreads 
from the centres of high influence, mostly where the economic centre is, and outwards, to the 
countryside, channelling through the major cities on the way. Levelling, on the other hand, re-
sults in the loss of local varieties of English in urban and rural areas of Britain, as they are being 
replaced with language features from different, extensive regions (Kerswill, Dialect Levelling 
and Geographical Diffusion in British English, 2003). A general tendency, however, is that re-
gions with higher mobility - and thereby more contact with the world around them - tend to have 
linguistic changes that occur at a greater pace than what is the case in more secluded regions, 
such as Norfolk.  
 
                                               
6
 An example of which would be: the loss of the ear/air merger 
7
 An example of which would be the Norfolk word “bishy barnabee” which is a well established, locally 
dialect-rooted word for a ladybug 
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Methodology  
The methodological approach we have chosen is rooted in sociolinguistics
8
 as it will enable us to 
obtain a better and more coherent understanding of the subject and its possible issues. In order to 
investigate and answer the questions in our problem formulation to a satisfactory degree, we 
have employed both quantitative interviews (in the form of rapid anonymous surveys) as well as 
qualitative interviews with the chairman of FOND as well as three teachers and the headmaster 
from Brundall Primary School. We hoped to obtain an in-depth understanding of some of the 
changes the Norfolk dialect has, and is, undergoing, as well as how, and why, both FOND and 
the citizens of Norwich and Brundall reflect upon these changes.  
 
Quantitative research - Rapid Anonymous Survey 
We have chosen to conduct a rapid anonymous survey
9
 because we are investigating the state of 
the dialect. The aim with the RAS was to investigate the current setting of the Norfolk dialect 
and its usage among our RAS participants. 
 
We have conducted the RAS in both Norwich and Brundall, and the survey consists of answers 
from forty different people. Norwich was chosen, as the majority of the literature we have stud-
ied in regards to sociolinguistics, is based in the city of Norwich. Additionally, since the city is 
the largest and most populated in its county (with a population of approximately 132,500 in 
2011
10
), we expected a culmination of different dialects, views and perspectives. Brundall, on the 
other hand, was chosen as it was the only primary school that replied to our request, and sec-
ondly it favoured a contrast necessary to compare the results from a large, administrative city to 
a relatively small rural village with a population of 4,019 in 2011
11
 - and situated only 12 kilo-
metres east of Norwich. The RAS was conducted by asking randomly chosen people to voice 
what they saw in the pictures we showed them, and we also asked them a series of socially appli-
                                               
8
 a label that refers to studies that are based on empirical work on language as it is spoken in its social 
context  
9
 a form of sociolinguistic analysis that involves asking and questioning random people for a short amount 
of time in regards to pronunciation and recognition of certain words or phrases, which are, or have been, 
distinct to the Norfolk dialect 
10
http://www.ons.gov.uk/ons/rel/mro/news-release/census-shows-increase-in-population-in-the-east-of-
england/censuseastenglandnr0712.html   
11
 http://www.citypopulation.de/php/uk-england-eastofengland.php?cityid=E35000028 
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cable questions about their age, how long they had lived in the area and what thoughts they 
might have about the preservation of the dialect.  
We chose to base our social aspects of the RAS on four different parameters, concerning 
age, gender, place of birth and duration of time the participant had spent in Norfolk. These four 
factors were chosen on a basis of creating a coherent foundation of social data before engaging 
with the chosen linguistic parameters. Prior to the beginning of the survey, we had carefully se-
lected four minimal pairs that is, or have been, distinct to the Norfolk dialect, to test if these dis-
tinct pronunciations are still used in the Norfolk area. The four pairs are: boat/boot, beer/bear, 
cheer/chair and ear/air. The pronunciations were recorded and then analysed statistically - the 
pictures and tables used in the survey can be found in the appendices, under appendix number 1 
and 2. 
 
Qualitative interviews 
In order for us to attain a better understanding of FOND’s work, and to be able to reflect on any 
changes in the dialect, and signs of dialect nostalgia, we chose to interview the Chairman of 
FOND, Ted Peachment, as well as three teachers and the headmaster of Brundall Primary 
School. Spending an hour and a half learning more about the work carried out by FOND, directly 
from the chairman, as well as approximately an hour with three teachers who have reliable first-
hand knowledge about teaching and peer-communication due to their job description, has al-
lowed us to base the analyses on the sufficient amount of data we gathered during the stay in 
Norfolk. We e-mailed 13 primary schools in the Norwich district, out of which only one, Brun-
dall Primary School, responded, making it our only, and very optimal, option.  
 
To ensure that the interview process was comprehensive and sufficient, we chose to follow the 7 
stages compiled by Steinar Kvale and Svend Brinkmann (Kvale & Brinkmann, 2009, p. 102), as 
the stages have previously proven to be a helpful and suitable method when conducting inter-
views.  
 
The seven stages are as following: 
 
1. Thematizing – what is the purpose with the interviews?  
“Thematizing refers to the formulation of research questions and a theoretical clarification of 
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the theme investigated” (Kvale & Brinkmann, 2009, p. 105).  
 
As mentioned earlier, the aim of the interviews was to learn more about our topic and the com-
plex situation surrounding it. Because this is a sociolinguistic project, we did not ‘just’ want to 
investigate the possible changes the Norfolk dialect has undergone in the last forty years - it has 
been equally important for us to attain an in-depth understanding of the situation and the conse-
quences any changes might have had on the local area and its residents. 
 
2. Designing – how are we going to prepare for the interviews? 
 
During the designing phase, we discussed how and where we were going to conduct the inter-
views, and most importantly which questions we were going to ask the interviewees. We created 
different questions for the two interviews as we were investigating different areas of our topic in 
the two interviews. During the interview with Ted Peachment, we wished to increase our knowl-
edge in regards to FOND and its work. In the interview with the teachers and the headmaster, we 
hoped to acquire first-hand knowledge as to what degree the students are using the dialect and 
how the use has changed from their experiences. 
 
We were careful not to ask questions that could be answered with yes or no, as a dialect is a 
somewhat obscure area to investigate, we do not believe there can be any right or wrong answers 
- and we would like the interviewees to answer the questions in a reflective way, which a yes/no 
question could hinder. The questions we asked were primarily open and neutral, and the aim with 
the questions was to obtain a glimpse of the thoughts the interviewees have on the matter. 
 If we were unsure of an answer or would like to know more, we asked follow-up ques-
tions, or asked them to elaborate, which has definitely provided us with a much better and more 
comprehensive understanding of the research area. 
 
3. Interviewing – carrying out the interviews in Norwich and Brundall 
 
At the beginning of the project, the group applied for fundings for a research trip to Norwich and 
Brundall, though this was sadly declined, thusly only two of the group members could travel. 
Had the whole group gone to Norfolk, everyone would have participated in the interviews, 
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though since only Michael and Jeppe went on the trip it was unfortunately impossible for this 
project.  
 
As mentioned under point two, most of our questions were open which allowed the interviewees 
to elaborate and reflect on their thoughts and experiences, and even though a carefully written 
and well-structured ‘interview script’ was used, each of the interviews deviated to some extent 
from the script as several follow-up questions were asked. 
 
4. Transcribing – transcribing the data from the interviews and preparing them for stage 
number five 
 
To fully comprehend what was actually being said in the interviews, and to prepare the data for 
analysis, we chose to transcribe all of the data, and the full  transcriptions can be found as appen-
dix 3 and 4. It was a time consuming activity, but we believe the time spent on the transcriptions 
was well-rewarded when we began to analyse the data.  
We chose to refer to the teachers as teacher 1, teacher 2 and teacher 3, because we 
wanted to ensure the anonymity of the interviewees. The headmaster of Brundall Primary School 
and the chairman of FOND did not have any concerns regarding their anonymity, thus we have 
not concealed their identities. 
 
5. Analysing – how are we going to analyse the data in order to obtain the most satisfactory 
result? 
 
While analysing the data obtained in Norwich and Brundall, we applied meaning condensation to 
selected fragments of the interview transcripts. Meaning condensation is an analytical method 
used to clarify the views of our interviewees - we have removed unnecessary and ‘empty’ words, 
since we believe they can distract the reader and remove focus from the essence of the statement 
(Kvale & Brinkmann, 2009, p. 205). The following is an example of how we have applied mean-
ing condensation to underline the essence of a quote: 
Original quote: 
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“When I was in school, and as I say... Like... My grandparents, well, I only knew one set of them, 
and like Jane’s father, my grandfather was a farmer. And it was, you know, he was really broad 
Norfolk and we lived near, older even my grandparents and their Norfolk. And I spend a lot of 
time with one particular man and he taught me most of my Norfolk. But my mum used to do so as 
well, so...” (Appendix 3, page 78) 
 
After meaning condensation has been applied: 
 
“(...) my grandfather was a farmer. And (...) he was really broad Norfolk (...) he taught me most 
of my Norfolk (...)” 
 
The message in the quote becomes much more clear and evident after meaning condensation has 
been applied, which enables the reader to attain a better understanding of the interviewees’ 
thoughts. 
 
6. Verifying – Have we managed to investigate what we planned to in stage one?  
 
In order to answer the questions asked in the problem formulation, we chose to conduct two in-
terviews with two very different approaches: one was to learn more about the work carried out 
by FOND and the other was to understand if, and if so how, the dialect plays a part in young 
people’s lives, as they are, according to Peter Trudgill, the social group who tend to employ the 
dialect the least. We aimed at interviewing teachers who were from the Norfolk area themselves, 
as we believe it would be easier for them to recognise to what extent the dialect is used in the 
school, and it also gave us a chance to learn about their personal thoughts on the dialect as local 
residents.  
As mentioned earlier, we did not believe there was a right or wrong answer, we were 
simply interested in learning as much as possible about the complex situation, and the best way 
to do that has been to hear how locals reflect on the changes the dialect has, and is, undergoing.  
 
Reflecting on our data, we believe that we have collected a substantial amount of highly applica-
ble data to our study, and we were actually happily pleased with the quality of our empirically 
gathered data, of which we found useable for analysis.     
Page 29 of 134 
 
7. Reporting – finishing our project 
 
The final stage was to finish the project. In this stage we have compiled our research, and re-read 
everything many times to assure that there is a coherent theme throughout the project, and that 
our personal opinions are as invisible as possible - at least until the discussion, where we have 
included our own reflection of the matter at hand.  
It has been important for us that the project be written in a understandable and readable 
prose, whilst fulfilling the academic criteria for a university project.   
 
Phonetics 
Phonetics is a major part of linguistic studies, and to investigate to larger extent the state of the 
dialect, we have acquired a basic knowledge regarding the approach to phonetics. We have inten-
tionally only worked with four minimal pairs, and the RAS analysis is the only chapter in our 
investigation where phonetics has been included. According to Peter Roach, a Professor of Pho-
netics at the University of Reading, “one of the most important achievements of phonetics in the 
past century has been to arrive at a system of phonetic symbols (...) This is the ‘International 
Phonetic Alphabet (IPA)” (Roach, 2002, p. 5).   
 
Our phonetic emphasis in this assignment was heavily revolving the question of, especially, the 
/eə/ realisation in the minimal pairs and the vowel shifts of beer-bear, ear-air and cheer-chair. 
Also, we chose to investigate the use of /uː/ in the realisation of the minimal pair boot-boat. We 
chose these four minimal pairs as they traditionally represent a Norfolk dialect, but can also 
sometimes be identified in other dialects - we have, however, not investigated these but kept our 
focus to the dialect of Norfolk.  
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Analyses 
RAS analysis based on index findings 
The first of our three analyses is based on our quantitative findings during our fieldwork in the 
county of Norfolk. During our five day stay in the area, we conducted two separate quantitative 
Rapid Anonymous Surveys, the findings of which we wish to present and elaborate on in the 
following analysis. 
 
We chose to conduct a RAS, as we felt it would satisfy, to some extent, our curiosity regarding 
the usage of the dialect markers in the daily speech of Norfolk residents. We believed that the 
RAS would prepare us to engage in the qualitative interviews with our chosen interviewees 
based on our acquired knowledge from the general population - and thereby enable us to collect 
more relevant data. We furthermore chose the RAS as we saw it as an opportunity to build a 
foundation of knowledge regarding the “layman's” approach to the dialect, and in order to get a 
very general representation of to what degree our whole topic of investigation would be relevant 
to the dialectical landscape of East Anglia. 
The data collected from the RAS is available in appendix 1, along with a description of 
how to decipher the table. 
 
Our chosen four parameters for the social aspects behind this analysis are, as visible in appendix 
1, age, gender, place of birth, and duration of stay in Norfolk. Through the process of finding 
interviewees for our survey, we sought to proceed along the lines of the only two social parame-
ters we could somewhat visibly determine, namely age and gender. We did so to attempt to sta-
tistically represent as many layers of the society as possible in a survey limited to this degree. 
For the linguistic aspects of the RAS, we chose four minimal pairs, which in the local 
Norfolk dialect, traditionally carry the same pronunciation. As an example, beer/bear would in 
the mouth of a native Norfolker become bear/bear. Our participants' pronunciations have been 
recorded and listened back to following the survey. We have then rated the pronunciation with 
either a ‘1’ for a realisation of the dialectical pronunciation or a ‘0’ for an absence of the same. 
 
In the following section we will seek to compare the social and linguistic factors and analyse 
their results. 
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Table 1 
 
Founding our analysis on the dialectical index, we see that 10 (25%) of the 40 participants, in 
this particular survey, showed some degree of Norfolk dialect markers. As we are building our 
foundation on the dialectical index, these 10 speakers are now of special interest. Of the 10 dia-
lect-realisers, we found that 8 (80%) were female and 2 (20%) were male. Furthermore, the male 
participants averaged 0,5 on the index marker with the merger of beer/bear being realised the 
most, whereas the females had an average of 0,72, showing clearly a more substantial use of the 
dialect markers amongst our survey participants. The female dialect-realisers do not favour a 
single merger, but use both the cheer/chair and the beer/bear merger equally (7 of 8 in both in-
stances). Remarkably enough, the division of the dialect users was at a 50/50 between the par-
ticipants from Norwich and those from Brundall. 
 
Looking at the spread of the distinct dialect makers, one quickly discerns the use of one specific 
marker to be more widespread than the others. The pronunciation of beer/bear, as ‘bear’, has a 
usage of nine (90%) out of 10 in this survey, which is higher than any of the other pairs. What is 
also notable about the use of this specific minimal pair is that the only 1 (10%) out of the 10 dia-
lect-realisers, who did not show signs of using this merger, was participant b38, who was not 
brought up in Norfolk, but in Leicester. Unfortunately, due to lack of availability of academic 
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material, we have been unable to identify whether these specific realisations of cheer/chair and 
ear/air bear a consequence to the dialect originating from the county of Leicestershire or if she 
did indeed adopt these dialect markers during her long term period in Norfolk. 
 
According to our analysis, the second most used minimal pair is the cheer/chair one, which was 
used equally amongst our participants from both Norwich and Brundall. Looking at the last of 
the /eə/ mergers, the ear/air pair, it becomes visible that this particular pair is mainly used outside 
of the county-capital of Norwich, as all four of the realisers were found in the rural village of 
Brundall. Furthermore, three (75%) of the four interviewees were born outside of Norwich, and 
two (50%) of the four were born elsewhere in the county of Norfolk. This could imply that the 
ear/air minimal pair is more used in the rural villages than in the larger cities. 
  
Lastly we have an overview of the usage of the boot/boat dialect marker. This marker was found 
to be realised by five (50%) of the 10 questioned dialect-realisers, with a division of rural Brun-
dall's three realisers in favour over Norwich's two. In total, only one (10%) of the 10 questioned 
dialect-realisers, had not been born in the county of Norfolk. However, the participant in ques-
tion had lived in the county of Norfolk for a duration of more than 20 years. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Table 2 
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Looking at the age statistics in Table 2, it becomes visible that seven of the 10 dialect users in 
our conducted survey are aged from 60 years and upwards, which indicates an uneven spread of 
the dialect users, in favour of the older of the three segments. 
 
Shifting our emphasis from the dialect-realisers to those who show inclination towards using 
SSBE, some noteworthy statistics are also revealed. Of those questioned, only one (6,25%) of the 
16 non-Norfolk natives showed any form of Norfolk dialect realisation, regardless of how long 
the participants had stayed in the county for. We find this remarkably low, and could point to-
wards the stigma which has been built up around the Norfolk dialect being seen as a “handicap”, 
as will be described further in the interviews with three Brundall Primary School teachers and 
that of Ted Peachment, the chairman of FOND, respectively, in the following two analyses. 
Taking the question of gender into consideration, one could inquire as to why only two (12,50%) 
out of the 16 male participants use the dialect markers, when eight (33%) out of 24 female par-
ticipants do the same. 
 
From this analysis it becomes apparent that the dialectical indicators used in the day-to-day life 
of our survey participants, is statistically linked mostly to native Norfolk female citizens at the 
age of 60+. It also becomes visible, that the people choosing to move to and reside in Norfolk, 
are easily inclined to pick up the local dialect, regardless of the amount of time they spend there. 
On a more positive note (in the view of dialect preservationists), the statistics also illumi-
nate the fact that the dialect-specifics (most notably beer/bear and cheer/chair) are still present in 
the daily lives of a third of the native Norfolk participants (however, it can be debated if this is 
actually ‘a lot’). This rues for a continuous existence of (at least some of) the dialectical-markers. 
These tendencies point towards a case of dedialectialisation taking place, where the dialect 
changes its form more so than it “dies out”. This becomes more evident throughout the following 
two analyses, where especially the emphasis on local lexical sets play a substantial role. 
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Analysis of the Teachers Interview 
The interview with three teachers and the headmaster of Brundall Primary School took place on 
October 24th in Brundall, England. It lasted 50 minutes and was conducted by Jeppe Hagstrøm 
and Michael Simmonds. As mentioned in the methodology chapter, we have chosen to transcribe 
the entire interview to obtain a better and more coherent overview of the data and the statements 
from the four interviewees, which will serve as the foundation for the analysis. 
The purpose of the interview was to obtain a better understanding of the attitudes toward 
the Norfolk dialect exhibited by primary school educators in a rural location situated approxi-
mately 12 km east of Norwich, and to see if any kind of dialect nostalgia would be evinced, 
knowingly or unknowingly, from the interviewees.  
 
The four interviewees are the following: 
 
The headmaster of Brundall Primary School, who hails from Canada and is middle to late aged. 
He has previously taught in Newfoundland, Canada and London, England. He currently resides 
in Norwich.  
 
Teacher 1, a middle aged female teacher living in Ashby St. Mary, Norfolk, a small village with 
25 minutes driving distance from Brundall. She was born in a village called Bergh Apton, also 
situated in the Norfolk county. She has currently been working at the school for ten years. 
 
Teacher 2, a middle aged female teacher, currently living in Brundall. She was born in Strump-
shaw, which is also located in Norfolk, and she has been working at the school for fifteen years. 
 
Teacher 3 is also a middle aged female teacher, who is living in Lingwood and was born in Nor-
wich. She has, like the two other teachers, been living in Norfolk her entire life and has been 
teaching at the school for four years. 
 
Within the first few minutes of the interview, a previously unknown fact to us, the interviewers, 
was presented by teacher 2, who distinguished the dialect spoken in Norwich from one spoken in 
the countryside: 
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Teacher 2: “The Norwich accent is different to the country accent (...) There is a difference (...) 
Out in the rural villages it tends to be more ‘lololo’ (Guttural)” (Appendix 3, page 73) 
 
She ends the sentence with a very deep guttural sound which makes the other teachers laugh, 
though she is not directly mocking what she calls ‘the country accent’, one can assume that she 
considers the accent spoken in Norwich to be more prestigious and desirable. The three other 
teachers instantly start to laugh after teacher 2 makes the guttural sound, which could indicate 
that it is a common ‘humorous attitude’ towards the country accent.  
 Though the teachers at first might appear to have a condescending attitude towards the 
country dialect, they themselves have also experienced prejudice from ‘outsiders’ due to their 
dialect, and they believe that the Norfolk dialect causes them to be perceived as ‘dimwitted’ and 
‘being behind’: 
 
Teacher 2: “(...) Because Norfolk has got this reputation of being behind other people hasn’t it 
(...) And I think you wanted to (...) try and make yourself better (...) we were perceived as being 
(...) dimwitted” (Appendix 3, page 92) 
  
According to Peter Trudgill, the way we speak can quickly provide other people with an idea as 
to who we are, and what our social backgrounds are. Perhaps the Norfolk dialect is quite often 
linked to a stereotypical image of a ‘bumpkin12’ living in the rural parts of England.  
 
The teachers seem aware of the prejudice that exists against their dialect, but they also show 
signs of dialect nostalgia - several times during the interview they reminisce about how their 
mother, grandfather etcetera used to speak or are speaking the dialect:   
 
Teacher 3: “I was brought up with some of it, like my mum always, would say ‘Oh, go fetch your 
dwal’ which is floor cloth” (Appendix 3, page 76) 
 
                                               
12
 Bumpkin: an unsophisticated or socially awkward person from the countryside. (google.com/define) 
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Teacher 1: “(...) my grandfather was a farmer. And (...) he was really broad Norfolk (...) he 
taught me most of my Norfolk (...) He still talks about the ‘dawg’, which is the dog” (Appendix 3, 
page 78) 
 
When the teachers are talking about their family members, who speak the Norfolk dialect, their 
voices become softer, and the humorous condescending tone, one might notice in the beginning 
of the interview, changes into a very affectionate reflection of the past, and it becomes evident 
that the dialect brings back a lot of fond memories. Thus one could argue that the teachers are in 
fact not looking down upon the very country-ish mode of speaking the Norfolk dialect, but are 
more thinking of it as ‘an old family member’ whom people are fond of, but at the same time 
considered to be old fashioned.  
 
When we ask them about their own thoughts and use of the dialect, the teachers become very 
eager to demonstrate how they use it: 
 
Jeppe: “Do you still use them [Norfolk words] yourselves then?” 
Teacher 3: “Yeah…” 
Teacher 1: “Yeah…” 
Teacher 3: “Like bishy-barney-bee” 
Teacher 1: “Yeah, it’s like bishy-barney-bee” 
Teacher 3: “Which is a ladybird” 
Teacher 2: “And ‘doddermen’, I still call them ‘doddermen’” 
Teacher 1: “Yeah I call them ‘doddermen’… Snails” 
Teacher 2: “Yeah, and it’s like ‘bear’, you know like ‘down at the pub and have a bear [beer]? 
What sort of bear [beer] do you want? (...)  Should we go bear [bare] to the woods and find the 
bear? And then we can have a [beer] bear.’ What is the difference?” (Appendix 3, page 76) 
 
Their eagerness to demonstrate how they use the Norfolk dialect indicates a degree of pride, and 
it becomes obvious that they are also experiencing a sense of community together, because they 
have all been brought up within the Norfolk region, and they all use the dialect, to some extent at 
least.  
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The teachers appear to be ambivalent in regards to the dialect and the changes they believe it has 
undergone and is still undergoing. On one hand they appear collected in regards to the dialect 
changing, and offer a sensible and practical reflection on the matter: 
 
Teacher 2: “(...) A little boy in our class (...) was doing free writing and... (...) he had written (...) 
something like ‘I went to play with… Jack… I went to the shop ‘ornall.’ Which means ‘as well 
as’” 
Teacher 1: “They’ll say ‘dunn'et?’” 
Teacher 2: “Instead of-” 
Teacher 1 and 2: “‘Doesn’t it’” 
Teacher 2: “And so you do occasionally hear it [the Norfolk dialect] in the children in school but 
we have to correct them (...) ‘cause if they say ‘ornall’, I mean this boy had spelled it ‘ornall’ 
which ‘or’ ‘n’ ‘all’: ‘ornall’” (Appendix 3, page 77) 
 
The quotes demonstrate a well thought-out approach to the professional role they have as teach-
ers. Obviously they have to teach the children to read and write, and they themselves believe it 
will be more difficult if the children speak the Norfolk dialect which, according to them, is not 
the correct way of speaking. On the other hand, they are as mentioned also showing evident signs 
of dialect nostalgia: 
 
Teacher 2: “(...) I love the Norfolk word ‘squit’ [nonsense]. I love that word because... No, I 
don’t think no one else uses it (...) and that ‘truck’, ‘don’t you take any truck from that...’ (...) I 
can remember my mum saying it to me about a boy: “don’t you take any truck from him.” You 
know it’s... ‘don’t have no bother from him” (Appendix 3, page 80) 
 
Teacher 1: “Whereas I can go out and have a conversation with my father and he’ll say “maybe I 
saw a harnser today”, then I’ll know he’s talking about a heron (...) But nobody else would (...)” 
(Appendix 3, page 80) 
 
It is quite an interesting dilemma the teachers are presenting - according to the them, children 
speaking the Norfolk dialect can have a harder time learning to read and write, because the Nor-
folk way of pronouncing certain words makes it more difficult to decipher them. Yet when they 
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speak about their childhood, parents, etcetera, it becomes evident that the dialect is a big part of 
the image they have of their close family members and of each other.  
 
The teachers separate other people and themselves into two groups: the Norfolk speakers and 
‘the others’ or ‘outsiders’, as they refer to people who are not from Norfolk later in the interview. 
 
Teacher 3: “I’ve heard it when I've been in the office, when, yeah, you’re talking to someone else 
who is Norfolk, and you’ll  have, say, a Londoner who is beside you... And they are looking at 
you strangely and you’ll think ‘what’s up?’ and they’ll say well: ‘I haven’t understood a word of 
what you just said’” (Appendix 3, page 80) 
 
Teacher 1: “They’ll [the Norfolk words] slip. You’ll suddenly hear them slip, and in to this 
deeper Norfolk. (...) words that they [Norfolk speakers] understand will come out and somebody 
else will think ‘Whaaat?’” (Appendix 3, page 97) 
 
Perhaps the reason why the teachers appear to be torn in their view on the Norfolk dialect chang-
ing, or even disappearing, can be found in their profession. As teachers they have the responsibil-
ity to teach the children to read and write, and they reveal that the dialect can make it more chal-
lenging for the children to learn these skills, thus they understand the need to teach the children 
‘proper English’. However, the teachers are of course not ‘just’ teachers, they are also private 
individuals with different life stories and personal memories, which are also affecting their 
stance in regards to the dialect - it is most likely difficult to have a negative attitude towards a 
dialect that one’s family and/or friends, and even perhaps oneself, is speaking. 
 
As described in the theory chapter, language and class have a close connection, and the judge-
ment between ‘right’ and ‘wrong’ ways of speaking are not linguistic judgements, but in fact 
social judgements, which is also somewhat apparent when the teachers are laughing at the gut-
tural form of the dialect and are reflecting on the prejudice they have experienced due to their 
use of it. 
Even though the teachers are very careful to speak ‘correct English’ in school and stray 
from the dialect in front of their pupils, they do use certain Norfolk words in their everyday lives: 
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Teacher 2: “(...) yesterday (...) I was speaking to two or three teachers after school, and I said 
“Oh that was ‘bewtiful’” and I hadn’t even realised I’d said it, but I was picked up on it - ‘what 
do you mean ‘bewtiful’? It’s ‘beautiful’” (Appendix 3, page 77) 
 
This indicates that when the teachers are not at work and are not always conscious of how they 
speak, parts of the dialect re-emerge without being aware of it. It seems that the dialect is deeply 
rooted in the interviewees though since they feel compelled to stray from the dialect during their 
work, it might eventually become a habit that is difficult to abstain from at the end of a work day 
- this could be contributive to their reduced use of the dialect. All the interviewees agree that the 
use of the dialect is not at all as common as it has been: 
 
Michael: “Do you think it [the Norfolk dialect] was more present than it is now?” 
Teacher 2: “It was definitely more present” 
Teacher 1: “When I was younger” (Appendix 3, page 78) 
 
Michael: “So you have observed this from when you started teaching to now? Has it decreased?” 
Teacher 2+3: “Yes it has” 
Teacher 1: “Definitely decreased, yeah” 
Teacher 2: “Definitely decreased over the 15 years I’ve been here. It definitely has” 
Teacher 1: “And the 10 I've been here definitely, yeah” (Appendix 3, page 85) 
 
It is very interesting to hear from the teachers, who have all been living in Norfolk their entire 
lives, that they experience a noticeable change in the use of the dialect. They strongly agree that 
the use of the dialect has decreased, and when asked why they think that is, an interesting per-
spective emerges:   
 
Teacher 3: “Yeah and I don’t know, because I think (...) It’s [the Norfolk dialect] educated out of 
people now” 
Jeppe: “Yeah?” 
Teacher 1: “Yeah definitely” (Appendix 3, page 76) 
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It is interesting to observe how much the teachers agree on aspects related to the dialect, and in 
the above mentioned quote, teacher 1 emphasises, with the use of the word ‘definitely’, how 
there is no doubt about the dialect being educated out of people.  
According to Peter Trudgill, education is a major factor in the “the dying out of conserva-
tive rural dialects” (Trudgill, On dialect: Social and geographical perspectives, 1983, p. 191). As 
the teachers make clear themselves, they do correct the children when they use the dialect, but, 
surprisingly this is not something the teachers are instructed to do:      
 
Teacher 2: “(...) you do occasionally hear it [the Norfolk dialect] in the children in school but we 
have to correct them” 
Jeppe: “Are you instructed to correct them?” 
Teacher 1: “Well, you’re not instructed…” 
Teacher 2: “But it helps with their reading” (Appendix 3, page 77) 
 
Even though the teachers are not directly told to correct the children’s use of the dialect, it seems 
that they, to some extent, feel obligated to do so anyway: 
 
Michael: “So you do promote the use of Standard English?” 
All three teachers: “Yes” 
Teacher 2: “I think we’d be sacked if we didn’t…” (Appendix 3, page 89) 
 
Language policy is a term which concerns explicit or implicit language planning by official bod-
ies (Mesthrie, 2011, p. 357). The fact that the teachers correct the children who are using Norfolk 
words, gives you the impression that the school is, at least unconsciously, practicing a form of 
language policy where the use of ‘proper English’ is preferred. The teachers do not ‘punish’ the 
students who speak the Norfolk dialect, for instance by giving them lower grades, but they do 
encourage the students to speak ‘correctly’. The teachers have an idea of SSBE being a more 
correct and proper way of speaking and writing English (at least in academia and work wise), 
and throughout the interview, you sense that the teachers correct the children because they want 
to ease their eventual advancement into employment. 
 Teacher 1 describes her struggle with changing her pronunciation when she started work-
ing in an office at the age of 16: 
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Teacher 1: “And when I became a receptionist in that office, I really had to (...) start to pro-
nounce my words more how they wanted me to pronounce them, than I was brought up to possi-
bly pronounce them. I would say it was definitely pulled out of me a lot” (Appendix 3, page 79) 
 
It seems that the teachers want to prepare and strengthen their pupils for a job market that possi-
bly seeks a standardised, uniform way of using language:  
 
Teacher 1: “Which is another reason why I think we are very careful about how we speak when 
we are in school, because we’re responsible for teaching the children the correct way to spell 
things and to pronounce things” (Appendix 3, page 80) 
 
Teacher 3: “Yeah you pronounce things more when you’re talking to the children, than you 
would if you’re just having a conversation with one another” (Appendix 3, page 77) 
 
The above mentioned quotes demonstrate that the teachers feel responsible for preparing the 
children the best way possible, and these acts can contribute to the downgrading of the Norfolk 
dialect.   
 
Teacher 3: “I think you’ll find that less and less people are using the Norfolk dialect” 
Teacher 1: “Definitely less and less” 
Teacher 2: “Yes” (Appendix 3, page 82) 
 
Again, all three teachers agree that the dialect is declining, and when we asked what they person-
ally thought the reason to be, they mentioned immigrants as playing a large role in the develop-
ment.  
Jeppe: “How do you think this change has come about?” 
Teacher 3: “I think largely because the world is getting bigger now isn’t it?” (Appendix 3, page 
92) 
 
Teacher 2: “I think that is one of the reasons it [the Norfolk dialect] did well to hang on for quite 
a while... Because... We didn’t get…” 
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Teacher 2: “Outsiders” (Appendix 3, page 83) 
 
According to the interviewees, more and more people come to Norfolk and this affects the de-
velopment of the dialect, because the county experiences a wider range of different languages 
and dialects, the Norfolk dialect is slowly ‘disappearing’, and the interviewees believe that the 
language use in Norfolk has changed throughout the teachers’ lifetimes:     
 
Teacher 1: “If you went to Norwich you never heard a different accent, did you?” 
Teacher 2 and 3: “No” 
Teacher 1: “Whereas now, you hear worldwide accents” (Appendix 3, page 94) 
 
Furthermore, the interviewees stress that you tend to find the dialect more out of the city, which 
might be since a lot of people working in Norfolk, especially Norwich, still reside in London and 
commute between the areas every day, and vice versa. Thus, the language variation and language 
flow in Norfolk is in constant circulation and can therefore affect the dialect.  
 
Teacher 1: “I would say my generation have kind of had it pushed out of us to a certain extent” 
(Appendix 3, page 83) 
 
When teacher 1 claims that her generation has experienced the Norfolk dialect being “pushed 
out”, it seems that it has not been voluntary but rather that the older generation has made a deci-
sion based on what they believed would be most advantageous. 
 
Teacher 3: “I don’t even think I use it as much with my children as my parents did with me” 
Teacher 2: “Well you don’t do you?” 
Teacher 3: “No” 
Teacher 2: “You don’t want them to…” 
Teacher 1:  “No... I would honestly say that the younger children now do not have the, the (...) 
Norfolk accent as we knew it” (Appendix 3, page 84) 
 
It appears that the teachers are now doing to their children what was done to them by their teach-
ers when they were young - they are reducing the use of the Norfolk dialect when being around 
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the children, but it seems difficult for them to elicit exactly why. Teacher 2 does not finish the 
sentence “you don’t want them to…”, but on the basis of the rest of the interview, a possible end-
ing would be: “you don’t want them to... be behind, stuck with an accent that is outdated”.  
Another noticeable example of the generation changing patterns is seen in the following conver-
sation between teacher 2 and her daughter’s boyfriend: 
 
Teacher 2: “He [the boyfriend] said “Why can’t you speak properly?” Because I said “I live in 
Norfolk” and he said “So do I” and I said “I was brought up in Norfolk” and he said “So was I” 
(Appendix 3, page 87) 
 
In closing, the interviewees demonstrate a strong dialect nostalgia as they have grown up with 
the dialect, and their memories of close family members are in some ways centred around the 
dialect. At the same time, due to their profession, they also play an active role in the decline of 
the dialect because they are correcting pupils who speak the dialect. As seen throughout the in-
terview, and in the below mentioned quote, they somehow separate Norfolk from ‘the real world’ 
and seem concerned as to their being subjected to social judgements.        
 
Teacher 1: “I think it’s extremely sad that we’re losing the dialect, but I don’t know how... In the 
real world, if you spoke like that, how you would be perceived” (Appendix 3, page 92) 
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Analysis of Ted Peachment Interview 
The interview with Ted Peachment took place on October 23rd at “The Angel” pub in Swanton 
Morley, England. He was born in the same village in 1937 and has since then migrated both in 
and outside of Norfolk. He is the current chairman of FOND. The interview lasted 1 hour and 24 
minutes and was conducted by Jeppe Hagstrøm and Michael Simmonds. As with the teachers’ 
interview, we have transcribed the entire recording to serve as the foundation of the analysis. 
The purpose of the interview was to obtain a representative of FOND’s in depth perspec-
tive on the Norfolk dialect, why they think that the preservation of the dialect is important and to 
provide a possible forecast for the future of the dialect.  
 
As mentioned, one of the aims with the interview was to obtain a deeper understanding of FOND 
and their work - from the website, we had learned that the organisation performs lots of activities 
with the goal of maintaining and promoting the use of the dialect, for instance including voice 
coaching for actors, dialect recording and campaigning for the teaching of the dialect in schools. 
We wished to learn more about the establishment of FOND and Ted begins the interview by ex-
plaining this:   
 
“One of the things that caused us to form it was that, many of us were rather fed up with the por-
trayal of the accent and the dialect, by TV, radio and films” (Appendix 4, page 107) 
 
It is interesting that the media industry seems to have a distorted view on the dialect - as reflected 
on in the chapter ‘Analysis of the Teacher Interview’, the Norfolk dialect seems to be looked 
down upon, and perhaps the image of Norfolkers being ‘dimwitted’ and ‘behind’ is hindering 
‘outsiders’ to be more critical of the stereotypical image of the dialect and its speakers.  
It seems that Ted agrees with the teachers on the fact that ‘the world is getting bigger’, as 
he believes that it is difficult to locate any other local born and bred Norfolker. He gives an ex-
ample of his home village, which has more than doubled its inhabitants from 1000 to 2500 in the 
last 70 years - the majority of which migrate mostly from the south of England. According to 
Ted, the last census counted 79 ‘natives’ out of that 2500, and since then, the number has pre-
sumably decreased: 
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“If you could find 70 people in this village who were born here, you would be doing well, and 
most of those would be very old” (Appendix 4, page 115) 
 
This is indicative of the population change in Norfolk, and in Ted’s opinion, people outside of 
Norfolk are unlikely to care about the preservation of the Norfolk dialect. He does, however, 
argue that some tourists find it fascinating to experience the old dialect and enjoy talking and 
listening to the locals - in this sense, many tourists would hope that such experiences could be 
repeated. 
 
When asked concerning what initiatives FOND have implemented within the last 15 years, Ted 
explains that one of the them were initiated subsequent to winning a national lottery. The organi-
sation used the winnings to fund a tape recording program, which involved entering schools and 
encouraging pupils to record and archive remaining Norfolk dialect speakers: 
 
“(...) we went into about ten different schools with our recording equipment, not to teach them to 
speak, but as part of their cultural heritage. But of course, inevitably with these tape recorders, 
off they went back to their homes and villages and they would record their families, their grand-
dads and so on, or they would know somebody in the village who had a good accent so they 
would record that. That got an interest in schools and (...) local dialects are in the curriculum, 
but I suspect pushed rather a long way back into priorities” (Appendix 4, page 119) 
 
The purpose of the tape recording program was to raise awareness of the pupils’ cultural heritage 
and not to educate them on how to speak the dialect. Ted believes the recording programme 
helped increase the interest of local dialects in the curriculum, but he also addresses some con-
cerns in the debate about the role of non-SSBE and SSBE in schools: 
 
“But we are seeing (...) an interest in the Norfolk accent in schools but again only if your teacher 
is a Norfolk man, and so many of them are not, many of them are incomers. On our committee 
we have a teacher, a young teacher, who is definitely Norfolk and will always take advantage, 
but at the same time she said that in the primary school, that's probably the place where they're 
trying to get rid of this more than anything else” (Appendix 4, page 119) 
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The quote is a very interesting and telling one, whilst despite the efforts of professor Trudgill to 
state the importance and the role of non-SSBE and regional dialects in schools, primary schools 
are still sites where the targeting of pupils to learn and employ SSBE in their speaking and writ-
ing are paramount. This finding is supported in the ‘Analysis of the Teacher Interview’ section. 
Another telling point Ted mentions is that he considers regional dialect speakers in Norfolk as 
being inadequate in their English speaking, which is revealing in their own attitudes and reflec-
tions on the nature of double negatives and in conveying how ‘well’ one may speak English. 
Scientifically speaking, double negatives constitute a dialect which is not inferior to other dia-
lects, namely SSBE, though simply another of the many varieties of the English language 
(Trudgill, On dialect: Social and geographical perspectives, 1983, p. 201).  
 
Ted continues by focusing on the successes of FOND’s website visitation, which has 7000 hits a 
day, and the subsequent popularity of their cause:      
 
“I get emails literally from everywhere now, it's a combination of (...) students like your good 
selves, actors, voice coaches, just nostalgic expatriates. I suppose with that website (...) it's mak-
ing us more well known than any other dialect association” (Appendix 4, page 119) 
 
It bodes well for the future and maintenance of the organisation that FOND is contacted on a 
daily basis by different groups of people, as it indicates that their work is being acknowledged - 
it’s increasing familiarity has prompted hopes that:  
 
“Perhaps that will in effect help to get rid of this theory that speaking with a Norfolk accent is a 
handicap” (Appendix 4, page 119) 
 
Addressing the positive and negative outcomes that the organisation has observed, Ted perceives 
the Norfolk dialect as being a ‘handicap’ in certain spheres, such as professional offices and in 
the workplace - Norfolk is no more, at least to the same extent, regarded as a “career grave-
yard”. 
He had once attended a classic grammar school, which persisted in trying to eradicate the 
Norfolk dialect from amongst the students and ensure that they speak a greater level of SSBE. 
They were taught that the dialect would ‘hold them back’, and he experienced firsthand how 
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some people would immediately be derogatory about it, and that the dialect, in some people's 
eyes, is a career handicap. Ted has, however, not personally experienced the dialect as being a 
handicap, on the contrary, he found that his foreign work relations understood him more effi-
ciently, as Norfolkers are generally regarded to speak quite slowly. 
 
In contrast, the positive aspects that have resulted from FOND’s initiatives have included 
worldwide recognition as a dialect preserving body, regional acceptance and participation from 
young people:  
 
“... 'good', again what we just said, the spreading of the word internationally, (...) the increased 
interest even within our own county and among the young. And then because we have publicised 
the whole thing” (Appendix 4, page 119) 
 
When asked about the greatest challenge that FOND has faced, it concerns the sustainability of 
the body and the lack of people willing to lead the organisation. Ted expresses his concerns in-
volving who will inherit his responsibilities when he retires:  
 
“Why the reluctance? And to that I suppose, it's not the subject, it's the youngsters. It's difficult to 
persuade them to do... anything, even within the sphere of their own interests. (...) We have 350 
members (...) they all turn up at our events, very happy (...) but they are passive. They don't want 
to help, so that really is a challenge. (...) when I step down in 18 months time, we haven't got 
anybody sitting there waiting to take over” (Appendix 4, page 120) 
 
It is worrying that the future of FOND appears to be very uncertain and that they cannot yet, at 
least, despite having 350 members, locate a new chairman. However, a major component of the 
organisation’s future prospects involves hope as a few young people are also starting to show an 
interest in FOND: 
 
“Well, (...) we have a girl of 24 on the committee. (...) it's a pretty broad age range, because 
there are (...) people, [aged] 10 and 11 interested; don't know whether there interest will be 
maintained, but certainly, the weight of the organization members are 50 plus. I only have to 
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look around at my audience and I don't see any brown hair at all. In fact I don't see much hair. 
So really, it is an older age group who show the interest” (Appendix 4, page 120) 
 
Even though the chairman is hopeful due to the age of some of the members, the quote still sup-
ports our hypothesis that younger generations of Norfolk inhabitants have a tendency to be disin-
terested and uninvolved in the preservation of the Norfolk dialect, and it is mainly the older gen-
erations who display, albeit ‘passive’, activity.  
One could argue that it is not just the Norfolk dialect that is endangered, but also FOND 
itself, since the organisation is struggling to get people involved in their work and the preserva-
tion of the dialect. When asking Ted about the decline of the dialect, and the changes the dialect 
is undergoing in regards to the way the older and the younger generation use it, he argues that: 
 
“(...) language is growing all the time isn't it? Or changing all the time. (...) in Norfolk (...) we 
don't exaggerate very much, if somebody showed you a picture of a beautiful woman or a beauti-
ful car and says 'what do you think of that?' We're quite liable to say: 'not too bad'. ‘That'll do’. 
But you ask a youngster, that will be 'cool', that will be 'amazing', that will be 'incredible', that 
will be 'stunning'” (Appendix 4, page 121) 
  
These changes, on the other hand, may not be exclusive to the Norfolk dialect, but rather a more 
general comment on the nature of exaggeration and excitement commonly exhibited by younger 
persons - which is reflected in their choice of words and not necessarily in the choice of words 
exhibited by older English speakers.  
In addition, Ted does not believe that the dialect will be extinct but will be subject to a 
number of other changes: 
 
“I don't think it will completely die out (...) It will as it is become very much diluted (…) I sup-
pose children, when they learn to speak, listen to their peers (...) But they'll all be mixed up with 
this media, this TV accent. (...) No I don't believe it will happen [The dying out of Norfolk dia-
lect]. (...) If you listen to them [the young children], you think (...) ‘whatever is that accent’? (...) 
it’s a TV accent, something that has come from the media (...)”(Appendix 4, page 121) 
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Ted predicts that the dialect will become ‘diluted’, which stands in consonance with ‘assimila-
tion’ whereby the phonological sounds of one dialect become similar to another. This may be 
exemplified in his account of the children listening to their peers and also being affected by me-
dia related sources. Supposedly, it is no longer common to hear the Norfolk dialect in the televi-
sion, and FOND was, initially formed after Ted and fifty other Norfolk speakers, were ‘fed up’ 
with the portrayal of the dialect. Thus, if the children learn to speak by listening to each other as 
well as television, where the actual Norfolk dialect is not present, and when attempted it is 
poorly portrayed, it becomes more clear why fewer and fewer young people are using the dialect 
today.    
 
When asked why he does not believe the dialect will ever be extinct, Ted refers to the educa-
tional system: 
 
“(...) it becomes more important with an education (...), after all we teach our children Victorian 
history, (...) so why not how they would have spoken? Why not how they would have sounded? 
(...) those questions are difficult” (Appendix 4, page 122) 
 
Ted admits that it is difficult to answer questions regarding the future preservation of the Norfolk 
dialect, and that it will depend on the pupils’ knowing that the dialect has a place in history, and 
that a particular group of people spoke a variety of English specific to the geographical county of 
Norfolk. He continues: 
 
“But I think (...) there'll always be nostalgia, everyone suffers from nostalgia (...) I think that it 
will keep going, but there'll not be the deep, pure version that I've grown up with, it will be a 
diluted version. And (...) the words will disappear eventually, again apart from the diehard en-
thusiast (...)” (Appendix 4, page 122) 
 
Again, Ted refers back to his dilution theory and exempts those ‘hardcores’ who might never 
lose the distinct words inherent in the dialect. Dialect attrition seems to be his main concern ex-
ternal from the FOND organisation itself, and the results from the RAS seem to justify these pre-
dictions.   
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During the interview it is evident that the Norfolk dialect has a special place in Ted’s life, and 
that he is concerned with the preservation of the dialect - when we ask him why it is important he 
explains that: 
 
“It's part of our heritage, we would no more want to see the dialect die than a species of tree or 
we preserve our church. But it is basically because it's part of our cultural heritage. And of 
course, you can't get away from the fact (...) it's nostalgia” (Appendix 4, page 115) 
 
He demonstrates significant dialect nostalgia, and he himself mentions this as one of the main 
factors for his wish to preserve the dialect. He also offers a quite suggestive view in the inter-
view, namely that the Norfolk dialect should be treasured, valued and preserved in the same way 
as we do with nature and historical buildings, such as churches. Though he obviously is very 
concerned with the preservation of the dialect, he also seems serene about the dialect changing, 
which it seems like he himself believes is unavoidable.  
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Discussion 
The following chapter shall reflect upon the findings we have made in the three analyses, both in 
relation to each other, but also in regards to their larger implications, where in conclusion we will 
present the group’s thoughts on the matter. We will evaluate the chosen theories, which are pre-
sented in the Theory chapter, and discuss whether we have encountered any discrepancies. 
Lastly, we will be critically assessing the approach we have chosen in the project in order to re-
flect on whether we could/should have conducted some aspects differently, which will contribute 
to a comprehensive and thorough conclusion. 
 
When analysing the interview data collected in Norfolk, we realised there were three different 
themes present, thus we have chosen to divide the chapter into three sections as we believe this 
will aid in creating a clear and well-structured discussion. 
 
The three sections are as follows:  
  
❖ The internal and external perspectives on the Norfolk dialect  
❖ Emphasis on the lexical index and dedialectialisation 
❖ The future of the dialect 
 
The internal and external perspectives on the Norfolk dialect  
The first point in the discussion will be based on the external views of the Norfolk dialect, con-
structed from the data we were able to gather in Norfolk. The point of departure will be a quote 
provided by the FOND chairman, Ted Peachment. During the interview, he states that making 
the Norfolk dialect more visible and accessible would: 
 
“Perhaps (...) help to get rid of this theory that speaking with a Norfolk accent is a handicap” 
(Appendix 4, page 119) 
 
Furthermore, he describes how the Norfolk county has previously been labelled a “career grave-
yard”, thus strongly implying that the dialect has, at least at one point, been considered to have 
the capacity to decrease one’s chances of acquiring a good job and a successful career. 
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The chairman is not the only person who expresses the view that the dialect has been, and in 
some cases still is, discriminated against: 
 
Teacher 2: “(...) Because Norfolk has got this reputation of being behind other people hasn’t it, 
(...) And I think you wanted to (...) try and make yourself better (...) we were perceived as being 
(...) dimwitted” (Appendix 3, page 92) 
 
The two statements indicate that there is a common realisation among the people of Norfolk, that 
their dialect has been, or is, rumoured to be spoken by ‘dimwitted bumpkins’ - and that disre-
garding the dialect can improve their self image, though Ted Peachment obviously disregards 
this tendency, as he has travelled the world and has never experienced his dialect being a handi-
cap, though rather the opposite: 
  
“(...) I moved into the travelling world and I never found it a handicap whatsoever” (Appendix 4, 
page 116) 
 
It does however seem that newcomers settling in the Norfolk area are very reluctant to pick up 
the dialect and its idiosyncrasies, as the RAS demonstrates that only 6,25% of the non-Norfolk 
natives, residing within Norfolk, showed any sign of Norfolk dialect realisation. An evident ex-
planation could be that the non-native speakers are also aware of the common prejudice against 
the residents of Norfolk, thus they try to become insusceptible to any influence from the dialect. 
According to Peter Trudgill and Howard Giles, these prejudiced attitudes toward a way of speak-
ing is a matter of social judgements, as there is not a ‘right’ or ‘wrong’ language to speak 
(Trudgill, On dialect: Social and geographical perspectives, 1983, p. 205), and Peter Trudgill 
explains that “(...) Many in our society are bigoted against regional dialects, and dialect speak-
ers can be discriminated against” (Trudgill, The Norfolk Dialect, 2003, p. 11). 
 
Following the discussion of how the Norfolk dialect is perceived from outside of the county, this 
section shall encompass the internal perspectives of the Norfolk dialect from within the county. 
That is, how the inhabitants of Norfolk, who possess and speak the Norfolk dialect, perceive it 
themselves. 
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When analysing the gathered data, we saw indications that these prejudiced attitudes towards the 
dialect have indeed affected people of Norfolk’s own view of ‘their’ dialect, and are in fact re-
garding the dialect as a ‘career handicap’ themselves. Thus they tend to speak SSBE in order to 
‘make themselves better’, and even an advocate in favour of dialect speaking, Peter Trudgill, 
recognises the ‘risk’ of being discriminated against if you are speaking with a regional dialect. 
We believe this mindset is one of the major factors in ‘newcomers’ not adapting to the dialect, as 
well as the native Norfolk people making a deliberate choice to desist and refrain from its usage. 
 
An essential element to the discussion is the fact that the dialect, as it is spoken in the city of 
Norwich, is different to the dialect as it is spoken in the broads, or the rural areas on the periph-
ery of the larger urban towns.  
 
Teacher 2: “The Norwich accent is different to the country accent (...) There is a difference (..) 
Out in the rural villages it tends to be more ‘lololo’ (Guttural). Whereas in the city… City it 
tends to be more clipped (...)” (Appendix 3, page 73) 
 
In an article for ‘The Handbook of Language Variation and Change’ David Britain accounts for 
these differences in theorising that spatiality proves crucial to linguistic change. “The usual ex-
planation for this finding is that whilst distance plays some role, interaction between urban cen-
ters in modern societies is likely to be greater, and therefore a more frequent and effective con-
duit for accommodation and transmission of innovations (...)” (Britain, 2002, p. 623). Innova-
tions are therefore less likely to occur in rural regions, and traditional dialectical patterns are 
more likely to be preserved. Whereas in urbanised centers, such as Norwich, the potential for 
dialect contact increases and therefore dialect differentiation and regional diffusion thenceforth 
may ensue.  
 
On the other hand, it is interesting to note that Teacher 2, who resides in Brundall and has strong 
ties to the Norfolk dialect, does not differentiate between the phonemes /e/, /ea/ and /ai/, in 
minimal pairs such as beer and bear and hair and here, but pronounces them all as /eə/: 
 
Teacher 2: “Yeah, and it’s like ‘bear’, you know like ‘down at the pub and have a bear [beer]? 
What sort of bear [beer] do you want? (...) Should we go bear [bare] to the woods and find the 
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bear? And then we can have a [beer] bear.’ What is the difference? There is no difference as far 
I’m concerned” (Appendix 3, page 76) 
 
and  
 
Teacher 2: “I mean I used to be in a drama group, and they really used to laugh at me because 
‘hair’ is ‘hare’. Whatever hair it is it’s a hare. There is no difference, in this hair come hare 
(here)” (Appendix 3, page 76) 
 
According to Peter Trudgill et al., scientifically, there is no objective difference in the aesthetic 
presentation of a sound: “(...) the vast majority of linguists are agreed that notions of ‘correct-
ness’ have no part to play in objective discussions of language, at least as it is used by native 
speakers (...)” (Trudgill, On dialect: Social and geographical perspectives, 1983, p. 201). 
Trudgill contends that dialects are merely linguistic conduits locally conditioned to suit the need 
for communication - no dialect is more ‘correct’ than another, and “Social class features (…) 
remain the principal source for ‘correctness judgements’” (Trudgill, On dialect: Social and 
geographical perspectives, 1983, p. 205).  
 Though we agree with Peter Trudgill’s notion that ‘correctness judgements’ should not 
determine linguistic behaviour in certain contexts, we do question whether this position is out of 
touch with the everyday lives of common people. Even if it was reported to Norfolk dialect 
speakers (as well as other people with a prejudiced position towards the dialect) that their dialect 
is in fact just as ‘correct’ as SSBE, we still doubt that a general attitude change would occur. We 
base this stance on inter alia the interview with the teachers, who convey how the dialect is edu-
cated out of people, which is something they are actually participating in themselves as they are 
correcting their students and are very careful in how they speak, even when they with their own 
children. 
 
Teacher 3: “Yeah and I don’t know, because I think, yeah... It’s educated out of people now” 
(Appendix 3, page 76) 
 
Teacher 3: “Yeah you pronounce things more when you’re talking to the children, than you 
would if you’re just having a conversation with one another” (Appendix 3, page 77) 
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Teacher 1: “Which is another reason why I think we are very careful about how we speak when 
we are in school, because we’re responsible for teaching the children the correct way to spell 
things and to pronounce things” (Appendix 3, page 80) 
 
The teachers had admitted that when they were students in Norfolk schools, their teachers would 
instruct them with the Norfolk dialect, though now, seemingly, the teachers have become more 
aware of SSBE and wish to equip their pupils with the best possible outcome in linguistic in-
struction.  
In order to address linguistic change, David Britain calls for attention to be placed on 
young people in their biographic networks: “Very often our explanations of the spread of change 
rely on the ease of mobility, social structures, networks, gender and ethnic relations, and so forth 
of the (often middle-class) adult population, rather than the differently constrained spatialities of 
the young among whom innovations are generated, socialized, and diffused” (Britain, 2002, p. 
618). As schools are presumably sites of dialect contact, Britain assumes that “Much more inter-
disciplinary research is needed at the local level of face-to-face interaction (...), and of language 
use in what Giddens called “locales”, as well as at the regional level of innovation diffusion” 
(Britain, 2002, pp. 619-620) to advance the knowledge of language use by young people and 
how innovations may diffuse from these ‘locales’ to other spheres of society. This is one way in 
which our project methodology could have been altered, though we did not inquire as to the ac-
cess of pupils on school grounds. 
 
In terms of dialect nostalgia and hopes for the dialect within Norfolk, Ted Peachment notes that 
the elderly proportion of the populace, himself included, would prefer that the dialect remained: 
 
“Again, (...) In Norfolk, the age group, shall we say from 50 upwards (...), we want it [the dia-
lect] to stay. (...) if they were born in Norfolk, they probably also would echo to a smaller de-
gree, they want it to stay” (Appendix 4, page 116) 
 
It was evident in the RAS that younger participants, with perhaps one or two exceptions, were 
disinclined to possess the Norfolk dialect and were more favourably disposed towards SSBE. 
Britain posits that “possibly for reasons of identity-marking and the rejection of incoming forms 
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and the values they represent” (Britain, 2002, p. 626), the reason for the emergence of dialect 
preservationists such as the FOND organisation could be “Network strength - a measure of the 
time, emotional intensity, intimacy, function, and reciprocity of relationships…” which either 
“restricts or encourages the adoption of innovations from outside” (Britain, 2002, pp. 611-612). 
He inserts that “(...) routines, like strong social networks, often lead to system preservation… 
[norm enforcement]” (Britain, 2002, p. 612). Britain furthermore maintains that “...migration, 
labor indentation, colonization, suburbanization, gentrification, new town formation, land rec-
lamation, and so on… cause breaks both in social networks and socialized routines…” leading 
to a “gradual development of stronger social ties [“ontological security”]...” and 
“(re)establishment and subsequent social enforcement of a more focused koineized linguistic 
system…” (Britain, 2002, p. 616). This, in turn, could account for why any particular person 
originating from Norfolk would not want to experience the elimination of the Norfolk dialect, 
and out of the three responses Britain presents as a response to dialect introduction (a.) the eradi-
cation of traditional local forms (levelling), b.) a negotiation of the distinct linguistic features 
during the koineization process at a local level and c.) the rejection, reaction against or slowing 
down due to local social, spatial, linguistic, attitudinal and other factors (Britain, 2002, p. 618)), 
members of the FOND association and in particular, Teacher 2, demonstrate c.). On the other 
hand, as the teachers are encouraging the use of SSBE with children at home and at school, and 
Ted Peachment has observed dialect contact within school’s in Swanton Morley, younger gen-
erations are viable to proceed to letter b.), and in some cases, as the RAS evinces, letter a.).   
 
Following David Britain’s theory regarding social networks, the preservation of the Norfolk dia-
lect emerges from strong communal ties, and in accordance with Ted Peachment’s observations, 
elderly people are more likely to have an interest in the preservation of the dialect. To elaborate, 
elderly people are ‘known’ to reminisce about the past, thus we believe they are liable to hold on 
to traditions, in this instance, linguistic tradition. As the RAS’s reveal, younger people are more 
likely to desist from the use of regular linguistic forms, and consequently partake in the ongoing 
creation of ‘new’ ones, as Ted Peachment explains: 
 
“(...) I suppose children, when they learn to speak, listen to their peers (...) But they'll all be 
mixed up with this media, this TV accent. (...) If you listen to them [the young children], you think 
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(...) ‘whatever is that accent’? (...) it’s a TV accent, something that has come from the media 
(...)” (Appendix 4, page 121) 
 
David Britain contends, while using Trudgill’s work as a basis (Britain, 2002), that: “It is widely 
acknowledged now that most linguistic innovations (...) are transmitted through face-to-face in-
teraction, and not through exposure on TV” (Britain, 2002, pp. 608-609). Ted supports this view 
when stating that: 
 
“So the primary schools (...) you have a group of (...) children some of who will be speaking with 
a Norfolk accent, all milling about with little people speaking North country so obviously that's 
gonna rub off and spill” (Appendix 4, page 109) 
 
We would speculate that children, and young people, are more affected by face to face interac-
tion with other children possessing foreign dialects, more so than exposure through television, 
which could explain why so few of the younger people seem to be Norfolk dialect realisers.  
  
The emphasis on the lexical and dedialectialisation 
The first part of this section will have its emphasis on a discussion on the dedialectialisation and 
the second section will discuss the development in the dialect, with an emphasis on their use of 
specific lexical items. 
 
Through our analyses and the data we have been able to extract from the participants’ views and 
usage of the Norfolk dialect. On one hand we have the preservationists at FOND, who are dedi-
cated users of the dialect spoken in the form they have been familiar with from when the outfit 
was established in 1999. On the other hand we have our interviewees and RAS participants, who 
display that the use of many of the traditional dialect markers is mainly limited to the group of 
60+ year olds, as mentioned above. 
 
A significant part of the dialect undergoing a change from its traditional form, may be found in 
the answers given by the three primary school teachers: 
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Teacher 2: “And so you do occasionally hear it [the Norfolk dialect] in the children in school but 
we have to correct them (...) ‘cause if they say ‘ornall’, I mean this boy had spelled it ‘ornall’ 
which ‘or’ ‘n’ ‘all’: ‘ornall’” (Appendix 3, page 77) 
 
The teachers correcting the children using the dialect is a prime example of language planning, 
as the teachers are deliberately affecting the way the children speak, which we believe is affect-
ing both the acquisition and the status of the Norfolk dialect - a child is normally corrected when 
misbehaving, thus correcting a child for using the dialect must have severe consequences for the 
children's attitude towards the dialect. If this a general tendency in Norfolk, we believe the dia-
lect is facing a rather dismal future. Furthermore the action of correcting and extracting the local 
dialect varieties on a larger scale, eventually leading to a levelling of the dialect, as described by 
Paul Kerswill. 
There is reason to believe that whatever political initiatives educational institutions have 
implored to correct regional dialect/non-standard English use, as is exemplified above, these ini-
tiatives have also precipitated the loss of prestige for many dialects. By doing so, they have cre-
ated a strong fundament for media-broadcasted dialects to become more acceptable, and thereby 
creating a conflict of dialect use. Ted briefly exclaims a sense of optimism regarding the use of 
Norfolk in schools, however then frames the problematics we are engaging:  
 
“But we are seeing (...) an interest in the Norfolk accent in schools but again only if your teacher 
is a Norfolk man, and so many of them are not, many of them are incomers” (Appendix 4, page 
119) 
 
A point to consider is that though the three teachers were all born in the Norfolk county, have 
lived in the region all their lives and occasionally use the dialect themselves, they do not advo-
cate the use of it. On the contrary they are, as mentioned earlier, teaching the students and their 
own children to speak ‘proper’ English. Thus, though a teacher is a native of the Norfolk county, 
there is no guarantee that he/she will promote the dialect. 
 
As previously stated in the conclusion to the RAS analysis, the Norfolk dialect is undergoing a 
change which becomes visible in the set of data collected. What we came to discover whilst en-
gaging in conversation with the Norfolk speakers was that they themselves realised that there are 
Page 59 of 134 
 
differences both in pronunciation and use of the local Norfolk dialect in Norwich and the rest of 
the county, respectively. 
Even though this dedialectialisation is taking part in the region of Norfolk, we found 
there to be a deeply anchored vocabulary, which seems less likely to be a part of the dedialec-
tialisation, according to our interviewees. As described in the analysis: 
 
Teacher 1: “They’ll [the Norfolk words] slip. You’ll suddenly hear them slip, and in to this 
deeper Norfolk. (...) words that they [Norfolk speakers] understand will come out and somebody 
else will think ‘Whaaat?’” (Appendix 3, page 97) 
 
This, in addition to several examples of local dialect-specific words, such as: 
 
Teacher 3: “Like bishy-barney-bee” 
Teacher 1: “Yeah, it’s like bishy-barney-bee” 
Teacher 3: “Which is a ladybird” 
Teacher 2: “And ‘doddermen’, I still call them ‘doddermen’” 
Teacher 1: “Yeah I call them ‘doddermen’… Snails” (Appendix 3, page 76) 
 
Affirming the notion that the dialect specific vocabulary, the Norfolk speakers use, resides deep 
in their social capacities, and has a higher chance to be transferred from generation to generation, 
as they will “slip” out and therefore not be completely extinct. 
 
The future of the dialect  
Reflecting on the future of the Norfolk dialect, one can only speculate as to how widespread and 
identifiable it is going to be within the future. Based on our empirically gathered data we are 
going to discuss the future of the dialect as well as the possible ramifications of this ‘prediction’. 
 
According to Ted Peachment, one of the factors that have caused the dialect to become more 
endangered are social movements, as people start to migrate and were/are bringing their respec-
tive dialects with them - which has subsequently enabled a current form of hybrid linguistic 
change. When Norfolk became a more accessible area, and groups of newcomers started to arrive 
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in larger quantities, a larger scope of causes responsible for and affiliated with linguistic change 
was created.  
 Moreover, an increase in the establishment of language organisations working to preserve 
different linguistic trademarks is taking place: 
 
Ted: “More and more of these dialect societies springing up, some of them are older than 
FOND, but we seem to be one of the most successful” (Appendix 4, page 115) 
 
In the eyes of dialect preservationists, this can be seen as a positive development, because it 
shows a continuing engagement in preserving dialects. One could however also argue that the 
need for dialect maintenance is increasing since there is a ‘need’ for these organisations.  
 The greatest challenge for FOND, Ted argues, is currently the youngsters who do not seem 
to be interested in any form of dialect preservation: 
 
Ted: “Why the reluctance? And to that I suppose, it's not the subject, it's the youngsters. It's diffi-
cult to persuade them to do... anything, even within the sphere of their own interests” (Appendix 
4, page 120) 
 
From our point of view, it appears that the youngsters are going to be a challenge within the area 
of dialect preservation. We believe one of the main reasons for this can be found in the interview 
with the teachers, who are careful not to promote the use of the dialect but rather encourage the 
use of SSBE: 
 
Teacher 3: “Yeah you pronounce things more when you’re talking to the children, than you 
would if you’re just having a conversation with one another” (Appendix 3, page 77) 
 
The teachers strongly agree that the children do speak the Norfolk dialect as they themselves 
knew it from when they were little. It is however not surprising, when one considers the many 
utterances from the teachers, stating that they do not use the dialect in front of the students in 
school and their own children at home, and recognise that the dialect is being educated out of 
people. 
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As observed in the interview, the teachers seem torn between their nostalgic feelings towards the 
dialect, but at the same time they also feel obligated to promote the use of SSBE. The teachers’ 
physical environment, when at work, is the institutional body of a school where they need to 
maintain a certain place-identity as the enregistration of the dialect is structured/required to be a 
certain way - this is a good example of learned language behaviour. When the teachers are not at 
work and enter their private lives, it might be difficult to lose this behaviour completely, which is 
a possible reason as to why they are using the dialect less and less.   
To reflect further on this development, we believe the decreasing use of the dialect will continue, 
as the teachers are evidently feeling a sense of responsibility to teach the children the correct 
pronunciation of the phonics - and thusly discourage the selection of the Norfolk dialect.  
 
Another important aspect of the current state of the dialect, which is present in both of the con-
ducted interviews, is that “the world is getting bigger” and that more and more ‘outsiders’ are 
travelling to Norfolk - this might be critical to the development of the Norfolk dialect. Ted 
Peachment reflects upon the increasing population of his hometown village:  
 
Ted: “When I was born in this village I suppose the population would have been, probably no 
more than a 1000 people, and they didn't go anywhere, except on their bicycles and their horses. 
It was purely an agricultural based village (...) so we all knew one another, but now the popula-
tion is 2500 (...) incomers mostly come from the south of England” (Appendix 4, page 109) 
 
This example concurs with Peter Trudgill’s theory of how language systems are more likely to 
change at a faster pace when exposed to external contact with other varieties of language. The 
quote exemplifies the geographical changes that continue to challenge the maintenance of the 
Norfolk dialect, as the number of locals is decreasing whilst the number of incomers is increas-
ing. In continuance with Trudgill’s theory of how a “social change can produce a corresponding 
linguistic change” (Trudgill, Sociolinguistics, An Introduction, 1976, p. 28). Ted Peachment 
explains that:    
 
Ted: “The movement and interchange has meant that it [the Norfolk dialect] is being diluted but 
you'll still find hardcore's of people who do actually speak it purely.” (Appendix 4, page 109) 
 
Page 62 of 134 
 
Ted has hopes that, in light of the fact that FOND has become quite well-known, this will help 
refute the idea that speaking with a Norfolk accent is a handicap. He has both experienced being 
applauded for his work and has also been met with questioning attitudes and social judgments, 
which following Peter Trudgill is not based on any scientific premise, but stems from people 
who do not agree with the importance of preserving this dialect.  
Additionally, and ominously, FOND has yet to locate a new chairman to replace Ted 
Peachment within the next 18 months, and Ted states that they do not have anyone who, at the 
moment, is willing or has the possibility to take over. He does however suppose that “when it 
gets desperate, somebody will help us”.  (Appendix 4, page 120) 
 
Ted believes that language is growing and changing all the time, and this might be one of the 
reasons why he thinks the preservation of the dialect is so important:  
 
Ted: “It's part of our heritage, we would no more want to see the dialect die than a species of 
tree” (Appendix 4, page 115) 
 
He expresses that everyone suffers from nostalgia and believes there will always be hardcore 
dialect enthusiasts who will take action and actively seek to preserve the dialect. He does how-
ever not believe that even nostalgia is what it used to be, implying that that too is changing - 
people might not continue to care as ‘much’ as they did once. Either way, Ted’s conclusion is 
clear:     
 
Ted: “I don't think it will completely die out. It will as it is become very much diluted.” (Appen-
dix 4, page 121) 
 
Preliminary conclusion  
Because we have investigated the dialect of Norfolk, we found it very beneficial and rational to 
incorporate some of the research and theories as presented by Professor Peter Trudgill, as he has 
compiled thorough research on this topic and in that area. The theories were meant to serve as 
both background knowledge and as a theoretical framework for our research. Although some of 
his research and conclusions are dated, we actually found most of the ideas to be very applicable 
in our own research. In his thesis published in 1974, he posited that the dialect was and would 
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undergo simplification in terms of vocalic mergers, accommodating other speech forms such as 
SSBE and predicting the rate at which this will occur. Our research project is a type of continua-
tion and testing of this hypothesis, searching for remaining signs of indicators of dialect preser-
vation for the future.   
One of his theories claim that non-native speakers might sound like natives if they have 
resided in the same geographical place, and that their language thereby becomes a result of 
learned behaviour. This was not evident in our research, thus we object with the notion of ‘new-
comers’ assimilating the dialect. 
 
Evaluating the role of space and spatial diffusion as presented by David Britain, we believe that 
the theory proves instrumental in accounting for the rate of linguistic change. Naturally, space 
makes a difference when considering the state of pre-17th century Norfolk and the influx of visi-
tors since that era, and his comments on travel, infrastructure, diffusion from urban centers to 
rural countryside, face-to-face contact and other geographical factors have aided in contextualis-
ing the basis for language change, specifically regarding the changes that the Norfolk county has 
undergone within the last half a century. On the other hand, whilst the idea of space as contrib-
utive to innovation diffusion and levelling on a regional scale has a definitive role in this project, 
his idea that local identity practices collaborating together in order to resist foreign innovations 
from affecting a dialect seems at least, in accordance with this project, unconfirmed and at most, 
unfounded. Our basis for this view rests upon the existence and example of the FOND organisa-
tion, though its duration thus far has only been 15 years, it seems to place its hope in the teaching 
of the dialect within schools. This is indeed paradoxical, as evidence from the teacher interview, 
and in some cases from the Ted Peachment interview, would indicate that school’s are rather 
sites of Norfolk dialect eradication more so than preservation.  
  
The aim with the project has been to investigate the current state of the Norfolk dialect, as there 
has not been any comprehensive research within this area since Peter Trudgill conducted his 
study 40 years ago, where he found the dialect to be endangered. Whilst possessing this notion 
we did our best to enter the project with an unbiased mindset, and we were actually quite sur-
prised to find that the dialect is even more endangered than we had envisaged - it appears that the 
future of the Norfolk dialect is quite dire. Based on our research and processing of our gathered 
data, we believe that the dialect is an important aspect of the identity of Norfolk people - espe-
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cially, according to the RAS analyses, if you are a middle aged woman. We also find that dialect 
nostalgia is evidently noticeable within the native adults of Norfolk, though some might not 
speak it themselves, it brings back fond memories of older family members. 
Ted Peachment appears somewhat positive regarding the preservation of the dialect, he is 
of course rather subjective as he is the chairman of FOND, thus he has a profound interest in 
preserving it, which makes it difficult to imagine him speaking ill about the future of the dialect.  
 
We engaged in this project because we have a profound interest in the linguistic field, three of us 
are studying English and one is studying Danish, and we enjoy the many varieties of language, 
thus we believe it is rather sad, for Norfolk realisers and preservationists at least, to experience 
firsthand how their dialect is changing to such a degree, where we believe it is eventually going 
to be difficult to even recognise it. In light of this, the way people of Norfolk perceive them-
selves in terms of social identity may also be obscured and limited to the point of geographic 
origin and disassociated with linguistic connotation. On the other hand, one could also reflect on 
the positive aspects of its absence, due to its distinctive vocabulary posing problems in terms of 
communication and clear understanding, especially amongst visitors. People residing in the 
county itself may have different realisations of the dialect, and when combined with visitation, 
short term or long, confusion is likely to ensue. The emergence of SSBE may, however, resolve 
this problem.  
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Conclusion 
Following the results of our observations and empirically gathered data, we can assert that the 
Norfolk dialect is being subjected to social and geographical changes and thereby linguistic 
changes which may obscure its realisation in the distant future. 
 Changes in Norfolk’s geographic landscape, and societal changes in general, have 
prompted people to migrate there, and in experiencing the county these people have negatively 
commented on and poorly portrayed the dialect, at least in the view of its rural speakers. This, in 
turn, generated frustration among the present-day founders and members of the organisation 
FOND, who have sought to promote and preserve the Norfolk dialect since the organisation’s 
establishment in 1999. The current chairman, Ted Peachment, believes that the dialect in its cur-
rent condition will become more diluted, though its total eradication is not realisable. 
 
The RAS analyses display some unusual results, conveying that middle aged women are more 
likely to speak the dialect. However, a telling result is that out of the 40 people we recorded, only 
10 were realisers of the phonetic mergers, indicative of the loss of the dialect’s distinctive fea-
tures. Moreover, even people who have resided in the area for more than 20 years do not seem to 
adopt or assimilate the dialect’s phonetics.        
Regarding the teachers of Brundall Primary school, dialect nostalgia was clearly evident 
in light of their experiences with their parents and past experiences. However, they also feel ob-
ligated to correct not only their pupils’ use of language, but also their own children, and to pro-
mote the use of SSBE, rather than the Norfolk dialect. If this development continues, the suc-
ceeding generations are more likely to perpetuate the loss of linguistic features distinctive to the 
Norfolk dialect, to the point where might not even be recognisable.  
 
Providing these changes continue along the same trajectory, we envision, in accordance with Ted 
Peachment, and with the theories presented by Trudgill, Britain and Kerswill, that the dialect will 
be diluted. As a group we find it inevitable that the dialect’s situation, realistically considered, 
will develop further until it is unrecognisable - and thereby non-existent in retrospect to its origi-
nal portrayal. Concerning the question on whether the dialect will cease to exist, we believe that 
it will require more than a dialect preservationist organisation like FOND to prevent it from hap-
pening.    
Page 66 of 134 
 
Danish summary 
Dette projekt er centreret omkring den Norfolkske dialekt og de faktorer, som har bevirket at 
dialekten, ifølge Professor Peter Trudgill med flere, er truet i en sådan grad at han aktivt er en del 
af den Norfolkske dialekt preservations-organisation, FOND.  
 
Igennem vores RAS-undersøgelse har vi undersøgt den nuværende tilstand af dialekten. Ved at 
få tilfældigt udvalgte testpersoner til at demonstrere deres udtale af fire nøje udvalgte ordpar, 
som folk fra Norfolk (ifølge vores research) har haft tendens til at udtale på en særegen måde - 
har vi været i stand til at danne os et tydeligt indtryk af den kritiske tilstand, dialekten befinder 
sig i.   
Ydermere har vi udført to kvalitative interviews med, henholdsvis, formanden for FOND, 
Ted Peachment, samt tre lærere og rektoren for Brundall Primary School - med hjælp fra de 7 
trin præsenteret af Steinar Kvale og Svend Brinkmann - hvor vi har formået at opnå et større 
kendskab til den dialekt-nostalgi, som synes at være dybt forankret i dialekten.  
 
Analysen af den indsamlede mængde data viser, at de tre lærere tydeligt har et delvist sentimen-
talt syn på dialekten, da de flere gange reminiscerer over, hvorledes den Norfolske dialekt har 
været en fast bestanddel i deres respektive barndomme og familieliv, men samtidig giver de ud-
tryk for, at de ikke nærer et ønske om at videreføre den lokale dialekt til deres egne børn. 
 Interviewet med formanden for FOND peger på, at de mange tilflyttere har haft en betyde-
lig indflydelse på dialekten - dette bliver tydeliggjort via Ted Peachments udtalelser vedrørende 
“peer influence”. Ydermere påpeger han, at dialekten hovedsaligt bruges blandt det ældre seg-
ment.  
 
Alle de analytiske indikationer peger imod, at den lokale dialekt undergår en så drastisk udvik-
ling, at vi konkluderer, at den i høj grad er truet, og vi forudser, at denne tendens har potentiale 
til at ændre dialekten i en sådan grad, at den på længere sigt bliver uigenkendelig.  
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Appendices 
Appendix 1: RAS 
 
SOCIAL and 
LINGUISTIC 
categories 
         
 
age gender 
birth 
place 
time 
stayed in 
Norfolk 
 
beer=bear cheer=chair ear=air boot=boat 
Index 
av. 
 n1 3 1 2 5  1 0 0 0 0,25 
n2 3 2 3 1  0 0 0 0 0 
n3 3 2 1 5  1 1 0 1 0,75 
n4 1 1 1 5  1 1 0 0 0,5 
n5 1 1 1 5  0 0 0 0 0 
n6 2 2 3 2  0 0 0 0 0 
n7 1 1 1 5  0 0 0 0 0 
n8 1 2 1 3  0 0 0 0 0 
n9 3 1 2 4  1 1 0 1 0,75 
n10 2 1 3 1  0 0 0 0 0 
n11 2 2 3 4  0 0 0 0 0 
n12 1 1 1 5  0 0 0 0 0 
n13 2 2 3 2  0 0 0 0 0 
n14 1 1 1 5  0 0 0 0 0 
n15 2 1 1 5  0 0 0 0 0 
n16 1 2 3 2  0 0 0 0 0 
n17 3 2 3 2  0 0 0 0 0 
n18 3 1 1 5  1 1 0 1 0,75 
n19 2 2 2 5  0 0 0 0 0 
n20 1 1 1 5  0 0 0 0 0 
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b21 2 1 1 5  1 1 1 1 1 
b22 3 1 2 5  1 1 1 1 1 
b23 3 1 2 5  1 1 1 1 1 
b24 1 2 3 4  0 0 0 0 0 
b25 1 1 2 5  0 0 0 0 0 
b26 3 2 3 1  0 0 0 0 0 
b27 1 1 1 5  0 0 0 0 0 
b28 1 1 3 2  0 0 0 0 0 
b29 2 2 3 3  0 0 0 0 0 
b30 1 2 1 5  0 0 0 0 0 
b31 2 1 2 4  0 0 0 0 0 
b32 1 1 1 5  0 0 0 0 0 
b33 1 1 1 5  0 0 0 0 0 
b34 1 2 1 5  1 0 0 0 0,25 
b35 3 1 3 1  0 0 0 0 0 
b36 1 2 3 4  0 0 0 0 0 
b37 3 2 3 1  0 0 0 0 0 
b38 3 1 3 4  0 1 1 0 0,5 
b39 3 1 3 4  0 0 0 0 0 
b40 3 1 3 3  0 0 0 0 0 
 
How to read the table: 
People: n1 - n20: Norwich. b21-b40: Brundall 
Division of age groups: 1: <30, 2: 31-60, 3: 60< 
Gender: 1: female, 2: male 
Birth place: 1: Norwich, 2: Norfolk, 3: Outside Norfolk 
Time stayed in Norfolk: 1: visitor, 2: >10 years, 3: 11-20 years, 4: 20< years, 5: born and bred. 
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Appendix 2: Chosen Pictures for the RAS 
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Appendix 3: Teacher Interview Transcription 
 
Headmaster: Now so... Sorry, so Jeppe? 
Jeppe: Yeah… 
Headmaster : And Michael? 
Michael: Yeah… 
Headmaster: And your research is finding out about... how much the Norfolk dialect has persist-
ed in the area, and… And sort of what, and- and also how much the children are using it in 
school and things like that? 
Jeppe: Yes 
Headmaster: Yeah, okay, yeah… 
Jeppe: What the future may look like, for it maybe so and so forth…  
Headmaster: What the future may hold? 
Jeppe: Yes, for... 
Headmaster: For the Norfolk dialect? 
Jeppe: For the dialect 
Michael: Yeah, you’ve given us a clue saying with your grandparents having the dialect... 
Teacher 3: Mmm… You tend to find it more out of the city 
Michael: Yeah. Out in the city?  
Teacher 3: Out of the city 
Michael: Of, oh yeah 
Teacher 1: Out of the city, yeah 
Michael: Yeah 
Teacher 2: But the city... The Norwich accent is different to the country accent... 
Jeppe: Yeah?  
Teacher 2: There is a difference, you know the... Out in the rural villages it tends to be more 
‘lololo’ (Guttural)  
(Laughter)  
Teacher 2: Whereas in the city… City it tends to be more clipped and… 
Teacher 1: Should we try, ohm, and find Miss Bond and see if she’ll talk about the city and… 
Teacher 2: Yeah… 
Teacher 1: Should I? 
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Teacher 2:  Yeah, if she’ll come… 
Teacher 1: If she’ll… 
Teacher 2: Join us… 
Teacher: Come 
Headmaster: You, you... You stay for this part I’ll go see if she want’s to- 
Teacher 2: So, obviously you got your questions to ask (Laughter) 
Jeppe: Yeah we got some questions, yeah... 
Teacher 2: Yeah 
Jeppe: But of course, the more you can elaborate, and come up with personal experiences and all, 
the better 
Teacher 2: But if you want to ask your questions, that’s your… (Laughter)   
Michael: Yeah... 
Teacher 1: Yeah 
Jeppe: Well first of we would just like to hear how long you have been teaching here? 
(Laughter) 
Teacher 2: Uhm… I’ve been here... 15 years… 15 years 
Jeppe: Yeah? 
Teacher 1: And ten 
Jeppe: Ten, yeah? 
Teacher 3: And four 
Jeppe: Four, okay. Uhm, do you... Do you all live in Norfolk? 
Everyone: Yes 
Jeppe: Yeah. Okay. Uhm. Whereabout? 
Teacher 2: I live in Brundall 
Jeppe: In Brundall? 
Teacher 2: And I was brought up in the next village, uhm… 
Jeppe: Okay... 
Teacher 2: Strumpshaw 
Michael: Yeah 
Teacher 1: I live in a village called Ashby St. Mary, but I was born three miles from that in a 
village called Bergh Apton. 
(Fourth speaker enters and exits - content unsubstantial) 
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Teacher 3: I was born in Norwich and I moved out to… Lingwood 
Jeppe: Yeah 
Teacher 3: About… 15 years ago 
Jeppe: So you’ve all lived in Norfolk, for... All your life?  
Teacher 1: Mmm 
Teacher 3: Yeah 
Teacher 2: Aha 
Jeppe: Okay, very interesting. Uhm, could you... 
Michael: Yeah, uhm… Yeah, so you’ve specified how long you’d lived in those places in Nor-
folk, yeah… 
Teacher 2: I’m not telling you how long…  
(Laughter)  
Teacher 2: I’ll just say for all my life 
(Laughter) 
Teacher 1: Yeah all my life… 
Michael: For those of you who don’t live in Brundall, how long does it take you to commute 
here? 
Teacher 1: It takes me about twenty minutes 
Michael: Twenty minutes... 
Teacher 3: It takes me about five 
Jeppe: Five? Ha ha, okay 
Teacher 1: But... I’ll say around 25 minutes, sorry. It takes 25 minutes to get here 
Jeppe: Okay 
Teacher 1: Yeah, 25 minutes… 
Michael: Well those were the introductory questions… 
The teachers: Mmmm 
Michael: Uhm, moving on to the main body. Uhm... Are you... I Imagine you’re familiar with the 
Norfolk dialect? Uhm… What do you know of it? Uhm... Any past experiences? 
Teacher 2: Well… What do you mean? Uhm…Were we brought up with it? Or? 
Michael: Yeah, like how… How often do you hear it? Or… 
Teacher 3: I was brought up with some of it, like my mum always, would say “Oh, go fetch your 
dwal” Which is floor cloth 
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Jeppe: Okay, yeah 
Teacher 3: There’s bits of it in everyday languages, certain words which is still used 
Jeppe: Do you still use them yourselves then? 
Teacher 3: Yeah... 
Teacher 1: Yeah… 
Teacher 3: Like bishy-barney-bee 
Teacher 1: Yeah, it’s like bishy-barney-bee 
Teacher 3: Which is a ladybird 
Teacher 2: And ‘doddermen’, I still call them ‘doddermen’  
Teacher 1: Yeah I call them ‘doddermen’… Snails 
Jeppe: Snails? Yeah, okay 
Teacher 3: Doddermen 
(Laughter) 
Jeppe: Yeah 
Teacher 3: Yeah and I don’t know, because I think, yeah... It’s educated out of people now  
Jeppe: Yeah? 
Teacher 1: Yeah definitely 
Teacher 2: I mean… I mean I used to be in a drama group, and they really used to laugh at me 
because ‘hair’ is ‘hare’. Whatever hair it is it’s a hare. There is no difference, in this hair come 
hare (here) 
Teacher 1: Or the hair that grows through my… 
Teacher 2: Yeah, and it’s like ‘bear’, you know like down at the pub and have a bear [beer]? 
What sort of bear [beer] do you want? 
(Laughter) 
Teacher 3: Is it a grizzly? 
Teacher 1: It’s a bear in the wood 
Teacher 2: Yeah... Should we have a bear? Should we go bear (bare) to the woods and find the 
bear? and then we can have a bear. What is the difference? 
(Laughter) 
Teacher 2: There is no difference as far I’m concerned. But people really used to, you know, take 
the mickey out of me when I was in this drama group, and like… I even yesterday, I suppose, 
uhm. I was speaking to two or three teachers after school, and I said “Oh that was ‘bewtiful’”... 
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And I hadn’t even realised I’d said it, but I was picked up on it - “what do you mean ‘bewtiful’? 
It’s ‘beautiful’.  
(Laughter) 
Jeppe: Yeah 
Teacher 2: But when I’m with the children… 
Jeppe: Yes 
Teacher 2: I say ‘beautiful’... You know... It’s certainly… 
Teacher 3: Yeah you pronounce things more when you’re talking to the children, than you would 
if you’re just having a conversation with one another. 
Jeppe: Okay 
Teacher 2: And I was saying to... you earlier, wasn’t I? A little boy in our class last year, he was 
doing free writing and... I can’t remember what he had written, but he’d written something like ‘I 
went to play with… Jack… I went to the shop ‘ornall’’. Which means ‘as well as’. 
(Laughter) 
Teacher 2: You know... But that was his Norfolk... 
Teacher 1: They’ll say ‘dunn'et?’ 
Teacher 2: Yeah, ‘dunn'et?’ 
Teacher 1: ‘dunn'et?’ 
Teacher 2: Instead of- 
Teacher 1 and 2: ‘Doesn’t it’ 
Jeppe: Ohh okay 
Teacher 1: Yeah 
Jeppe: ‘dunn'et?’? 
Teacher 2: And so you do occasionally hear it in the children in school but we have to correct 
them because... 
Jeppe: Are you instructed to correct them? 
Teacher 1: Well, you’re not instructed... 
Teacher 2: But it helps with their reading 
Jeppe: Yes 
Teacher 2: ‘cause if they say ‘ornall’, I mean this boy had spelled it ‘ornall’ which ‘or’ ‘n’ ‘all’: 
‘ornall’ 
Jeppe: Yeah... 
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Teacher 2: N’all 
Jeppe: Yeah… 
Teacher 2: But is that a word? 
Teacher 1: Same as ‘dunn'et?’ 
Teacher 2: You know... If they say- 
Teacher 1: ‘Didn’t it’, which was what was written , or said ‘dunn'et?’ 
Teacher 2: Yeah 
Teacher 1: But it’s, it’s not how you actually spell it if you are writing it for someone or you’re... 
Or you’d say ‘doesn't it’ or ‘didn’t it... Or- 
Teacher 2: Because they would get pulled up on it... 
Teacher 1: They would get pulled up on it... 
Teacher 2: Later, in, uh, school, wouldn't they? So... 
Teacher 3: Well they feel like abbreviating like, ‘e’, ‘isn’t he?’ 
Jeppe: Yeah 
Teacher 3: ‘isn’t he?’ 
Jeppe: ‘e’ 
Teacher 2: ‘an ‘e’ 
Teacher 1: ‘we’ 
Teacher 2: Yeah… 
Michael: Do you think it was more present than it is now? 
Teacher 2: It was definitely more present... 
Teacher 1: When I was younger… 
Teacher 2: When I was in school, and as I say... Like... My grandparents, well, I only knew one 
set of them, and like Jane’s father, my grandfather was a farmer. And it was, you know, he was 
really broad Norfolk and we lived near, older even my grandparents and their norfolk. And I 
spend a lot of time with one particular man and he taught me most of my Norfolk. But my mum 
used to do so as well, so (laughter) 
Teacher 1: My father is 87. Uhm. He was born in the village he lives in now, he got married and 
moved across the road, and that’s as far as he’s... 
Teacher 2: ‘caus that’s what Norfolk- 
Teacher 1: That’s what Norfolk people do... He lived in a farm house that side of the road he got 
married and moved to a farm house that side of the road. Uhm. And that’s as far as he’s moved, 
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and he’s still living in the same house. Never lived anywhere else. He was very Norfolk, Norfolk 
farmer... And he uses lots of.. he still talks about the ‘dawg’, which is the dog, and... Ha ha... I’m 
a mawther 
Jeppe: Yeah 
Teacher 1: ‘Dawter’, girl, ‘mawther’ 
Teacher 2: Yeah 
Teacher 1: Uhm... I found... Although I didn’t- my mum came from Suffolk, so she had a much 
softer accent, and I- so I don’t think that’s why it’s quite as broad but I really notice the differ-
ence when I went to work at 16 I left school, and went to work in an office, and I was pulled up 
by people on my... The way I spoke, a lot. And when I became a receptionist in that office, I real-
ly had to... Start to pronounce my words more how they wanted my to pronounce them, than I 
was brought up to possibly pronounce them. I would say it was definitely pulled out of me a lot. 
Jeppe: Yeah 
Teacher 2: And I think you train yourself also... 
Teacher 1: Yeah 
Teacher 2: ‘Cause, when I left school, I went... I was a nanny. 
Jeppe: Mmm 
Teacher 2: And obviously being a nanny you were working with people with money who want to 
bring up their children correctly... And 
Jeppe: Yeah okay 
Teacher 2: I’m not knocking that... But I knew that I had to teach these children, you know... for 
example like ‘wa’er’ 
Jeppe: Haha, yeah 
Teacher 1: It is ‘wa’er’ 
Jeppe: Yeah 
Teacher 2: But you know, where’s the ‘t’?. And if you don’t pronounce it how do you spell it 
correctly?  
Jeppe: Yes 
Teacher 2: If you don’t say ‘water’ how do you say... How do you spell it correctly? Uhm...  
Teacher 1: Which is another reason why I think we are very careful about how we speak when 
we are in school, because we’re responsible for teaching the children the correct way to spell 
things and to pronounce things 
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Teacher 2: Yeah, yes 
Jeppe: Yes 
Teacher 2: Yeah 
Teacher 1: Whereas I can go out and have a conversation with my father and he’ll say “maybe I 
saw a harnser today”, then I’ll know he’s talking about a herron 
Teacher 3: Yeah 
Teacher 1: But nobody else would... So it’s like... It’s, yeah... Uhm... I’m just trying to think of 
something... The, the, the 
Teacher 3: I’ve heard it when i’ve been in the office, when, yeah you’re talking to someone else 
who is norfolk, and you’ll have, say, a Londoner who is beside you... And they are looking at 
you strangely and you’ll think ‘what’s up?’ and they’ll say well: “I haven’t understood a word of 
what you just said.” 
(Laughter) 
Jeppe: Yeah 
Teacher 3: Yeah 
Teacher 2: And... I mean… I mean, I love the Norfolk word ‘squit’. I love that word because- no, 
I don’t think no one else uses it. There’s a lot of squit that is, and that ‘truck’, ‘don’t you take any 
truck from that...’. And I can remember my mum saying it to me about a boy: “don’t you take 
any truck from him.” You know it’s... “don’t have no bother from him...” just... (Laughter) 
Jeppe: So it also sticks to you in that way, that you can remember the certain… 
Teacher 1: Uhm... 
Teacher 2: Yeah... 
Teacher 1: Yeah, sayings as well... I sat in the staff room when I said to Christine: “Of course, 
black gave a will mother’s way” and we- and everyone else was like “Whaaat?” 
(Laughter)  
Teacher 2: And I go, well I said one day, didn’t I? That was exactly what I was thinking, but if I 
hadn’t have said it, nobody would’ve known, because when Jane was sitting next to me, I knew- 
Teacher 1: I knew 
Teacher 2: That she would understand, and what I meant... 
Teacher 1: And that means that there’s dark rain clouds out in the distance... 
Jeppe: Alright 
Teacher 1: And it’s... This… 
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(Laughter) 
Teacher 2: Yeah, so we know what we’re talking about… 
(Laughter) 
Teacher 1: And things like, uhm... I’m gonna put my sh-, I’m puttin my clean, ‘put a clean shirt 
on today… 
Teacher 3: Yeah 
Teacher 1: I put a clean shirt would be ‘shut’ on today... Or shut that  d-, oh i’ve gone in York-
shire now... ‘Shut that dawg gap’, is the ‘dawg’ 
Teacher 3: Yeah is for dawg 
Teacher 1: Oh I’m trying to think now, there’s hundreds of things... When you go we’ll think 
“Oh we should have said this” and it’s just... 
Jeppe: Well, yeah... It’s great to... 
Teacher 1: Yeah… 
Teacher 3: But there are some books out there which have got good- Norfolk dialect in... 
Teacher 2: You are on the FOND... 
Jeppe We... 
Teacher 2: Members of the FOND, yeah… 
Michael: Yeah we interviewed the chairman yesterday 
Teacher 2: Oh did you?  
Michael: Yeah 
Teacher 2: How did that go?  
Michael: Really well 
Jeppe: It went well yeah 
Teacher 2: I should imagine it must be, all the words and, um, the meanings of them... 
Jeppe: Yeah, he recommended a lot of reading as well, and came up with a lot of the background 
for the... 
Teacher 2: Mmmm... I’ve got a book at home, and I cannot find it, uhm… And it’s... You proba-
bly remember it ‘The John Boy Letters’? 
Teacher 1: Yeah 
Teacher 2: I had that book 
Teacher 1: Did you? 
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Teacher 2: And it passed to me by like someone when I was about ten, and they were about 80. 
So obviously it’s so old, but I know I’ve got it somewhere. I’m sure it’s up in my loft and I just 
can’t wait to find it 
Jeppe: Yeah 
Teacher 2: And actually read it again. Uhm… 
Teacher 1: We said to, uhm, a sentence yesterday: “has your father got a dickie boar?”. 
Teacher 2: Yeah, and they were like… “Dickie? What?” 
Teacher 1: “Whaaat?” 
Teacher 2: “What’s a dickie?” 
Teacher 1: “Has your father got a donkey boy?”  
Teacher 2: Yeah, ha ha 
Teacher 1: “Has your father got a dickie boar?” 
Teacher 2: Yeah... 
(Laughter) 
Teacher 1: It’s, it’s… 
Michael: Yeah... 
Teacher 2: Yeah... 
Teacher 2: ‘cause we’ve been talking about it a lot haven’t we... 
Teacher 1: Yeah... 
Teacher 2: Since Rick said you were coming in, and, uhh...  
Jeppe: Yeah 
Teacher 2: Uhh, uh, and you know, and what we could remember, haha, and what we couldn’t. 
Uhm, yeah… Ha ha 
Jeppe: Do you recognise if the pupils use, uhh, Norfolk Dialect, or are there many outside... 
Uhm... What do call it? New-comers to Norfolk? Or, and do they mix them up, and... 
Teacher 3: I think you’ll find that less and less people are using the Norfolk dialect... uh 
Teacher 1: Definitely less and less, you... 
Jeppe: Both for the... The... The parents and the pupils? 
Teacher 1: Mmmm 
Teacher 2: Yes 
Teacher 3: Yes 
Teacher 1: Definitely 
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Teacher 2: You know... 
Teacher 3: And you tend to find them more when you go out into the states, then you hear it... 
Teacher 1: Mmmm 
Teacher 2: Yeah 
Jeppe: Yeah? 
Teacher 3: Especially with the older people 
Teacher 1: With the older generations 
Teacher 3: With the older generations yeah... 
Teacher 2: I really do  
Teacher 1: I would say my generation have kind of had it pushed out of us to a certain extent... 
Teacher 2: Yeah... 
Michael Yeah? 
Teacher 1: Yeah. Uhm... 
Jeppe: Do you think that’s the reason why? Why less and less people use it? Because... Well 
You’ve been, you’ve been told not to use it? Or? 
Teacher 2: Yeah... Yeah... 
Teacher 3: It possibly is that you’re getting more… People moving into the areas as well whereas 
at one time... It used to be fairly stagnant, and very few people came into... 
Teacher 1: Lots of... 
Teacher 3: Norfolk... 
Teacher 1: Lots of people come to Norfolk now don’t they? 
Teacher 3: Yeah... 
Teacher 2: Whereas they didn’t used to did they? ‘Cause you have to come to Norfolk, you don’t 
go through Norfolk do you? 
Jeppe: No (laughter) 
Teacher 2: You actually... You want to... You have to come to Norfolk, and... And I think that is 
one of the reasons it did well to hang on for quite a while... Because... We didn’t get... 
Michael: Mmm 
Teacher 2: Outsiders... 
Michael. Yeah... 
Teacher 2: And, I mean it is wrong... I think what they say, that you’re an outsider in Norfolk 
until you’ve been here twenty years 
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(Laughter) 
Teacher 2: I don’t think we’re that bad  
(Laughter) 
Teacher 1: Not now anyway... 
(Laughter) 
Teacher 1:  No... I would honestly say that the younger children now do not have the, the 
Teacher 2: No... 
Teacher 1: Norfolk accent as we knew it 
Teacher 2. No... 
Teacher 1: When we... Definitely not no... 
Teacher 2: No... 
Teacher 3: I don’t even think I use it as much with my children as my parents did with me... 
Teacher 2: Well you don’t do you? Because... 
Teacher 3: No... 
Teacher 2: You don’t want them to... I mean when we were at school - when I was at school, I 
went to... Well, obviously living in a village i went to a small country school... 
Jeppe: Mmm 
Teacher 2: And... 
Teacher 3: Village school, yeah... 
Teacher 2: No... 
Teacher 1: On its own 
Teacher 2: Yeah... 
Teacher 1: And thirty children in the whole school... 
Teacher 2: All speaking the same 
Teacher 1: All speaking the same...  
Teacher 2: You know 
Teacher 1: But now... 
Jeppe: Yeah, but do you recognise it as different dialect or just a mixture of everything, or just a 
standard english being spoken? Do you see any patterns? 
Teacher 1: You... 
Teacher 2: It’s... There’s a mixture isn’t there? 
Teacher 1: Yeah... 
Page 85 of 134 
 
Jeppe: Yeah? 
Teacher 2: Yeah... I mean you can tell... I think you can tell the children whose parents are Nor-
folk born and bred 
Teacher 1: Because of things like ‘dunn'et?’, ‘in’et?’, ‘wunn’et?’ 
Teacher 2: Yeah... 
Teacher 1: Yeah... 
Teacher 2: ‘Hair’, yeah yeah yeah (Laughter) 
Teacher 1: That’s how... ‘cause you here those... Those... 
Teacher 3: Abbreviations 
Teacher 1: Abbreviations 
Teacher 3: Yeah... 
Jeppe: Yeah 
Teacher 1: It’s still said at home 
Teacher 2: Yeah 
Teacher 1: Even to a certain extent, whereas the children whose parents have moved here don’t... 
They don’t have that at all... 
Teacher 2: No 
Michael: So you have observed this from when you started teaching to... To now? Has it de-
creased? 
Teacher 2+3: Yes it has... 
Teacher 1: Definitely decreased, yeah 
Teacher 2: Definitely decreased over the 15 years i’ve been here. It definitely has 
Teacher 1: And the 10 i’ve been here definitely, yeah 
Michael: Is that reflected in your hometowns? Uhm... 
Teacher 2: Towns? What are they? (Laughter) 
Teacher 1: In mine I would say yes. I... I live in a village, but I would definitely say that there is 
less people speaking with a Norfolk... 
Teacher 2: Yeah 
Teacher 1: Than... 
Teacher 3: I think a lot of that is because you’ve had a lot of people moved to the area... 
Teacher 2: Move in... So to... So yeah the area... And also... The villages have grown over the 
years... 
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Teacher 1: Grown incredibly... 
Teacher 2: Brundall used to be quite- a very small village... And it’s just grown so much... And, 
uhm, even like where I used to live was a smaller village, uhm... But that’s grown and... You 
know when the new houses were built, it wasn’t the people that have lived there all there lives 
that were moving to the bigger houses... 
Jeppe: No 
Teacher 2: It was people coming in... 
Jeppe: Do you know what they do? Like... Do they work in Norwich, or? 
Teacher 2: Yeah, most of them do 
Teacher 3: They work in Norwich, but you also get lots still commuting to London. 
Jeppe: Okay, yeah 
Teacher 3: From Norwich 
Teacher 2: Yeah 
Teacher 1: Which obviously again is the money thing so they earn more money and their chil-
dren probably go to different... 
Teacher 2: Yeah... 
Teacher 1: You know... 
Teacher 2: I mean, my daughter’s boyfriend he... Because... Uhm... Something, I mean... I... 
When I’m at home I do slip back, and sometimes it is just to amuse him, ‘cause he said to me 
“what’s a girt” ‘Cause I say sometime a ?. And he goes “what’s a g?”  
(Laughter)  
Teacher 2: And he is from Nor- Norfolk. 
Jeppe: Okay... 
Teacher 2: This is the different family... You know whether you lived in a village or the... Or... 
Teacher 1: “Talk prarper girl.” 
Teacher 2: Yeah... 
(Laughter) 
Teacher 2: You know... And I said “You put your cut on and I got a saw ‘thrut’ ?” You know... 
Jeppe: Yeah 
Teacher 2: And that sort of thing. And he, he always laughs at me. And I... And he said, he said... 
HE argued with me. He said “Why can’t you speak properly?” Because I said “I live in Norfolk” 
and he said “So do I” and I said “I was brought up in Norfolk” and he said “So was I” 
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(Laughter) 
Teacher 2: And I said “But I’ve been here longer than you” 
(Laughter) 
Teacher 3: “I’ve been here thirty years longer than you and I dun it the right way” 
(Laughter) 
Teacher 1: But when we were younger... That’s how it was spoken and that’s what you- 
Teacher 2: Yeah 
Teacher 1: Heard around you and now you don’t hear that around you and that’s not how people 
are speaking so. 
Teacher 2: Our te- 
Teacher 2: No, ‘cause our teachers would probably say to us “Go and get your ‘coots’”  
Teacher 1: Yeah... 
Jeppe: Okay 
Teacher 2: But now, you say “Go and get your ‘coat’ 
Jeppe: Yeah, okay, yeah... 
Teacher 2: Uhm...  
Teacher 1: There was a ‘go n’ get’ 
Teacher 2: ‘goo’n’get’ 
Teacher 1: ‘Go'n get your coots on’ 
Teacher 2: ‘’Coots’  
Teacher 3: Yeah 
Teacher 2: You know, whereas now you’d say to a child: ‘go and get your coats’ 
Teacher 1: Yeah...  
Jeppe: Yeah, so there’s a lot of emphasis on on... 
Teacher 3: Pronunciation 
Jeppe: Pronunciation, yes 
Teacher 2: Yeah, yeah... 
Teacher 1: Yeah... 
Teacher 3: And that’s the other thing... You do have to slow down... ‘Cause... When Norfolk 
people really speak it’s very fast 
Teacher 1: Mmm 
Jeppe: Okay 
Page 88 of 134 
 
Teacher 3: And I think that’s why a lot of stuff is abbreviated 
Teacher 1: Mmm 
Jeppe: Yeah... So... How do you... Do you... Do you, uh, teach from a standard English point of 
view that you would like to... To being comprehensible in... In all of... All of... Yeah, the world 
with this standard? Or do you teach also with the sense of a Norfolk soul to it? Or? 
Teacher 1: There is a... We have to pronounce, we are taught the phonics 
Jeppe: Yeah 
Teacher 1: So they are taught in a, in a particular way, so we have to teach the children the cor-
rect pronunciation of the phonics, so... 
Jeppe: So, okay, yeah... 
Teacher 2: You have to see this...  
Jeppe: That’s what you- 
Teacher 2: Yeah it’s what we’ve been doing about spelling 
Jeppe: Right 
Teacher 2: If like the ‘o’ sound, you know if you say ‘cu-’ 
Teacher 1: Yeah... 
Teacher 2: How would you spell ‘cu-’?  Cu, Oe, Tue... So that would be like ‘cut’ wouldn’t it? 
Teacher 1: Yeah...  
Teacher 2: ‘Cause 
Teacher 3: Yeah 
Teacher 2: A child would write ‘-ut’ as ‘aa’. 
Jeppe: Yeah 
Teacher 2: Where you use an ‘aa’ wouldn’t they, ‘cu’ ‘oe’ ‘t’. You know and if you say ‘coat’ 
it’s ‘co - at’  
Jeppe: Yeah, yes, okay... 
Teacher 2: So that’s why you try and speak to the children ‘pro’per’ 
(Laughter) 
Jeppe: Yeah, prober 
(Laughter) 
Teacher 3: ‘Pro’per like’ 
Teacher 2: Proper, yeah... 
(Laughter) 
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Teacher 2: Yeah... 
Michael: So you do promote the use of standard English?  
All three teachers: Yes. 
Teacher 2: I think we’d be sacked if we didn’t... 
(Laughter)   
Michael: Do you mark down your pupils for the use of Norfolk if they write it, or they say it, do 
you correct them? 
Teacher 2: I personally don’t... 
Jeppe: No? 
Teacher 2: Because... (laughter)  
Teacher 1: I thinks it’s... We have to correct like, like when the child wrote ‘dunn'et?’... 
Teacher 2: Yeah... 
Teacher 1: Instead of ‘doesn't’ it’... You have to say “dunn'et?” isn’t actually a word- 
Teacher 2: Yeah 
Teacher 1: It’s ‘doesn't it’ and its abbreviated, whatever... Uhm, so you have to do that... 
Teacher 2: Yeah... And it does depend on what work it is... 
Jeppe: Okay... 
Teacher 2: Yeah, and the child, because if it’s a child that has just started to write, as Jake was 
Teacher 1: Yeah... Yeah... 
Teacher 2: and to write ‘ornall’... Is you know? 
Jeppe: Ah, okay... 
Teacher 2: That was good for him  
(Laughter) 
Teacher 2: We’ll talk about that another day... 
Teacher 3: I think as time goes by they get corrected-  
Teacher 1: Yeah... 
Teacher 3: As they are going through the school 
Teacher 1: And as you said ‘ornall’ and ‘in’it?’ ‘dunn'et?’  
Teacher 2: Yeah... 
Teacher 1: ‘Hinn’it?’  
Teacher 2: Yeah... ‘Inn’it?’ 
Teacher 1: ‘Hasn’t it?’: ‘Inn’it?’ 
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Teacher 2: ‘Inn’it?’, haha 
Teacher 1: And ‘isn’t it?’: ‘inn’it?’ 
(Laughter) 
Teacher 3: ‘Wunnet’  
Teacher 1: Yeah... 
Teacher 2: ‘Wunnet’ yeah, you know it’s... 
Michael: Do you- you’re aware of FOND? I guess, the organisation? 
Teacher 2: I was, but... But you know... 
Teacher 3: I wasn’t no 
Jeppe: No? 
Teacher 3: That was new to me 
Teacher 2: That was new to you, ‘cause I said ... 
Teacher 1: Mmm... 
Teacher 3: I hadn’t heard about it 
Teacher 2: You hadn’t heard of it either? 
Teacher 3: No...  
Teacher 2: Yeah, I just... 
Michael: Yeah it’s uhh, called ‘Friends of Norfolk dialect’ and they support the cause of, uhm... 
Preserving the dialect. And they... They go into schools and they... Yeah they give them tape 
recorders, uh, to give to the kids so they can record if they know anyone who knows who... uhm 
speaks the Norfolk dialect so they can record them. So they can archive it. 
Jeppe: Mmm 
Teacher 2: Really?  
Teacher 1: Hmmmm 
Michael: Yeah they recently got a... Got funded by the... By the BBC. They got a grant to, to buy 
all this equipment... 
Teacher 2: Really? 
Michael: Yeah...  They’ve been...  
Teacher 3: I’ll get one for my dad... 
Headmaster: Is it Ted? 
Jeppe: Yes 
Headmaster: What’s his last name? I can’t remember... 
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Michael: Peachment  
Headmaster: Peachment. Does that sound familiar to you at all? 
Teacher 2: Peachments?  
Headmaster: Peachment. 
Teacher 2: Peachments came... There was some Peachments lived in Strumpshaw. They were the 
ones I were talking about , that came... Uhm... In... 
Headmaster: You said he used to live here 
Jeppe: Yeah 
Michael: Yeah 
Jeppe: He did... He has a cousin here, who has... What was it?  
Michael: A business by the riverside of the ... 
Jeppe: Called something ‘Peachman’... 
Teacher 2: Yeah... 
Jeppe. So he... 
Teacher 2: Yeah... 
Headmaster: So he’s... 
Teacher 2: Beginning to... 
Headmaster: He said he could perhaps get us on that project because he didn’t have any new 
schools this year to... 
Jeppe: Yeah? 
Headmaster: To... Maybe...  
Jeppe: Okay 
Headmaster: Get the tape recorders and go hunt some... Some Norfolk dialect in Brundall and 
around...  
Teacher 2: Mmm 
Headmaster: That would be exciting... 
Teacher 2: Mmm 
Jeppe: Yeah, ha ha 
Teacher 2: Yeah... 
Teacher 1: I think it’s extremely sad that we’re losing the dialect, but I don’t know how... In the 
real world, if you spoke like that, how you would be perceived... 
Teacher 2: Yeah... 
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Teacher 1: I think that’s... That’s the... 
Teacher 2: I... 
Teacher 1: I went and worked in an office and I was immediately pulled up on some of my... My 
dialect and words and... And... Asked to pronounce things differently or laughed at or... And you, 
you find yourself correcting yourself... 
Headmaster: Mmm 
Teacher 1: To fit in... in how you’re perceived to be, and I don’t know if children were encour-
aged to use the Norfolk accent- 
Teacher 2: Mmm 
Teacher 1: How they would be perceived. 
Jeppe: How do you think this change has come about? That you’re being perceived as... As... I 
don’t know... That you have to correct yourself in these situations? How... 
Teacher 3: I think largely because the world is getting bigger now isn’t it? 
Teacher 1: You were meant to feel stupid a bit weren’t you? 
Teacher 2: Yeah and I’ve- stuper  
Teacher 3: Stupid... 
Teacher 2: Stupid... 
(Laughter) 
Teacher 2: ‘Cause I think these... I think ... Because Norfolk has got this reputation of being be-
hind other people hasn’t it, because you know Norfolk isn’t...  
Teacher 3: On the limb is... 
Teacher 2: Yeah... 
Jeppe: Yeah, yeah... 
Teacher 2: As I say, you have to come to Norfolk, you don’t go through Norfolk, you just... You 
have to come to Norfolk. You have to want to come to Norfolk 
Teacher 3: Yeah 
Teacher 2: Into an office 
Jeppe: Yeah, ha ha 
Teacher 2: You know, you just don’t pass it and that’s a nice place when you’re going through... 
Uhm... I had to... I think it is... Because we were perceived as being... 
Teacher 3: Mmm 
Teacher 2: Like dimwitted... 
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Teacher 3: Dimwitted 
Teacher 1: Yeah... 
Teacher 2: And it was because of the way... The... The dialect... 
Teacher 3: Right... 
Teacher 2: Was, wasn’t it?  
Teacher 1: Yeah... 
Teacher 2: I think a lot of it was... 
Teacher 1: Mmm 
Jeppe: Mmm 
Teacher 2: And... 
Teacher 1: It was because of the droll 
Teacher 2: And I think you wanted to, uh... Try and make yourself better… 
Jeppe: Yeah, yeah... 
Teacher 2: I think that’s the, as I... Like I said when I went ? and I said (laughter) If I’d said to 
the children “Go and get your ‘coot on” You know... “UHHHH! Don’t speak to my child like 
that!”  
(Laughter) 
Jeppe: Yeah 
Teacher 2: “You’re supposed to be helping bringing these children up properly”  
Teacher 3: Pro’per 
(Laughter) 
Teacher 2: Well you know... Well like Norfolk born and bred people 
Jeppe: Okay 
Teacher 2: They... They spoke the Queen's English and- (laughter) You know that was... (Laugh-
ter) 
Headmaster: You know some regional speakers seem to have become accepted though, like 
Yorkshire... 
Teacher 2: Mmm 
Headmaster: Or... West Country... 
Teacher 3: Mmm 
Headmaster: Maybe West Country is not quite as... 
Teacher 3: No... 
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Headmaster: Is it? But Yorkshire or... Newcastle... Or Geordie now is... 
Teacher 2: But I think it is because of the Nor... I... I honestly think it is because of what Norfolk 
was... were the dimwits - it was!  
Teacher 3: It is perceived as 
Teacher 2: A dim witted person 
Teacher 3: Where the stupid lived, ‘cause no one ever came here 
Teacher 2: And... Yeah... And I honestly think why it has died out... 
Teacher 1: To be honest, until the last, I don’t know twenty, thirty years, all you ever; ‘thir’y’, 
[corrects herself] ‘thirty’ 
(Laughter) 
Teacher 1: All you ever heard was Norfolk within... If you went to Norwich you never heard a 
different accent, did you? 
Teacher 2 and 3: No... 
Teacher 1: Whereas now, you hear worldwide accents... 
Teacher 2: Yeah 
Teacher 1: With the UEA [University of East Anglia] and uhm people- 
Teacher 2: Yeah 
Teacher 1: Coming into, into work etcetera... Uhm... Whereas at one time it was just literally 
Norfolk people 
Teacher 1: Norfolk people 
Teacher 2: In Norfolk, ha ha 
Jeppe: Do you recognise the media having a... A role to play in that? Or? 
Teacher 1: You don’t hear Norfolk, or the Norfolk dialect on TV really do you? If you listen to 
any TV  programmes... 
Teacher 3: Even the local programmes 
Teacher 1: Even the local news 
Jeppe: Yeah... 
Teacher 1: It’s all... The only thing - probably the Radio Norfolk... 
Teacher 2: Yeah... 
Teacher 1: Which occasionally have... 
Teacher 2: Yeah the Norfolk 
Teacher 1: The Norfolk 
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Teacher 2: Yeah... Like... 
Teacher 1: Yeah... 
Teacher 2: It’s... I mean... Keith... 
Teacher 1: Keith Skipp- 
Teacher 2: Is Keith Skipper still on that? 
Teacher 1: I don’t know...  
Michael: He’s still on the FOND, on the...  
Teacher 2: Is he? 
Jeppe: Mmm 
Teacher 1: Yeah... 
Teacher 2: ‘cause he used to do shows didn’t he? And... And yea... 
Teacher 1: On a sunday morning they do a programme on Radio Norfolk called ‘Treasure 
Quest’, where they go around the vill... You have all these clues, they have to find the clues, 
and... People have to ring in... I love that program 
Teacher 2: I have... I have... 
Teacher 1: Ringing... 
(Laughter) 
Teacher 1: I often ring in with an answer 
(Laughter) 
Teacher 1: But if you listen, uhm you can hear some real real Norfolk dialect 
Teacher 2: Yeah 
Teacher 1: On that programme, it’s between nine and twelve, on a sunday morning 
Teacher 3: You do sometimes after... the Norwich matches, when they have the phone in’s as 
well... 
Teacher 1: People phone in, and that’s when you’ll get... You’ll literally hear some... ‘Cause you 
get people 
Teacher 2: Yeah... 
Teacher 1: Quite a lot of the older generation, phone in, and that’s when you’ll hear a lot of... Of 
Norfolk dialect 
Teacher 2: Yeah... 
Jeppe: Yeah? That would great to hear... 
Teacher 2: Yeah... 
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Teacher 1: Because they know information about their villages that give the clues to where the... 
The next clue is... 
Jeppe: Mmm 
Teacher 1: And so that’s quite interesting... 
Teacher 2: Ha ha, yeah... Yeah... 
Headmaster: What’s- did- the canaries [Norwich City Football Club] football commentary was 
Rory Waller... Was he kind of a Norwich accent, or... Was he Norfolk at all? But now who do 
they have doing it now? ‘cause usually if I listen to the canaries on the radio... There’s... There’s 
a bit of a...  
Teacher 3: Yeah, it did used to Rory Waller...  
Headmaster: Yeah... 
Teacher 3: But I can’t remember who does it now...  
Teacher 1: No i don’t know... 
Teacher 2: Don’t know either... 
Teacher 1: Neil Adams is it? No he’s a... 
Teacher 3: No he’s a manager  
Teacher 1: He’s a manager now, he used to 
(Laughter) 
Teacher 1: He used to do it though, didn’t he? 
Teacher 3: Yeah 
Teacher 1: Yeah 
Teacher 3: Sat in it sometimes?  
Teacher 1: Yeah... 
Teacher 3: Now they know why 
Headmaster: Okay... 
Michael: So would you... Do you recognise it still in the...  In the... Age group of over fifties, is it 
still very much there? 
(Laughter) 
Teacher 1: Is that a... 
(Laughter) 
Teacher 1: Uhm...  
Teacher 3: I’d say the next generation more so... Like our parents 
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Teacher 1: Yeah... 
Teacher 3: Our parents 
Teacher 1: Our parents... 
Jeppe: Okay...  
Teacher 2: I think as the generations have come down, it has 
Teacher 1: It’s got less and less and less, definitely  
Teacher 2: Yeah… 
Teacher 1: Definitely 
Jeppe: Mmm 
Teacher 1: And... My dad’s 87, and he’s... He’s even refined to how he was. Definitely a hun-
dred percent more, but if he gets with an old Norfolk colleague... 
Teacher 2: Mmm 
Teacher 1: They’ll slip. You’ll suddenly hear them slip, and in to this deeper... 
Teacher 2: Yeah... 
Teacher 1: Norfolk... Uhm and uhm... Words that they understand will come out and somebody 
else will think “Whaaat?”  
Teacher 2: Yeah... 
Teacher 1: You know... 
Teacher 2: But it’s like us sat in the staff room, going: “oh!” 
Teacher 1: Yes, yeah 
Teacher 2: Coming out with things and people gone: “What do you mean?” “What was that?” 
(Laughter) 
Teacher 3: My brother in law... He’s still very broad Norfolk, but he lived further out of Nor-
wich... That’s the other thing you tend find, the further...  
Teacher 1: Norwich has got its own... 
Teacher 3: Yeah 
Teacher 1: Norwich is a very different... 
Teacher 3: Sound 
Teacher 2: Yeah... 
Teacher 1: Mmm, completely... oh, I think it’s completely different actually. Norwich... 
Teacher 2: Yeah... It’s more... 
Teacher 1. It’s harder...  
Page 98 of 134 
 
Teacher 2: Yeah... 
Teacher 1: I think... 
Teacher 2: We drool 
Teacher 1: Yeah we drool 
(Laughter) 
Teacher 2: Whereas Norwich, so... Yeah... umm... 
Jeppe. Great. Well I think that was it, wasn’t it?  
Michael: Yeah 
Headmaster: Okay... Great. 
Jeppe: So thank you very much 
Michael: Thank you very much 
Jeppe: Thank you very much 
Teacher 1, 2 and 3: Thank you 
Jeppe: It was really good 
Teacher 2: So what are you doing with your... What you’re finding out? 
Michael: Yeah... 
Jeppe: We are going to compare it to... 
(Laughter) 
Michael: We’ll tell you all about it afterwards 
Teacher 3: Right 
Teacher 2: Okay... Have we got to answer them together or separately? Or? 
Jeppe: I think separately... For the... Sake of me noting it down correctly 
Michael: Yeah 
Teacher 2: Okay 
Jeppe: Uhm... And I will just have to ask... We’ll start from here, your place of birth again? 
Teacher 3: Norwich 
Jeppe: Norwich... 
Teacher 2: Gosh she’s from the city! 
Teacher 1: I know, one of them city ones, yeah 
(Laughter) 
Teacher 2: Isn’t she? 
(Laughter) 
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Jeppe: And...  
Teacher 3: And the next person 
Jeppe: If you could mark you age range 
Teacher 3: Puhuu 
(Laughter) 
Jeppe: Just with a ‘one’... 
(Laughter) 
Jeppe: Thank you 
(Laughter) 
Teacher 3: I’m just gonna do it 
(Laughter) 
Teacher 3: UHHHHH! 
Jeppe: We won’t tell anyone 
(Laughter) 
Teacher 1: Promise? 
Jeppe: Yeah 
(Laughter) 
Jeppe: And how many years have you lived in Norfolk? You were born and raised... 
Teacher 3: Yeah 
Jeppe: Within... 
Teacher 3: As you say “born and bred”... 
(Laughter) 
Teacher 2: Born, bread and brought up ‘ere 
Jeppe: So... Now we’re going to show you these pictures, and you just have to say out loud, uh... 
What you see... 
Michael: Mmhm 
Teacher 3: Bear... Pint o’ bear  
(Laughter) 
Teacher 3: Air... Air... Boot... Boot... Chair... Chair...  
(Laugter) 
Michael: Thank you very much 
(Laughter) 
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Jeppe: Yeah... 
Teacher 2: ? 
(Laughter) 
Jeppe: Uhm... Here you go... Yes and that was basically it. So, next participant... Your place of 
birth was...  
Teacher 2: Uhm, Strumpshaw, S T R U M P S H A W... A W 
Jeppe: A W? 
Teacher 2: Yeah... 
Jeppe: Uhm... and if I close my eyes and look away for a second... 
(Laughter) 
Jeppe: Could you put a ‘two’ down there somewhere? 
(Laugter) 
Teacher 2: That’s okay, I don’t mind 
(Laugter) 
Jeppe: I thought it would have been up here 
(Laughter) 
Teacher 2: Ohhh, ohhh, ohhh 
(Laughter) 
Teacher 3: You ? 
Teacher 2: You saved my day 
(Laughter) 
Teacher 1: You’ll do this survey twice won’t you? 
(Laughter) 
Teacher 2: Come back again! 
(Laugter) 
Jeppe: And born and raised? 
Teacher 2: Yeah 
Jeppe: Yeah... And this... What’s... 
Teacher 2: Bear... Bear... Air... Air...  
(Laughter) 
Teacher 2: Boat... Boat... Boot…(laughter) boot... Chair... Chair...  
Michael: Thank you very much 
Page 101 of 134 
 
(Laughter) 
Jeppe: Great... Uhm... Number three  
Teacher 1: Bergh Apton, do you want me to write it? 
Jeppe: Yes please 
(Laughter) 
Teacher 2: Aye you... 
(Laugter) 
Teacher 2: What’s that? What’s this? 
Headmaster: That’s - it’s a bear… That’s, it’s a beer. It’s a bear, it’s a bear, it’s a bear, that’s a 
beer… That’s a beer, that’s a bear 
Teacher 1: So do you want me to take my number three? 
Jeppe: Yes, and i’ll look away again 
Teacher 2: That’s a bear and a bear 
(Laughter) 
Teacher 2: They flatter you even more by saying he thought you were over here 
(Laughter) 
Jeppe: Uhm... Born and rai... 
Teacher 1: Born and bred 
Jeppe: And the minimal pair...  
Teacher 1: Bear... Bear... Air... Air... Boat... Boot... Chair... Chair...  
Michael: Thank you 
Jeppe: Thank you 
(Laughter) 
Teacher 2: Let’s just, out of a matter of interest, can we ask Richard? 
Michael: You may indeed 
Jeppe: Yeah 
Teacher 2: I’ll look 
Headmaster: Bear... Beer... Ear... Air... Boat... Boot... Chair... Cheer... Did you skip my boat, no 
my boot, no my boot. But, how do you say boot? 
Teacher 2: Boot 
Teacher 1: Boot 
Headmaster: Boot 
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Teacher 1: My dad would say “put your butts on”  
Jeppe: Butts 
Teacher 1: Butts 
Headmaster: Boot 
Teacher 1: I just... 
Teacher 2: Which... I started to say... 
Teacher 1: Yeah... And corrected yourself?  
Teacher 2: And corrected myself which was wrong really, but 
Michael: Yeah... 
Teacher 2: But see, if I was speaking to children, I would say that’s a bear and that’s a beeear 
Jeppe: Mmhhh 
Teacher 1: But... In general, I would say to my husband “do you want a bear?” 
Teacher 2: Yeah... 
Teacher 1: I wouldn’t say “do you want a beer?” 
Teacher 2: Yeah 
Jeppe: No 
Teacher 1: But if I was talking to a child, I would say “beer” 
Teacher 2: Yeah... 
Headmaster: I taught in Newfoundland 
Teacher 3: I say ale 
Headmaster: Yeah... Newfoundland in Canada. And Newfoundland has their own distinct... And 
when I was teaching their, I... I was the only non-newfoundland teacher and I was in... Like a 
class of five and six year olds who were are all watching and observing their early years, and so, 
one, and they’d say “last year, do you remember when we had the polarbear on the hice float? 
The Polar Bear on the... The Polar bear came down on the hice float” And that was the teacher 
saying that and the kids... And I was... And I was like, as a, as a... From away, you know, I was 
like really shocked, but she was... And she was... I almost thought she was determined to say 
that, you know... 
Teacher 2: Mmm 
Headmaster: I... I could have been wrong here but it might have been that she was just... She 
just... You know... We had a polar bear on a ice float and that, that just ice was hice and that was 
that... But... Uhm... I... I was... I remember being really shocked, but I don’t know. It’s funny 
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isn’t it when you come in from somewhere else, ‘cause they were just, that was just... And I 
didn’t know if she was just, you know, like... We’re in Newfoundland, you’re from Newfound-
land, you’re gonna speak Newfoundland and it’s a  hice float, and don’t... Don’t think it’s any-
thing other than a hice float, you know? I don’t know... But I, it’d be interesting to go back now 
like, ‘cause thirty years later and so and whether they still... uhm... You know. ‘Cause I don’t 
know, maybe in Norfolk thirty years ago, forty years ago... 
Teacher 2: Yeah... 
Headmaster: People weren’t so... Like ‘cause I think the pressure, like you said, the pressure to 
speak standard English and to not be perceived as... 
Teacher 2: That’s what we were saying, like when we were at school the teacher would have said 
“go on and get your coots on” 
Teacher 3: Yeah... 
Teacher 2: But if we said that to a child now it would be completely wrong... 
Teacher 1: But then it makes... 
Teacher 2: You need to say: “Got and get your coat” 
Headmaster: Yeah... Yeah... ? The Norfolk dialect, right we have a danger week and we’ll have a 
Norfolk dialect -  
(Laughter) 
Teacher 2: That’d be even more dangerous I think 
Teacher 1: Yeah 
Headmaster: It’d be even more dangerous... 
(Laughter) 
Teacher 2: ‘cause I could actually fall out with Ed over that, ‘cause he’s always picking me up 
on my... 
Headmaster: Yeah well we’ll have to get him... Yeah... No, we could do that... Uh, I slipped. 
They always also used to say ‘boy’ so I’d never be Rick I’d be ‘Rick-boy’, ‘well-Rick-boy’ 
Teacher 2: Yeah 
Headmaster: And I know, ‘cause I remember, when I first got to Norfolk in the nineties, and... 
And, like a seven year old girl and she’s, and she came up to me in the playground one time as 
she said: “well my man how’s it going?”  
(Laughter) 
Headmaster: “Oh, well that was very nice of you” 
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(Laughter) 
Teacher 2: At least she didn’t say: “Aye, o’right boar?” 
(Laughter) 
Teacher 1: “Have your father got a dickie bee?” 
Teacher 2: Uhm... ‘cause we say ‘chimley’ 
Teacher 3: Yeah 
Teacher 2: Not ‘chimney’, don’t we? 
Teacher 1: We say ‘chimley’... Mum has a ‘chimley swoop’ 
Teacher 2: Yeah - chimley... That’s where “Molly Windley she smoked like a chimley, but she’s 
my little nicotine gal. Have you got a light, boy? Have you got a light?” 
(Laughter) 
Headmaster: Oh Christine... 
(Laughter) 
Headmaster: Get that guitar 
(Laughter) 
Teacher 2: I cannot sing 
Headmaster: Ah, you just did 
Teacher 2: Ah, out of key...  
Headmaster: That’ll be part of our dialect week 
(Laughter) 
Headmaster: That was... We just have to find the right key for you. I mean the right key on the 
guitar and... 
Teacher 2: I don’t know the difference between keys... A key to me is a, the... 
Jeppe: Haha, to put in a lock 
Teacher 2: Yeah, haha 
Headmaster: There’s curry up - if you’re... 
Teacher 2: What? 
Headmaster: There’s curry in the staff room 
Teacher 1: Say, door, my dad would say: “put wood in hole”... 
Teacher 2: Yeah 
Teacher 3: Yeah, “put wood in the hole” 
Teacher 1: Yeah… “Shut the door!” 
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Jeppe: Okay, well... 
(Laughter) 
Teacher 3: “Go up wooden hill” 
Teacher 1: Yeah... 
Teacher 3: Up, upstairs 
Teacher 1: Yeah, “go up wooden hill” is “go upstairs to bed” 
Teacher 2: I always said that to my kids, I still say that... I used to say to my children “go on, up 
the wooden hill to Bedfordshire!” 
Teacher 1: Up the wooden hill, now it’s time for bed, yeah... 
Jeppe: Bedfordshire?... Haha 
Teacher 2: Bedfordshire. Up the wooden hill to Bedfordshire... ‘cause us Norfolk people didn’t 
go far you see? 
(Laughter) 
Teacher 2: So we had to go to Bedfordshire upstairs... 
(Laughter) 
Teacher 3: You travel down ... Norfolk you see it as it is… Why do you travel then? 
Teacher 1: Yeah 
(Laughter) 
Teacher 2: ? was born and bred as well but he spent - he was fostered a lot when he was little and 
he spent a lot of time in Suffolk. And when we used to go to like, Cornwall, uhm... And they, 
they used to think he came from Suffolk... And yet he’s even more, even now he speaks more 
Norfolk than I do... 
Jeppe: Okay 
Teacher 2: And I... See this is the thing... Well, I used to pick him up when he used to speak to 
our children... Because I wanted them to - 
(Laughter) 
Teacher 2: “Speak prop’er” 
Jeppe: Well, there you go 
(Laughter) 
Teacher 1: There is, that is the way you should... 
Teacher 2: Yeah yeah 
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Teacher 1: Jenny this morning said something about putting his ‘shat’ on, I told her didn’t I? And 
I said: “It’s your shirt”, and I thought I shouldn’t be… I just shouldn’t be haha 
Teacher 2: We shouldn't, but you do because... 
Jeppe: Yeah... 
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Appendix 4: Ted Peachment Interview Transcription  
 
Ted Peachment Interview Transcription 
T: You obviously got details of FOND off the website, did you? 
J: Yes, we did 
T: Do you know that website takes 7000 hits a month? 
J: Okay? 
T: Amazing 
J: Yeah 
T: But basically, FOND is just run by, not by professionals, it's run by amateurs. We all got to-
gether 14 years ago, um, one of you questions - we can do this formally later - one of your ques-
tions was: “why was it formed?”. One of the things that caused us to form it was that, many of us 
were rather fed up with the portrayal of the accent and the dialect, by TV, radio and films. So 
fifty of us with equal feelings got together in a village hall and we formed an association to pre-
serve and to promote the accent and dialect. We drew up a constitution and somebody, off the 
top of his head, thought up a name: Friends of Norfolk Dialect, FOND. So we were formed. And 
do you know by coincidence within, I suppose 3 to 4 weeks, out came a film called All The 
King's Men, featuring the actor David Jason. Now this portrayed men that had come off the royal 
Sandringham estate, agricultural workers, they joined the Royal Norfolk regiment and they went 
off to Gallipoli and they all got slaughtered in the first world war. Now, they would have come 
off that farm speaking with a real, pure Norfolk accent. But we got this dreadful, what we call 
plastic country accent, which we called Mummerset because it's a cross between the west coun-
try- goodness knows what else- I mean in Norfolk we don't say: “oh ah, oh ah.” 
J: (laughing) 
T: But they did. We complained about it, we complained over the years to the BBC, but just re-
cently, I suppose in the last year or so, we've been gratified that the BBC have gone off their 
splendid queen's English accent and are now embracing more and more local accents. Not-not 
just Norfolk but other areas as well, and they've actually moved one of their headquarters from 
London up to Manchester, and obviously you've got contributors speaking with a Lancaster ac-
cent. But I've gotten the impression from your letter that you might have thought we were a pro-
fessional body but we're very fortunate that when we joined together, we found that there was 
this gentleman called Peter Trudgill, Professor Peter Trudgill, who's a Norwich boy, who can 
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speak perfect Norfolk dialect accent, and of course he's a very clever man in respect to all dia-
lects. So what work did you come across of his? 
M: Well, I'm currently reading his thesis that was published in 1974. 
T: 74, yeah. Was that, that was the one that, what was the subject? Was that based on the Norfolk 
accent? 
M: It was titled 'The differentiation of English in Norwich' 
T: Yes because there is a difference, whether you've picked up, I don't know. They are different. 
The main differences seem to be that, when they speak, they run all the words in together. If you 
wrote it down there wouldn’t be any full stops or anything. 
J: (laughing) 
T: They also do tend to drop their 'h's' and some of the more modern ones that, although this is 
becoming a tendency throughout the county are raising the voice at the end of a sentence as if it 
was a question. I wondered, so that was his PhD thesis? 
M. (nodding) 
T: Ah, right. Now you're basically, you're studying hum-humanities which of course embodies 
heritage such as, such as this, and eh… I wondered why you dropped onto the Norfolk accent as 
opposed to any other so obviously - so what is it - so could you, you should be asking me the 
questions but i’m - i'm asking you the questions. 
All: (laughing) 
T: What can, what was his, what was the praise of his conclusions of what would happen to the 
accent, did he think that would die out? 
M: Yeah, I imagine that his, eh, we imagined that was one of the reasons for the FOND organisa-
tion being established, and that he wanted to - to make awareness for the dialect. 
T: Yeah, but you see, he wasn't necessary involved with the formation. We - we recruited him 
after we were formed, we were formed by just a bunch of people like me, I mean, I should say 
afterwards, but I was born in this village in 1937, and a quick calculation will reveal I'm 77. I 
lived here until I became married in 1963 and moved to another village, and the only time I've 
been out of the county is 8 years when I lived in Yorkshire. But eh, I then came back to Norwich, 
I was given a job as a Eastern European representative, so I spent most of my time travelling 
selling heavy electrical equipment behind the iron curtain, whatever, the iron curtain was firmly 
down in fact, East Germany, we had no diplomatic relations at all. So I travelled behind the iron 
curtain and then they promoted me to export manager, so I travelled the world. So I have been 
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just about everywhere, including your fine country, although I found it- I found the beer very 
expensive. 
J: Yes, that's true (laughing)  
T: Would you like anything to eat or drink? A drink? Obviously you drink beer but- perhaps lat-
er? 
J: I think we'll wait a bit 
M: Yeah 
T: Yeah 
T: The thing that worries me about your comments about asking the locals; where will you find 
any? You see what, one of the, this, when I was born in this village I suppose the population 
would have been, probably no more than a 1000 people, and they didn't go anywhere, except on 
their bicycles and their horses. It was purely an agricultural based village, eh, so we all knew one 
another, but now the population is 2500, eh, incomers mostly come from the south of England, 
mostly from Essex, the landlady in fact is from Essex. The movement and interchange has meant 
that eh, it is being diluted but you'll still find hardcore's of people who do actually speak it pure-
ly. And then there's people like me who, if I spoke to my father, my late father, then I would re-
ally relapse into it. I still do it, I do stand-up comedy and do it and eh, we do that not to denigrate 
the accent but it's a bit of fun to promote it. Because we do have a very dry sense of humor in 
Norfolk. (Phone beeps) You also talked about travelling to Brundall, and you found that I’d lived 
there for some years. 
M: Yeah 
T: Eh, I suspect that if you walk down the street in Brundall, again it is a nice village, you'll have 
a job to find anybody who was even born in Norfolk, let alone born in the village. There are peo-
ple, you will find that there is a, one of the companies down by the river, it's a riverside village, 
that there will be the name 'AR-Peachment' down there, my cousin. But that is the biggest prob-
lem I foresee in your researches, to find out from speaking to locals, because it's difficult to find 
any. For years, during the second world war, we had an RAF (Royal Air Force) station here in 
the village, and eh, after the war it became more of a scientific outfit. Then they closed the RAF 
station down and opened it up for the army, and now the army are here Royal Dragoons who 
come from the north of England, Northumbria they're all speaking with what we call a Geordie 
accent, the Newcastle area accent. So the primary schools, the little children, that you have a 
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group of children, eh, children some of who will be speaking with a Norfolk accent, all milling 
about with little people speaking North country so obviously that's gonna rub off and spill. 
J: Yeah 
T: Among the young children, I, if you listen to them, you think 'whatever are they, whatever is 
that accent?'. Already you have to conclude that it's a TV accent, something that has come from 
the media, listening to the media. Anyway, how long have you gentlemen got? 
J: Until quarter to three, was it? 
M: Yeah 
J: That's when the last bus leaves... 
M: Leaves to, back to Norwich 
J: To Norwich 
T: Here we have number four Swanton Morley to Norwich. Well, I've got busses going out of, 
where are we, going out of Swanton Morley. Oh yeah there’s, okay there's - (showing on the 
map) 
J: Okay, yeah 
T: 14 and 40. Then there's one that doesn't go, doesn't go from here to Dereham. And one that 
goes 16 and 40, that's probably too late. I think if we get on, we can probably do the interview a 
bit, certainly - well there's, less or, yes. You might want to know why i’m wearing that (directs 
attention to his wrist cast) - I had an operation called 'the carpal tunnel' where the nerve get's 
trapped by the tunnel. I’ve had one done, and what happens is that you, the nerve get's trapped 
and you lose the feeling in your fingers, eh, you get needles and pins and, I just had the other one 
done so I have that to help me avoid chafing. As far as research is concerned though, the books 
that we use, and of course that professor Trudgill would have used, would have been, is, forby 
documents. 
They really are our bible, two volumes though, have you come across these? 
M: Eh, one of, they look familiar, we been in a few book stores. 
J: Oh yes, we saw those in one of the book stores. 
T: In Norwich down, there's the … bookshop', I bought those there. These are reproductions, so 
they were 20 pound a pair. If you buy the originals, they're well over a hundred. But I only want 
it for research, so I got the reproductions. There's also, there's a character, he will probably, 
wouldn't occur in your researches, there's a character who is our founder chairman called Keith 
Skipper, have you come across Keith Skipper? 
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M: On the website 
T: Yeah, well he wrote a little glossary book. No wonder this thing is heavy (withdraws a book 
from his briefcase). 
J: (laughing) 
T: Yeah, he wrote a little, fun... 
J: Oh yes.. 
M: Yeah, we've come across that 
J: Yeah in the bookstore.  
T: He has two - this is one of his most successful books, he has to get that reprinted many times. 
And then, the other one which has now been superceded is 'The Norfolk Dialect' by Peter 
Trudgill. 
J: Yes 
M: We're working with that 
T: Yeah - and even I have written poetry. I wrote here, for a magazine: 'He Coon't Git Nothin’ 
Roight', that was all about me and my garden, and I, I mentioned, the words... Well, I’ll quickly 
just read it to you: 
"O'l Ted he was a gardener, 
He loved his garden dear, 
But when them pests descended, 
Cor Blast Bor! did he swear. 
 
He put up gret ol' mawkins, 
Lined up, one by one, 
Windmills, flags an' netting, 
But still they had their fun. 
 
There was pishameers on his carrots, 
Caddows pinched his swedes. 
A mavis took the strawberries, 
And rannies et the seeds. 
 
He had dodmen on his dahlias, 
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Cankers on his peas, 
But what he really wanted, 
Was bishy-barny-bees, 
 
He put that down to grassy lawn, 
And pulled out every stump, 
But when them moles had finished, 
That looked like Beeston Bump. 
 
So then he made a fishpond, 
Like a gret ol' oval dish, 
And then one day, a harnser cum, 
And gobbled up his fish. 
 
The next year Ted got angry, 
He just set down and cried. 
He put that down to wilderness, 
And called that "set-a-side"."  
 
So you got all these funny words, you got mawkin: scarecrow, so you got a scarecrow, 
pishameer: ants, a caddow that's a bird called a jackdaw, the mavis is a song thrush. Dodman: 
snail, canker: caterpillar, and the one that everyone seems to know, even outside Norfolk, is a 
bishy-barney-bee which is the lady bird. A harnser that's used a lot, and I still use it instead of the 
real word, a harnser is a bird, riverside bird called a herron.   
So that's the sort of eh, you did ask what's our words, I'll bet you could walk down, well if you 
walk down the village the trouble is, you wouldn't see anyone. 
J & M: (laughing) 
T: Villages don't have people, we don't have a village pump now where we all gather and get our 
water. I kept thinking, where would there be people today, apart from the occasional shops, but 
as I say we would have this problem, um. So how do you want to eh, do you want to ask any 
more general questions before we start to do the official bit? 
J: No, I don't think so. Do you have anything that you want to clarify? 
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T: You did then, you heard someone speaking with an accent? 
J: Yes, exactly. That's really going to be helpful. 
T: Recently, um, I did a TV performance with a well known actress called Penelope Keith. She 
did a program on hidden villages and they wanted me to do something with her, and I read that to 
the producer, and he was really enamored by that and said 'oh yes, we must have that on film', so 
that would now air on national television. 
J: Oh, nice. That's great. 
T: (laughing) Yeah.. I guess that would be all... (looking at a paper with questions). They proba-
bly frightened me to death these, eh, especially the second one, when I asked you what you gon-
na do with it, oh dear... Talked it over with my wife. Eh... What sort of... recording? 
J: We are using our telephones. We have it 'built in' and everything 
T: Oh, I see. It's amazing how you don't have to have anything other than that. 
J: Yeah. 
T: Gone with the days when great big wheel to wheel tapes were on. 
J: Yeah (laughing) 
T: So should we look at your, look at your questions? How long have you lived in Swanton Mor-
ley? Well, literally I've lived in, I was born in Swanton Morley in 1937, and I lived here until 
1963. Then I moved to another Norfolk village, eh, from there I went to Yorkshire for 8 years, 
and I came back, well let me see, in effect I was only away from the village for 8 years in ‘77, so 
that's how long I've lived in the village. The history of the place, well, normally of course you 
can locate the age of a village by the church, and the was a church here by the thirteen-hundreds. 
It's a magnificent church. Like many churches in Norfolk, it was financed by the wood trade be-
cause wool was very, very strong so there's lots of villages with enormous churches and tiny vil-
lages. Some of the churches are no longer near the villages because of the black death, they - the 
villages died away. There's a place, not far from where Brundall is, called Rackheath, they got 
two churches there, one appears to be in the middle of fields, that was where the whole village 
died because of the black death. The village, as I say, was as most Norfolk villages based on ag-
riculture. It wasn't until the, eh, 1939, just before when the war, first world war started that, eh, 
they built many, many RAF stations, and many, many USAF (United States Air Force) stations. 
There were 6000 Americans killed flying out of Norfolk during the war. That tended to cause, 
merely to, eh, use up a lot of good agricultural land when they built the RAF stations. There was 
a fair bit of interchange between the RAF personnel and the villages. Not least of which, of 
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course, many of the villages went to work on the RAF station, but again as in the first world war, 
so many men went off to war. So during that 1939 to 45-period, many of the men had gone and 
the agriculture was continued by - by the ladies. Obviously, at two years old I was not too per-
ceptive of what was going on, but certainly I remember the bombing of Norwich - Norwich got 
bombed quite badly. And because we are between the North Sea and Norwich, it always, we 
always felt that on their way back from the big bombing sessions in London or even in the north 
of England, but especially London, if they had anything left-over, they dropped it on Norwich on 
the way back, so they didn't have to take it across the sea again. When agriculture, I mean it was 
a complete revolution the agriculture, the first being when horses were replaced by tractors, big-
ger and bigger tractors, so the small farms then tended to be amalgamated into large farms taking 
over by pension fund and financial outfits. And of course with the mechanization, which in-
creased almost as rapidly as the IT business, bigger and better machines, they didn't need any 
men. Whereas there would have been 10 men on a 200 acre farm, a chap would do that part time 
and run a pub at the same time. So something else had to happen. Well, our village as close to 
Norwich as this, and along with the younger people, we go off to Norwich and we have a very 
strong industry there, I mean I worked for this big electric company selling electric motors and 
turbines and all sorts of things, there was a tremendous shoe industry, clothing industry, so lots 
of the village people diversified from agriculture and to working for industry. Now, Swanton 
Morley out of that two and a half thousand - at 8 o’clock in the morning, a very large percentage 
are gone. Mostly to Norwich but even as far away as Yarmouth and some of them will take the 
train to London, commute to London, because at one time we were a proud manufacturing na-
tion, but, we don't seem to make anything now. We're a service nation, and I worked for this 
company that was established in 1883, typical heavy industry, very successful, but now I couldn't 
put my finger anything in particular; what we make. The politicians will tell you what we do, 
but... 
J: (laughing) 
T: That, I gave you that brief bit of history, this pub was a house belonging to one of Lincoln 
family. There was some, a will was misconstrued and there was a family feud and one of the 
Lincolns went off to America in a huff and that was the beginning of the Abraham Lincoln dyn-
asty. So, eh, we got two villages, Swanton Morley and the other place where there were Lincolns 
was Hingham, again not far from Dereham. And - so they have a close relation with Abraham 
Lincoln. Otherwise, it was, it was then an agricultural village and is now tending to be, dare I say 
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a dormitory village. I think the last census, were seventy-nine of us who were born here left out 
of that 2,500. And since then, several have di - I should imagine, if you could find 70 people in 
this village who were born here, you would be doing well, and most of those would be very old. 
Is that, is that the sort of thing you wanted for a history? 
J & M: Yes, exactly. That's great.        
T: Eh. Why do you think the preservation of the Norfolk dialect is important? Eh. It's part of our 
heritage, we would no more want to see the dialect die than a species of tree or we preserve our 
church. But it is basically because it's part of our cultural heritage. And of course, you can't get 
away from the fact that people like me; its’ nostalgia. Although we say that even nostalgia is not 
what it used to be. 
J & M: (laughing) 
T: So we think, from that point of view, it is important, and eh, fortunately, I think you will find 
that throughout the country, there are more and more of these dialect societies springing up, 
some of them are older than FOND, but we seem to be one of the most successful. People asked 
us 'how did you do it?', and so on, well we, like everything else, we had a bit of luck and we have 
of course got this, Peter Trudgill, at our head -  although - and I think that he should be doing this 
interview today, but eh, he said he was abroad, and eh. Did you contact him at the first instance? 
M: We did. 
T: Yeah. Did he say that he was abroad? 
M: Yeah. 
T: Yeah, he said he was abroad and (laughing), he said: 'you're the fella to do this, Ted'. 
All: (laughing) 
T: So here I am. Eh.... What began your interest in the FOND organisation? And how did you 
first hear about it? Well, I didn't first hear about it because I was there when it started in 1999, 
and... We wanted to preserve and conserve it but we were jeered into action by this disquiet 
about television, radio and so on. So that was really, why we, why we started it. (Reading ques-
tion out loud) What, in your opinion, is the general view regarding the preservation of the Nor-
folk dialect? Both of people in and outside of Norfolk? Well, to take the last people first, outside 
of Norfolk, I suspect they don't care. 
M & J: (laughing) 
T: The people that, as you know, American visitors they, they love everything old because they 
haven't got anything old. 
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J: Yeah (laughing) 
T: (laughing) And they, they'll get us talking just to listen to us. So they would obviously hope 
that, that such things can continue. Again, in... In Norfolk, the age group, shall we say from 50 
upwards, putting me firmly in that bracket, we want it to stay. Eh, you ask then below that, if 
they were born in Norfolk, they probably also would echo to a smaller degree, they want it to 
stay. If they were not, if they were just incomers, I don't know what the percentage of incomers 
in Norfolk is, it must be pretty high, they again wouldn't care. Is that what you’d expect? 
J: Yes, uhm. We had some, we did some interviews yesterday and we stopped some people and 
we talked to them, and we came across... especially two young ladies stand out in my memory. 
Because they said that, one of them said that she was, she framed it, she was from Norwich, but 
she, she wish she wasn't. And she was very firm in her, in her rhetorics as to her not having a 
Norfolk dialect. 
T: Yeah. I was gonna come onto that, because there was a question which was more relevant. Oh 
yes, question 4, well, we’re actually up to question 4 now, in effect. 
J: Yeah 
T: From your point of view, what has caused the Norfolk dialect to become endangered? Uhm, 
for some strange reason, uh, when Norfolk people started to move around a bit... I suppose one 
of the most obvious examples is when we had national service... all of a sudden Norfolk boys 
would be posted to a regiment somewhere in the north or where, and although there would be a 
great group of boys all speaking different accents, it always seemed that they laughed more at the 
Norfolk accent. They regard it as sort of an in-bred bumpkin sort of a - and it still sticks and I 
mean there's... on radio 4 which is supposed to be the intelligent BBC radio program... 
J: (laughing) 
T: They mention Norfolk and they'll, some people will immediately be derogatory about it. Uhm, 
I attended, uhm, a classic vocation school called a grammar school. And they tried hard to knock 
this accent out of us and make us speak more of a Queen's English. So it was, and still is, in 
some people's eyes, a handicap for a career. For me, I don't suppose I was speaking too thick a 
Norfolk accent when I left school. They hadn't managed to get it out of me but eh, I probably 
wanted to get rid of it. Again, because I had, it was instilled into us that 'it will hold you back'. 
But thereafter, uhm, I moved into the travelling world and I never found it a handicap whatsoev-
er. In fact, as with you now, we do tend to speak quite slowly, and that was also the advantage of 
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my foreign customers. They could understand that and uhm, whereas a high speed Northumbrian 
or especially Scottish accent was a bit unintelligible, well is unintelligible to us to be honest. 
J & M: (laughing) 
T: But I think, what those young ladies said is perfectly true. It was probably truer than it was, 
than it is now, because with this BBC lead situation where more are accepting it, it would be-
come less and less of a handicap. But I mean, at one time, uhm, if you got sent to Norfolk with a 
company, it was regarded as a graveyard, a career graveyard. But is it not true that in the 1960's 
which you people wouldn't remember... 
J: (laughing) 
T: ... when long hair became popular, if two people turned up for an interview, one with long 
hair and one with short hair, even before they spoke a word, the long haired fellow would be at a 
disadvantage. First impressions, of course first impressions when you speak is equally a handi-
cap. So yes that was one of the problems... that we have, or had. The other main, or even bigger 
reason, of course is simply social movements. Everyone goes everywhere else, it's a complete 
homogeneous mixture now isn't it? They all brought their own in. Certainly, travelling around 
the world, well I was never anywhere long enough.. Well I probably, in places like uhm.. I spent 
a lot of time in west Berlin but of course they wanted to speak English, they wanted to practice 
their English and didn't give me a chance to speak my German. I certainly didn't come out of 
their speaking Norfolk with a German accent. Uh, but they were speaking English with a Norfolk 
accent. I left an office in Berlin after 6 months, I was gratified, they were speaking really good 
English, but with a Norfolk accent and I suspect they still are. 
J & M: (laughing) 
T: But I suspect your country is the same, many and many of your English teachers were Ameri-
cans, and so many foreigners will be speaking with American accents. So again, I suppose it de-
pends on your teacher. I have yet to come across any foreigners that've had a Norfolk accent 
teacher... 
J: (laughing) 
T: .. speaking with a Norfolk accent but I'll bet there are some. Certainly if I taught anybody 
there would be. But of course we have to, we've talked a lot about FOND, Friends of Norfolk 
Dialect, but dialect of course is a different kettle of fish from what an accent is. The accent is the 
way we speak the standard English with a standard grammar and so on. Dialect is a, is a modifi-
cation of grammar, and of course these special words which are common only to us. A typical 
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example of eh, of grammar being hacked around is our double negatives. We will say 'he don't 
know nothing about nothing' and whatever does that mean? 
J: (laughing) 
T: Double negatives, that's another one. Ehm. It's sorts of, all sorts of things like we, professor 
Trudgill calls it yard dropping; a yard being a 'y' isn't it? So we don't say 'beautiful', we say 
'bewtiful'. Uh, there's a well known turkey manufacturer in Norfolk called Bernard Matthews 
who did his own advertisement, and he came on TV and said his turkey were 'bewtiful'. Now that 
should be spelt b-e-w but he, his marketing-people painted it on all his lorries; beautiful spelt b-
e-double o, 'bootiful'. 
J: Bootiful, yeah, (laughing) 
T: We complained about that. 
J: (laughing) 
T: So that was really, uh, the first 4. Then FOND questions, (reading out loud) how long have 
you been working at FOND? Well, I helped to establish it in 1999 so that's 14 years ago. (read-
ing out loud) What began your interest in the FOND organization? How did you first hear about 
it? Well we heard about it cuz we did it... 
J & M: Yeah (laughing) 
T: And the interest is really the amalgamation of all the previous things we've said, uhm, nostal-
gia and an anxiety to keep it going in the same way as you would a rare animal. So that's, is that 
ok for those two questions? 
M: Yeah thank you. 
T: (reading out loud) What do your family and friends think of your involvement with FOND? 
Well, because my family, apart from people that are married into the family, all the blood-family 
are Norfolk anyway so they would feel the same as I do. Uh, friends... the polite ones nod sagely 
and say 'what a good thing you're doing Ted'. The rude ones say 'you silly old fool', or as in our 
accent: 'you silly old fewl'. 
M & J: (laughing) 
T: Uh, and they think I'm a crank. But, obviously they’ll say - the family will applaud it. We get 
applauded as well from people who are not even Norfolk. (reading out loud) Could you describe 
your role at FOND? Well as chairman? 
J: Mmmh 
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T: Uhm, we have a change of chairman every three years, uhm i’ve got another 18 months to go. 
And it's been a hard time, well a busy time, for somebody as old as me. (reading out loud) What 
are the main initiatives have FOND implemented in the last 15 years? Well, we were fortunate 
to eh, have a win on the national lottery which gave us some money and enabled us to buy some 
recording equipment, and uh, we went into about 10 different schools with our recording equip-
ment, not to teach them to speak, but as part of their cultural heritage. But of course, inevitably 
with these tape recorders, off they went back to their homes and villages and they would record 
their families, their granddads and so on, or they would know somebody in the village who had a 
good accent so they would record that. So that got an interest in schools and if the last secretary 
of state for education, Mr. Gove, has not destroyed it as well. It was, local dialects are in the cur-
riculum, but I suspect pushed rather a long way back into priorities. But we are seeing uh, an 
interest in the Norfolk accent in schools but again only if your teacher is a Norfolk man, and so 
many of them are not, many of them are incomers. On our committee we have a teacher, a young 
teacher, who is definitely Norfolk and will always take advantage, but at the same time she said 
that in the primary school, that's probably the place where they're trying to get rid of this more 
than anything else because you can't have children being taught Norfolk dialect grammar, that 
would be dreadful if children came in - we aren’t very good at English as it is but if they came 
out speaking with double negatives and so on. So they're allowed to be a bit more relaxed as they 
get older. Also uh, with this website we've initiated uh, literally we are internationally known. I 
get emails literally from everywhere now, it's a combination of uh students like your good selves, 
actors, voice coaches, just nostalgic expatriates. But it's going on all the time, much to our 
amazement because many organizations would be very happy to have 7000 hits a year. But that's 
the biggest initiative, so we've become internationally known and I suppose with that website 
that it's making us more well known than any other dialect association, so... Perhaps that will in 
effect help to get rid of this theory that speaking with a Norfolk accent is a handicap. 
(Reading out loud) What results have you observed? (Good and bad). Well, I suppose that what 
we’ve just said about the handicap happened anyway, it's nothing which has resulted from 
FOND's activities. Uh, 'good', again what we just said, the spreading of the word internationally, 
uhm, the increased interest even within our own county and among the young. And then because 
we have publicized the whole thing. This one caused a bit of thought: (reading out loud) What is 
the greatest challenge your organization has faced? Well, it's more, is facing than has faced, uh, 
and it really is enough youngsters coming along to take over the running of the outfit, uh, now 
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then you’re going to have to ask why? Why the reluctance? And to that I suppose, it's not the 
subject, it's the youngsters. It's difficult to persuade them to do.... anything, even within the 
sphere of their own interests. 
M & J: (laughing) 
T: I don't know whether.. I'm been talking to people of the same age group, presumably your.. 
You're both on to 20 are you? Or?   
M: Yeah 23. 
T: Yeah, so certainly in England, uh, the teenager has the reputation of preferring to lay in bed 
not doing anything else, or sit in front of a screen, not necessarily doing any research but defi-
nitely playing with his screen. So, this is reflected in obesity and general unfitness and... So that 
really is the challenge. Uh, you'll see, I don't know whether I've said it in this particular addition 
in my report but I have been pleading with help, please come forward. We have 350 members 
and eh, they all turn up at our events, very happy, they read the magazine and they're very happy, 
but they, they are passive. They don't want to help, so that really is a challenge. Uh, when I step 
down in 18 months time, we haven't got anybody sitting there waiting to take over. And I've cer-
tainly said quite passionately in some of our reports 'I don't want to be the chairman who lead 
this organisation into a demise. And I suppose, when it gets desperate, somebody will help us. 
(Reading out loud) And what is the age range of your members?                   
All: (laughing) 
T: Well, I mean, we have got, let's see, we have a girl of 24 on the committee. I often laughingly 
say in my stand-up comedy that when she joined the committee, it lowered the average age of the 
committee from 92 to 75. 
J: (laughing)  
T: Uh, so I think we have to say it's a pretty broad age range, because there are, there are people, 
[age] 10 and 11 interested; don't know whether there interest will be maintained, but certainly, 
the weight of the organization members are 50 plus. I only have to look around at my audience 
and I don't see any brown hair at all. 
M & J: (laughing) 
T: In fact I don't see much hair. So really, it is an older age group who show the interest. (reading 
out loud) 13, What consequences do you think will occur if the Norfolk dialect dies out? I'd be 
interested if you could remember what Peter Trudgill said in his forecast, did he, he said that it 
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would, he thought, die out, what did he think the consequence would be? Did he have any conse-
quence? 
M: Only that Received Pronunciation, or, uh, standard English... yeah, the media has, as you 
said, would be the predominant dialect, coming from television. But there would also, there's not 
a standard English that everyone speaks, it's also their own - 
T: Yeah 
M: And uhm, I imagine it would, yeah he was saying it would just be replaced. 
T: Yeah. I mean language is, language is growing all the time isn't it? Or changing all the time. 
Uh, in Norfolk we're, we don't exaggerate very much, if somebody showed you a picture of a 
beautiful woman or a beautiful car and says 'what do you think of that?' We're quite liable to say: 
'not too bad'. 
All: (laughing) 
T: ‘That'll do’. But you ask a youngster, that will be 'cool', that will be 'amazing', that will be 
'incredible', that will be 'stunning'. And when a youngster say to me 'it's stunning', I say 'are they 
in a slaughter house? Are they in an abattoir?' 
All: (laughing) 
T: I also ask them, when they say 'it's cool', I said 'to be cool, do you have to first chill out?' So 
all these things, uh, are developing. Even this morning on the news, they were talking about 
some additions to the Oxford dictionary was going in there. The consequences, well first of all, I 
don't believe it will completely die out, so it's difficult to say what the consequence will be. I 
don't think it will completely die out, eh. It will as it is become very much diluted, but Avril here 
speaking with her Essex accent has been here now for many, many years. I don't see much indi-
cation of any Norfolk dialect that… Some people seem to, it seems to rub off on other people 
easier. Some people can live 60 years with a partner who's got the, a different accent, it doesn't 
seem to happen but, eh, I suppose children, when they learn to speak, listen to their peers, so up 
at this one Morley school you’re going to have this funny amalgamation of the Geordie accent 
and a Norfolk accent, remarkable. But they’ll all be mixed up with this media, this TV accent. 
(reading out loud) Do you believe this will happen? No I don't believe it will happen. (reading 
out loud) If so, when? 
All: (laughing) 
T: After I'm dead. 
All: (laughing) 
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T: (reading out loud) If no, why not? Because there, I think that even ignoring outfits like FOND, 
which I hope will keep going, and eh, and keep it going, it may be also that it becomes more im-
portant with an education, eh, after all we teach our children Victorian history, eh, so why not 
how they would have spoken? Why not how they would have sounded? Eh, those questions are 
difficult. 
J: Mmhm. 
T: But I think there'll always be a hardcore who will, just, there'll always be nostalgia, everyone 
gets old, everyone suffers from nostalgia, well that’s before they get demented. 
J: (laughing) 
T: So who eh, I think that it will keep going, but there'll not be the deep, pure version that I've 
grown up with, it will be a diluted version. And the dialect, because of the words, the words will 
disappear eventually, again apart from the diehard enthusiast, eh. Did you, have you got with you 
Keith Skipper's book 'Larn Yarself Norfolk'? 
M & J: No 
T: So, you said you wanted to put various words too, have you tried that yet, will you have tried 
that yet or? 
J: I invested in this book yesterday, and it does have a small vocabulary 
T: Who is that written by? 
J: Eh, was it, Louise 
T: ...So you got a bit of a glossary there 
J: Yeah 
T: You see-? Cor blimey. Yeah, she's, she's running these words into one another... Yeah I have-
n't sort of seen the, we've all got our different versions of eh, how to write down the phonetics. 
J: Yes 
T: We all do, you'll see within here, some of our contributors, they’re different, uhm, there's uh, 
there's an old boy here who regretfully died recently called Colin Richers and uhm, he has trans-
lated the bible, both the new testament and the old testament stories into Norfolk dialect. I mean, 
here he's uh, this is one which I often read called ‘All Bewtiful and New’, and his, his spelling is 
different to another well known fellow, Sydney Grapes, ‘The Boy John Letters’. But he'll say, 
“you might a’ knew”, you see uh, strange grammar. “You might a’ knew’, knew is a past partici-
ple, ‘you might a’ knew that if there was gotta be anyone up there in the beginning, that'd be 
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God. He enters all and let things go by chance. There’s gotta be some sense n’ purpose in this her 
world, dew yew see if there aint? That's what He say and that's how it was.” 
M & J: (laughing)     
T: “But for a start there weren’t nothin’ livin’. The ‘Arth didn’t ‘av no shape, there was nothin’ 
livin’ nowhere.” See again, a double negative, “there were nothin’ livin’ nowhere, and on top of 
that, that was dark, wholly dark, pitch dark, so you couldn't see a mortal thing.” See, that's how 
he writes. Now that, that I haven't come across that one before, uhm, I would think that you'd 
find that difficult to uh... Uh, that does actually go, into some words. When was that written? 
What date was that written? Well that's 2013. 
J: Fairly new book then.  
T: Yeah. But she would have got it from somewhere else. 
J: Yes. 
T: If you look at these two books, there's lots of words, I have no idea what, never heard of them. 
M &J: (laughing) 
T: There is, there's one eh, one word which eh... Yeah, these were in my TV show, ‘hold you 
hard, wait a minute’. 
M & J: (laughing) 
T:  The other thing which is strange is, when I, when I open my act, I'll say to them 'how you 
getting on together?' Now we say that even if there's only one person. 
M & J: (laughing) 
T: Now, you'll never believe this but there's a similarity between that and Texas. I was in Austin, 
Texas on one occasion and I walked into a room, it was only me and the other chap was there 
and he said 'how are ya' all today?' well, ‘how are you all? It's only me here!’ And we’re exactly 
the same, we say 'how are you getting on together?' Even if there's only one person there. There's 
two words that give away a Norfolk accent immediately: 'Ruff', ‘i'm on the ruff’, and 'hum', 
'home', 'hum'. Eh, and I taught her to say 'we're now going hum', but what about this one? 'come 
you in on out on it'. That’s if it was raining outside, 'come you in on out on it'. Now, 
J: (laughing) 
T: Whatever does that mean? 
J: Yeah 
T: ‘What’ere doing on the ruff?’, ‘She's always hallerin or marburing about sumfin.’ Hallerin is 
'to shout'. Marbun is to chastise, so she's always ‘hallerin’ or ‘marburing’ about something. Then 
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there's the double negative, 'they don't seem to know nothin’ about nothin’', then if there's some-
thing like ebola we would describe that: 'there's suffin' going’  
J: (laughing) 
T: Then if you put a picture on the wall and you, and it's like that, it's on the 'huh'. I actually did-
n't put it on today but I wear a, a t-shirt with 'on the huh'. And I have to stand like that to get it to 
read straight. 
M & J: (laughing) 
T: Medical things, eh, an old friend of mine was a doctor; trained in the Channel Islands and he 
came over to Norfolk and she wondered whatever was going on that there'd be a lady bring a 
child into the surgery and say 'have a look at his neck, doctor, he got a great ol’ push. Whatever 
is that? A push is a boil, you know? 
M & J: Aaah.... 
T: And then there's one, eh, 'his missus is a slummagin great mawther', that's eh, a big fat girl. 
M & J: (laughing) 
T: Yeah, we do use eh, the word 'dew' a lot. Spelt d-o, but we spell it d-e-w, 'dew you make him 
dew as you dew? Or he won't dew as he should dew? If he don't dew as he should dew, I should 
give him a good dew-in to' 
M & J: (laughing) 
T: If I was you, if I was you, we dew our two, I oughta say to him: don't dew it, cuz if you dew-
dew that don't dew, and neither dew it dew it, so dew it you mind, dew... oh God... So dew you 
mind what you dew dew.  
All: (laughing) 
T: But.. 
J: I was wondering, eh, when you mentioned about the social mobility, eh, or the social move-
ment, we were talking to a lady yesterday who said that she'd heard that it was about 73% of the 
students at East Anglia University that were foreign. If you know if that is true, and if so how 
that affects... 
T: 73 she says? 
J: Yeah, because of the funding - they receive extra funding for foreign students, so to... 
T: I... you see, immediately, we say people who live in Suffolk are foreigners, but... 
J: (laughing) Ok, yeah well... 
T: You mean overseas foreigners? 
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J: Yes, I think... 
T: I don't know that figure, I don't know that figure. 
J: But if it were true, could you see that also influencing the Norfolk dialect? When their peers 
are... 
T: Well, there's bit of an encl... they're in a closed existence really aren't they? Of course they 
come out in the town but eh, 
J: Yes 
T: Ehm, the only ones they would - I mean what is it? Four, five year course? It depends on what 
they're doing, eh, I don't know. As I say I was never long enough in one place to eh, to be affect-
ed myself, but... as I said earlier, if some partners live with one another and never pick up the 
accent at all so, even a short time at university - I wouldn't have thought that was, that was go-
ing... The only thing is I would suspect is that more English people would uncharacteristically 
pick up a few foreign words. 
M & J: (laughing) 
T: Genuine foreign words. The only thing that I ever used to try and do as I travelled around was 
to try and learn - I was a drinking man - the word for 'cheers' 
J: Yeah 
T: [Says cheers in different languages] Nostrovia, nastravia. What is your? I can't remember your 
word now 
J: Skål 
T: Oh yeah 
All: (laughing) 
T: Eh. (reading out loud) Do you have any ideas for questions/words distinct to the Norfolk dia-
lect? Ehm. I would have, I would have got you a, that Keith Skipper book, it is everywhere in 
Norwich 
J: Yeah we saw it as well yesterday 
T: Yeah 
J: In one of the bookshops 
T: Uhm, well there's no harm, there's obviously words in here which you... You'll find that, as I 
say, you'll find that bishy-barney-bee, I wonder whether she’s got that in here, eh [looking 
through the book], yes she has. Bishy-barney-bee or barney-bee. I don't recognize barney-bee, 
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bishy barney-bee: a lady bird from Bishop Bonner’s bee, oh, never realized that, sounds feasible. 
Bishy bar.. Bishy Bonner’s cottage is a cottage in Dereham where you’ve just come from.  
J: Yeah 
T: But you wouldn't have gone past it. That's a good one, 'blar' - to cry. 
M & J: (laughing) 
T: We do say, eh, we wouldn't say 'come on boy' we'll say 'bor'. Yeah, I mean there's a lot, a lot 
here which are in common use. But eh, you got one of my words there look: 'caddow’, jackdaw, 
'canker', another one of my... 'harnser' they already know that but I, I, are you, you're doing this 
in the streets of Norwich are ya? 
J: Yes, we are. 
T: Have you come across any really Norfolk fellas? 
M: Uhm, there was a man who said similar to you, he was born and raised in Norwich and eh, 
they tried to drum the dialect out of him in school 
T: Yeah 
M: And now, talking to us, he’s saying they want it back again. 
T: Yeah. So you got, eh, a degree of enthusiasm for retaining it then? 
M: Myself? 
T: No, sorry, for the interviews 
M: Ah, right. Oh, yeah 
T: Did you find many people who cared at all? 
M: We didn't ask them about their attitudes to it. 
T: No. 
M: We simply took 2 minutes of their time to.. 
T: Yeah 
J: But it felt as if, that the people we interviewed who had a more distinct Norfolk dialect seemed 
also more curious as to why we would study this, and what we would use it for, whereas the 
people we interviewed where we couldn't really hear, eh, any signs of the dialect didn't really 
care, and 
T: No 
J: Just wanted to, get, doing their business. 
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T: Yeah, when I was, I was, I must have, I was intrigued when you first made contact. I was in-
trigued because, until I got your second email where you’d said you’d studied '40 years ago Peter 
Trudgill', I couldn't understand why you latched upon Norfolk. 
All: (laughing) 
T: But I understand fully now, and then I asked you the question 'what are you gonna do with it?' 
Didn’t I? 
M: Yeah, we hope to be as neutral as possible. We can't draw any conclusions other than, yeah, 
what we construct ourselves. 
T: Is there anything.. I hope I've given you some degree of help 
J: You really have 
T: Is there anything else I could help you with? 
M & J: (thinking) Hmmmm.... 
M: You’ve said a lot. 
J: Yeah 
All: (laughing) 
J: You really covered a lot of the ground here 
T: Well bear in mind I am an amateur, i’m an electrical engineer  
All: (laughing) 
T: But you know, I love this county, eh, almost to the point of xenophobia. 
All: (laughing) 
T: I performed at the theater royal, a big theater in Norfolk, in Norwich, and eh, I wanted to, 
they're always asking, one of the main roads into, from London, to Norfolk is the A11 and I pro-
pose that that should be, they’d always wanted to make a dual carriageway, motorway, we don't 
have any motorways in Norfolk at all. And I said I wanted to reduce to single carriageway with 
passing places and if they still were too fast; put cobbles in. That brought the house down I tell 
you.  
All: (laughing) 
T: You see, life is slower here in Norfolk, not only do we speak slower but, a lot is slower. Eh, 
not as slow as it used to be. 'To hurry' we say 'scrappin’ about'. But I was just wondering how we 
could, well you should be able to find some words in there. If you can find anything other than 
bishy barney-bee which they know, and eh, I mean, you talk to 30-40 even 50 year old Norfolk 
born people, they won't know. There's no reason why they should, I suppose. But I did, because I 
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used it, it's what, my father would use it, my father would be well over a hundred now if he was 
alive. But again, he suffered eh, this situation, he had to go off to fight in the second world war 
and got, just like the national service, he was suddenly thrown in among these other different 
counties and eh, again they tended to be poking with fun at the Norfolk man. I mean, there is a, I 
don't know, do you have a, do you have a program from Britain called 'Top Gear'? 
J: Mmmm 
T:  Jeremy Clarkson 
J: Yes 
T: He is particularly derogatory. You know we have Lotus built in Norfolk, Lotus cars? He says 
that even when they build cars, it's old men with hairnets on. Uh, he described us all being in-
bred with hair lips, this is not uncommon but he's particularly bad. In fact there, Peter Trudgill 
now writes in the Eastern daily press newspaper and eh, before, before he did that there was a 
reporter who said, his headline was, or the columnist, his headline was 'is it not time that we al-
lowed this dialect to die?' Is it not time we got rid of this dialect? And eh, well we were enraged 
of course, we got Peter Trudgill on the job and he wrote, he wrote a brilliant column defending 
us and denigrated this other chap. The result was the other chap disappeared from the pages and 
Peter Trudgill is now in there. 
All: (laughing) 
T: But he tends now, he started off by his column being about the Norfolk dialect, but he has 
tended now to be a little bit wider in his attitude... Is it? Is it time to, oh it will soon be open. 
Would you like to take a glass of beer or? 
.M: I could take a coke, I don't drink. 
T: Well i’m the same. Do you know I -  
J: I'd like.. 
T: After years of boozing and on the export circuit, but I - 2013 in December I decided that a 
bottle of red wine plus cherry, plus malt whiskey per day was a little bit too much. I packed it up 
and I haven’t touched it since then. 
J: (laughing) 
T: Which is, I don't really miss it but eh - 
J: It's quite an achievement though 
T: Did you, did you never start? 
M: I did, uhm, but I converted to Christianity, so 
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T: Oh, I see. Well a fairly, of course in Christianity, our Methodism over here they’re still non-
alcoholic. 
M: I'm allowed to drink, I don't find the taste pleasing, unless it's a cider 
T: This is, this was, people say 'what will you have liked to have as an asset in your life?' and I 
said 'the ability not to enjoy alcohol' 
All: (laughing) 
J: Yeah, that would have been great 
All: (laughing) 
T: Yeah, well, what about a coffee? 
J: I'd like a beer with you 
T: You'd like a beer? I'll just, have we finished our business? 
J: I believe we have, yeah 
T: And have you, are you satisfied with what I've done? 
J: Yes, you've provided a lot of details for us 
T: So those books are for you 
J: Thank you very much 
T: Yeah. Would it be possible, eh, for me to have your mail addresses so if I want to send you 
anything, I could? 
J: Yes, absolutely 
T: Your name, again, and your English was so good, I began to think you must be an expatriate 
Englishman  
M: I am 
All: (laughing) 
M: I was born in Wales 
T: Oh 
M: But I was, I never lived in Wales, but I was born, yeah I was born there, but I was raised in 
Denmark and a place called Stoke-on-Trent in the West Midlands. 
T: Oh yeah, pottery 
M: Yeah, I lived there for 11 years 
T: And then I looked at your email, mine is also gmail and I began to wonder whether you were 
sort of an implant? 
 
Page 130 of 134 
 
All: (laughing) 
M: A spy 
J: A spy, yeah 
T: But, I'll just leave this, that's the bus time, well you can have that if you like 
J: Sure 
M: Yeah, I put mine back 
J: Yeah I saw that, it was nice to have one 
T: Yeah thank you, if you could write your, one of your addresses, your mailing address 
J: On the questions yeah 
T: Sorry? 
J: Would you like it on the questions or? 
T: Yeah, you can put it on there 
J: Sure 
T: This is eh, the first 10 years of eh of FOND 
J: Yeah we saw that in the tourist information as well 
T: Did you? 
J: Yeah, they had one example of it 
T: Are you.. what I could do is that, that's why I really wanted your address cuz then there are 
some things I might be able to send to you 
J: Yes that would be really good 
T: So you going straight back to Norwich are you? 
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Appendix 5: Theory of Science for the Humanities 
 
The course 'Theory for the Humanities' has introduced us to philosophical and systematic think-
ing in regards to theory, and we have implemented this when discussing the role of theory in our 
project in relation to the various readings. During the course, we have learned to reflect more 
critically about what theories are in general, and especially why our chosen theories are relevant 
in our project. We have come to learn that the concept of theory can have various interpretations 
and therefore be quite difficult to explain and define. We did, however, come to the conclusion 
that the way we would apply the theories in our project was as a way of summing up what is al-
ready known - an explanation of an area that is not just based on guesses or opinions, but is 
based on observations and knowledge. The reason for using the particular theories by professor 
Peter Trudgill, is that he has conducted most of the work within this field and he is very knowl-
edgeable about the Norfolk dialect as well as sociolinguistics and dialectology in general. At first 
we used the theories to acquire background knowledge to the areas, and then we have included 
them in our own research and analysis of our data. Following Michel Foucault, we should move 
back in order to move forward (PP lecture 2), thus in order to understand the current situation of 
the Norfolk dialect, we have studied the historical aspects and some of the previous conducted 
work within the area.         
 
In addition to our reflection upon theory and the concept of the term, we have also considered the 
field in which we are working, namely the humanities. We have discovered that objects rooted in 
the humanities cannot sustain magnification, which is opposite to the objects within the social 
sciences that can (Volney Gay, Progress and Values in the Humanities). 
When studying the phonetic aspect of the Norfolk dialect we are working within the field 
of social science - since Saussure, the nature of linguistic inspection and observation has under-
gone changes which allow for structural analysis to be conducted irrespective of arbitrary social 
contingencies, such as history, politics and culture. On the other hand, our qualitative interviews 
are very much based within the field of the humanities, as we are analysing the lifeworlds of our 
interviewees, which is a humanistic way of acquiring knowledge. An important aspect of the 
humanities is how it progresses, by questioning what appears to be already known: "There is 
only a perspective seeing, only a perspectival ‘knowing’; and the more affects we allow to speak 
about one thing, the more eyes, different eyes, we can use to observe one thing, the more com-
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plete will our ‘concept’ of this thing, our ‘objectivity’, be" (PP lecture 1, Nietsche, The Genealo-
gy of Morals III). This involves having new persons looking at what we know in a different way, 
and having us reread it and re-evaluate the existing knowledge.  
 
During the very first course session, we discussed suspicion towards theory - a common com-
plaint is that there is too much theory and not enough action (The Theory Toolbox, by Jeffrey 
Nealon and Susan Searls Giroux, Rowman and Littlefield, 2012). In this project, we have fo-
cussed on this issue by going into the field with the theories in mind but still seeking to find new 
exciting answers to old, previously asked questions.  We will argue that our project can be con-
sidered as contributing knowledge to the humanities as we have been investigating the present 
state of a dialect that has not been researched in many years. Furthermore, the questions in our 
research problem are formulated in a way that cannot be answered 'yes' or 'no' but requires de-
tailed answers. In addition this calls for a new way of looking at the data already available, 
which is exactly what we have attempted to do with the theories in this project.   
In relation to the above mentioned, we have discussed how time holds narratives and 
changes as well as how these can be identified. When investigating an object, one needs to go 
back in time and weigh all the evidence in order to reflect upon it afterwards - and on that basis 
write a reasonable conclusion. One should be suspicious towards the findings and look for relics 
that can give clues to further exploration as well as cross checking the historical objects. In con-
nection to this project, most of our findings of previously conducted work stem from Peter 
Trudgill, and since he, as mentioned, has contributed with the most research and knowledge 
within this exact field, we have mainly been focussing on the relics from his work. The time and 
span limit for this project does of course also have an impact on the research process, but we 
have chosen the narratives that resonated with the literature of the project.   
 
The object of study in our project is the Norfolk dialect and the changes and development of it, 
and an essential part of our investigation, has naturally been the research process. During the 
course of 'Theory for the Humanities', we have looked into the idea of research itself - what is it 
and why is it important? Linking this to our project, we regard research as a disciplined study of 
what we do not know yet but that we need to find out. We have come to learn that research is a 
study in itself and a natural part of our common academic sense, but most importantly we should 
have the courage to use our own understanding when doing case studies, and be critical towards 
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our findings (Arjun Appadurai, The Right to Research). Research is especially important in a 
world of rapid change as globalisation produces many modifications to both political and social 
life - the case of the Norfolk dialect is an example of how a dialect can change over time due to 
the fast moving object of globalisation. By doing such research, we will gain knowledge of the 
not-yet known which is important in a globalised world where knowledge of the world is increas-
ingly important for everybody (Appadurai, p. 186). Research is therefore not only the production 
of new knowledge but is also "the capacity to systematically increase the horizons of one's cur-
rent knowledge, in relation to some task, goal or aspiration" (Appadurai, p. 186).   
 
When doing the analysis of our empirically gathered data (our research findings), we were look-
ing for claims that could point us towards a direction of the current status of the dialect. We were 
also looking for parallels that could be connected to our theories - either in a smaller or larger 
sense - and whether or not they are compatible with the theories. We were careful not to only 
focus on the answers ‘we were looking for’, but also tried to stay as neutral as possible in order 
to ensure an objective result of our analysis. Even though we had an idea of the content of our 
empirically gathered data, we were also looking for ‘surprises’ and unexpected aspects. 
 
Ferdinand de Saussure 
Saussure was unofficially one of the founders of semiotics and was primarily interested in lan-
guage and how signs relate to other signs and. Language is a big topic in discussions of theory 
for the humanities, and the shift we are trying to understand is Saussure’s structural linguistics 
theory - this entails that all language is composed of arbitrary signs determined by convention 
and are only given meaning through relation to other signs rather than an external reality (John 
Fiske, Introduction to communication studies: Communication, meaning and signs). This freed 
language from associations with politics, culture, and even history. Language therefore can be 
studied objectively from a more social scientific perspective, one in which objectively speaking 
all languages are of equal value. Peter Trudgill tries to clarify this in that connotations with cer-
tain ways of speaking a language just do not matter from a scientific linguistic perspective, par-
ticularly in terms of aesthetics and value judgments. 
 
Regarding language-systems as structures, Saussure had a synchronic view on linguistics: "he 
was interested in the internal workings of language systems at any point in history" (James 
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Anderton Winn, The Pale of Words: Reflections of the Humanities and Performance, p. 88). The 
synchronic view studies a complete system at any given historical point where you do not take 
the context/time into account. Converse to the synchronic view is diachronic linguistics which 
studies the historical development of something and where the context/time is relevant. Saussure 
believed in language being studied synchronically as one would not benefit from knowing how it 
came to be but that the present momentary understanding was the important aspect. In this pro-
ject, we have included a mix of these two linguistic views: we have investigated the Norfolk dia-
lect synchronically (what/how the actual Norfolk dialect is) but also diachronically (how it has 
changed through time). Additionally, we have, in the discussion chapter, made speculations in 
regards to how the future might look like for the Norfolk dialect.          
 
 
 
